2019 EPP Annual Report

CAEP ID: | 10624 | AACTE SID: | 3635

Institution: | The University of Science and Arts of Oklahoma

Unit: | Teacher Education

Section 1. AIMS Profile
After reviewing and/or updating the Educator Preparation Provider's (EPP's) profile in AIMS, check the box to indicate that
the information available is accurate.

1.1 In AIMS, the following information is current and accurate...

Agree Disagree
1.1.1 Contact person @ O
1.1.2 EPP characteristics ® O
1.1.3 Program listings ® O

Section 2. Program Completers
2.1 How many candidates completed programs that prepared them to work in preschool through grade 12 settings during
Academic Year 2017-2018 ?

Enter a numeric value for each textbox.

2.1.1 Number of completers in programs leading to initial teacher certification or

) 1 17
licensure

2.1.2 Number of completers in advanced programs or programs leading to a degree,
endorsement, or some other credential that prepares the holder to serve in P-12 0

schools (Do not include those completers counted above.)?

Total number of program completers 17

1 For a description of the scope for Initial-Licensure Programs, see Policy 3.01 in the Accreditation Policy
Manual
2 For a description of the scope for Advanced-Level Programs, see Policy 3.02 in the Accreditation Policy
Manual

Section 3. Substantive Changes
Have any of the following substantive changes occurred at your educator preparation provider or
institution/organization during the 2017-2018 academic year?

3.1 Changes in the established mission or objectives of the institution/organization or the EPP
3.2 Any change in the legal status, form of control, or ownership of the EPP.

3.3 The addition of programs of study at a degree or credential level different from those that were offered
when most recently accredited

3.4 The addition of courses or programs that represent a significant departure, in terms of either content or
delivery, from those that were offered when most recently accredited

3.5 A contract with other providers for direct instructional services, including any teach-out agreements

Any change that means the EPP no longer satisfies accreditation standards or requirements:
3.6 Change in regional accreditation status

3.7 Change in state program approval
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		Dillon, Jeneve

		10/14/18

		

		F

		235

		238

		226

		244

		226

		229

		240

		

		251

		254



		Price, Megan

		10/14/18

		

		P

		267

		273

		270

		289

		285

		256

		240

		

		251

		254



		Brown, Tiffany

		9/16/18

		

		P

		256

		273

		270

		256

		241

		256

		240

		

		260

		253



		Estes, Madalyn

		9/16/18

		

		P

		283

		300

		270

		289

		300

		300

		240

		

		260

		253



		Irving, Madison

		9/16/18

		

		P

		245

		211

		256

		267

		270

		247

		240

		

		260

		253



		Jackson, Morgan

		9/16/18

		

		P

		257

		256

		226

		244

		241

		256

		300

		

		260

		253



		Zimmerman, Shelby

		9/16/18

		

		P

		263

		256

		270

		300

		300

		23/

		240

		

		260

		253



		Barrett, Savanah

		8/19/18

		

		P

		283

		291

		285

		300

		300

		235

		300

		

		254

		253



		Bear, Brooklynn

		8/19/18

		

		P

		266

		291

		285

		288

		238

		254

		240

		

		254

		253



		Martin, Jami

		8/19/18

		

		F

		223

		245

		192

		242

		223

		189

		240

		

		254

		253



		Spoonemore, Caitlyn

		8/19/18

		

		P

		247

		254

		254

		242

		238

		254

		240

		

		254

		253



		Conder, Gena

		7/22/18

		

		P

		276

		300

		270

		289

		285

		273

		240

		

		264

		256



		Tabor, Sarah

		7/22/18

		

		P

		287

		300

		256

		300

		300

		291

		270

		

		264

		256



		Taylor, Morgan

		7/22/18

		

		F

		229

		229

		211

		256

		196

		229

		240

		

		264

		256



		Beck, Shania

		6/24/18

		

		P

		258

		247

		270

		289

		256

		256

		240

		

		251

		258



		Brown, Tiffany

		6/24/18

		

		F

		229

		256

		241

		211

		181

		229

		240

		

		251

		258



		King, Wesley

		6/24/18

		

		P

		268

		291

		270

		278

		241

		282

		240

		

		251

		258



		Bevien-Guevarra, Christina

		5/27/18

		

		P

		287

		291

		300

		300

		300

		272

		270

		

		287

		256



		Davis, Kaylee

		4/29/18

		

		P

		295

		300

		285

		300

		285

		291

		300

		

		262

		256



		Spoonemore, Caitlyn

		4/29/18

		

		F

		233

		247

		241

		233

		211

		220

		240

		

		262

		256



		Stansbury, Katie

		4/29/18

		

		P

		260

		273

		270

		256

		226

		282

		240

		

		262

		256



		Smith, Allison

		4/3/18

		

		P

		260

		273

		270

		267

		241

		264

		240

		

		260

		256



		Jernigan, Lara

		3/4/18

		

		P

		255

		273

		241

		289

		300

		264

		180

		

		255

		256



		Allison, Danielle

		2/4/18

		

		P

		268

		263

		269

		300

		300

		254

		240

		

		274

		257



		Pool, Amber

		2/4/18

		

		P

		281

		191

		269

		300

		285

		300

		240

		

		274

		257



		Hill, Grabrielle

		12/10/17

		

		P

		276

		273

		300

		300

		285

		273

		240

		

		239

		255



		McCracken, Heather

		12/10/17

		

		F

		229

		238

		211

		222

		256

		211

		240

		

		239

		255



		Stockman, Kylie

		12/10/17

		

		F

		212

		220

		211

		256

		241

		184

		180

		

		239

		255



		Bond, Laci

		11/12/17

		

		P

		247

		247

		241

		278

		241

		238

		240

		

		262

		255



		Lyles, Courtney

		11/12/17

		

		P

		245

		247

		270

		256

		226

		238

		240

		

		262

		255



		Massie, Jessica

		11/12/17

		

		P

		276

		273

		300

		289

		270

		291

		240

		

		262

		255



		Merritt, Lindsay

		11/12/17

		

		P

		283

		291

		285

		300

		285

		300

		240

		

		262

		255



		Pruner, James

		7/23/17

		

		P

		252

		291

		285

		222

		226

		247

		240

		

		252

		253



		Gregg, David

		5/28/17

		

		P

		272

		282

		256

		289

		285

		282

		240

		

		280

		255



		Johnson, Brenda

		5/28/17

		

		P

		289

		300

		300

		278

		256

		291

		300

		

		280

		255



		Burges, Rodney

		4/30/17

		

		P

		269

		282

		256

		244

		300

		264

		270

		

		269

		256



		Farmer, Natalie

		4/2/17

		

		P

		274

		282

		256

		300

		300

		273

		240

		

		273

		255



		Kimbrough, Mallorie

		4/2/17

		

		P

		272

		282

		256

		300

		270

		282

		240

		

		273

		255



		Nieto, Brittanie

		3/5/17

		

		P

		260

		272

		238

		288

		223

		282

		240

		

		271

		257



		Williams, Jared

		3/5/17

		

		P

		282

		291

		285

		288

		300

		300

		240

		

		271

		257



		Pollard, Miranda

		12/8/16

		

		P

		242

		238

		211

		289

		270

		273

		180

		

		

		



		Briscoe, Taylor

		11/29/16

		

		P

		263

		273

		270

		267

		256

		273

		240

		

		

		



		Stockman, Kylie

		11/16/16

		

		F

		203

		193

		196

		233

		270

		176

		180

		

		

		



		Andrews, Joseph

		11/13/16

		

		P

		247

		235

		238

		265

		238

		263

		240

		

		255

		258



		Brassfield, Katie

		11/13/16

		

		P

		271

		282

		269

		277

		300

		272

		240

		

		255

		258



		Curry, Kathryn

		11/13/16

		

		F

		225

		235

		223

		208

		223

		217

		240

		

		255

		258



		Mackey, Christian

		11/13/16

		

		P

		270

		263

		208

		300

		285

		282

		270

		

		255

		258



		Scarborough, Jesse-Ray

		11/13/16

		

		P

		263

		291

		223

		300

		300

		291

		180

		

		255

		258



		Chew, Kassandra

		10/16/16

		

		P

		278

		256

		256

		300

		300

		291

		270

		

		259

		253



		Hunter, Holly

		10/16/16

		

		P

		261

		247

		256

		300

		285

		256

		240

		

		259

		253



		Lara, Marisela

		10/16/16

		

		P

		240

		229

		226

		244

		226

		264

		240

		

		259

		253



		Reed, Jordan

		10/16/16

		

		P

		258

		264

		241

		289

		270

		247

		240

		

		259

		253



		Jones, Kaylee

		8/21/16

		

		P

		272

		282

		285

		278

		285

		273

		240

		

		274

		256



		Linck, Jennie

		8/21/16

		

		P

		261

		282

		270

		278

		226

		264

		240

		

		274

		256



		Music-Sweeden, Cheryl

		8/21/16

		

		P

		282

		273

		285

		289

		270

		300

		270

		

		274

		256



		Reason, Laney

		8/21/16

		

		P

		282

		282

		285

		278

		285

		264

		300

		

		274

		256



		Burroughs, Aspen

		8/1/16

		

		P

		273

		282

		300

		288

		282

		263

		240

		

		258

		254



		Harrison, Baylee

		8/1/16

		

		P

		279

		291

		300

		277

		285

		291

		240

		

		258

		254



		Perou, Robert

		8/1/16

		

		F

		220

		198

		192

		242

		238

		208

		240

		

		258

		254



		Stancil, Garrett

		8/1/16

		

		P

		262

		272

		238

		265

		285

		272

		240

		

		258

		254



		Carrion, Ana

		7/5/16

		

		P

		248

		272

		238

		265

		285

		263

		180

		

		

		



		Stein, Zev

		6/26/16

		

		P

		280

		282

		300

		278

		285

		273

		270

		

		280

		258



		Gushing, Lauren

		5/29/16

		

		P

		254

		256

		256

		222

		285

		273

		240

		

		250

		257



		Park, Seth

		5/29/16

		

		P

		247

		282

		226

		200

		226

		282

		240

		

		250

		257



		Bare III, James

		5/1/16

		

		P

		300

		300

		300

		300

		300

		300

		300

		

		275

		256



		Davidson, David

		5/1/16

		

		P

		267

		264

		270

		300

		285

		256

		240

		

		275

		256



		Nichols, Skylar

		5/1/16

		

		P

		260

		256

		270

		300

		196

		282

		240

		

		275

		256



		Grace, Summer

		4/3/16

		

		P

		275

		300

		300

		265

		285

		272

		240

		

		273

		259



		Spaulding, Shannyn

		4/3/16

		

		P

		281

		272

		269

		300

		285

		291

		270

		

		273

		259



		Willoughby, Sarah

		4/3/16

		

		P

		264

		263

		223

		277

		285

		291

		240

		

		273

		259



		McDonald, Macy

		3/1/16

		

		P

		251

		256

		211

		267

		256

		264

		240

		

		

		



		Bennett, Janie

		2/24/16

		

		P

		241

		217

		223

		265

		300

		282

		180

		

		

		



		Malone, Megan

		2/11/16

		

		P

		280

		256

		241

		289

		300

		291

		300

		

		

		



		Gushing, Lauren

		2/7/16

		

		F

		228

		202

		167

		244

		241

		256

		240

		

		261

		255



		Spencer, Blaine

		2/7/16

		

		P

		267

		264

		256

		289

		256

		391

		240

		

		261

		255



		Wilcox, Eva

		2/7/16

		

		P

		290

		300

		300

		300

		285

		291

		270

		

		261

		255



		Allen, Sarah

		1/10/16

		

		P

		283

		291

		285

		278

		270

		300

		270

		

		283

		258



		Boyd, Brookelynn

		12/13/15

		

		P

		278

		263

		285

		277

		269

		272

		300

		

		278

		255



		Ooten, Keith

		11/15/15

		

		P

		265

		273

		241

		289

		285

		264

		240

		

		263

		265



		Tapp, Leann

		11/15/15

		

		P

		261

		264

		270

		267

		270

		264

		240

		

		263

		265



		Jacobson, Madeline

		10/18/15

		

		P

		277

		283

		245

		279

		300

		283

		270

		

		237

		253



		Moralez, Kyle

		10/18/15

		

		F

		198

		176

		181

		222

		211

		220

		180

		

		237

		253



		Poolaw, Jeffrey

		8/23/15

		

		P

		264

		254

		254

		288

		300

		263

		240

		

		264

		257



		Robbins, Lindsay

		8/23/15

		

		P

		281

		282

		269

		288

		300

		282

		270

		

		264

		257



		Worcester, Brooke

		8/23/15

		

		P

		249

		226

		223

		300

		285

		235

		240

		

		264

		257



		Locke, Marchelle

		7/26/15

		

		P

		256

		273

		270

		244

		241

		264

		240

		

		263

		257



		Page, Amy

		7/26/15

		

		P

		258

		273

		270

		278

		241

		247

		240

		

		263

		257



		Allen, Nathan

		

		7/21/15

		P

		257

		256

		270

		267

		256

		229

		270

		

		

		



		Russell, Madison

		7/26/15

		

		P

		272

		273

		270

		289

		285

		282

		240

		

		263

		257



		Zoch, Brianna

		7/26/15

		

		P

		268

		273

		270

		289

		285

		264

		240

		

		263

		257



		Bredy, Abby

		6/28/15

		

		P

		245

		256

		256

		233

		226

		256

		240

		

		245

		255



		Allen, Bretlin

		5/31/15

		

		P

		252

		256

		241

		278

		270

		238

		240

		

		270

		259



		Haworth, Elizabeth

		5/31/15

		

		P

		273

		264

		241

		289

		256

		273

		300

		

		270

		259



		Klipp, Anthony

		5/31/15

		

		P

		272

		264

		241

		300

		300

		291

		240

		

		270

		259



		Whitehead, Stuart

		5/31/15

		

		P

		279

		291

		270

		278

		300

		300

		240

		

		270

		259



		Zimmerman, Karen

		5/31/15

		

		P

		274

		282

		270

		289

		285

		282

		240

		

		270

		259



		Bennett, Christopher

		4/5/15

		

		P

		293

		300

		285

		300

		270

		291

		300

		

		249

		257



		Goodson, Shaylah

		4/5/15

		

		F

		205

		193

		226

		222

		181

		229

		180

		

		249

		257



		Lindgren, Jackson

		3/8/15

		

		P

		273

		300

		241

		256

		241

		273

		300

		

		273

		253



		Pearcy, Kayla

		2/8/15

		

		F

		194

		202

		167

		256

		152

		193

		180

		

		194

		256



		Callahan, Amber

		1/11/15

		

		P

		262

		226

		254

		288

		300

		282

		240

		

		251

		258



		Goodson, Shaylah

		1/11/15

		

		F

		202

		189

		208

		208

		238

		208

		180

		

		251

		258



		McLain, Taylor

		1/11/15

		

		P

		291

		291

		285

		288

		300

		282

		300

		

		251

		258



		Hutchison, Krystal

		12/14/14

		

		P

		256

		256

		270

		267

		241

		264

		240

		

		273

		253



		Osborn, Lindsay

		12/14/14

		

		P

		290

		282

		300

		300

		300

		300

		270

		

		273

		253



		Morton, Aleeya

		

		11/3/14

		P

		263

		264

		256

		278

		270

		273

		240

		

		

		



		Jervis, Morgan

		

		11/12/14

		P

		254

		256

		241

		289

		285

		229

		240

		

		

		



		Holland, Rae

		

		11/3/14

		P

		263

		264

		256

		278

		270

		273

		240

		

		

		



		Green, Hannah

		11/16/14

		

		P

		274

		256

		300

		300

		285

		282

		240

		

		276

		257



		Rillema, Torri

		11/16/14

		

		P

		279

		273

		270

		300

		300

		300

		240

		

		276

		257



		Callahan, Amber

		10/19/14

		

		F

		224

		220

		196

		244

		300

		229

		180

		

		232

		259



		Womack, Brett

		10/19/14

		

		P

		240

		273

		196

		289

		270

		238

		180

		

		232

		259



		Emerich, Cortlyn

		

		8/16/14

		P

		273

		282

		254

		300

		300

		272

		24

		

		

		



		Allen, Kerry

		7/19/14

		

		P

		261

		291

		226

		256

		300

		256

		240

		

		

		



		Cox, Ashlee

		7/19/14

		

		P

		265

		256

		270

		289

		285

		264

		241

		

		258

		251



		Crawford, Nate

		7/19/14

		

		P

		252

		291

		211

		256

		226

		264

		240

		

		258

		251



		Everson, Jennifer

		

		6/12/14

		P

		282

		273

		256

		300

		285

		273

		300

		

		266

		260



		Holland, Kasie

		

		6/12/14

		P

		261

		247

		241

		267

		285

		291

		240

		

		266

		260



		Horton, Jessica

		

		6/12/14

		P

		252

		229

		256

		278

		285

		247

		240

		

		266

		260



		Ryan, Steven

		

		6/12/14

		P

		272

		273

		256

		300

		285

		282

		240

		

		266

		260



		Gabriel, Richard

		4/12/14

		

		P

		258

		282

		256

		244

		256

		264

		240

		

		266

		256



		Merchant, Lindsey

		4/12/14

		

		P

		274

		273

		285

		300

		300

		264

		240

		

		266

		256



		Cernigliaro, Alexander

		

		3/13/14

		P

		267

		364

		270

		300

		285

		256

		240

		

		267

		260



		Clark, Kylie

		

		3/13/14

		P

		283

		273

		270

		300

		300

		291

		270

		

		267

		260



		Horton, Jessica

		

		3/13/14

		F

		236

		202

		226

		278

		285

		211

		240

		

		267

		260



		Neighbors, Alexandria

		

		3/13/14

		P

		269

		256

		270

		300

		270

		256

		270

		

		267

		260



		Russell, Alexander

		

		3/13/14

		P

		283

		256

		300

		300

		285

		300

		270

		

		267

		260



		Miears, Erin

		

		2/13/14

		P

		276

		273

		270

		300

		270

		273

		270

		

		277

		260



		Vance, Kymberly

		

		2/13/14

		P

		282

		273

		256

		300

		285

		300

		270

		

		277

		260



		Yates, Jentry

		

		2/13/14

		P

		274

		273

		256

		300

		285

		291

		240

		

		277

		260



		Hollenbeck, Kendra

		

		12/12/13

		P

		285

		291

		269

		288

		285

		300

		270

		

		285

		260



		Fry, Hailey

		11/16/13

		

		P

		261

		291

		256

		267

		285

		238

		240

		

		271

		257



		Jamarik, Johanna

		11/16/13

		

		P

		289

		273

		300

		289

		300

		282

		300

		

		271

		257



		Self, April

		11/16/13

		

		P

		263

		264

		270

		267

		300

		256

		240

		

		271

		257



		Hyde, Rebecca

		

		10/19/13

		P

		270

		282

		285

		278

		256

		282

		240

		

		269

		257



		Wilson, Branda

		

		10/19/13

		P

		268

		282

		285

		267

		241

		291

		240

		

		269

		257



		Albrecht, Chris

		9/14/13

		

		P

		278

		274

		271

		300

		300

		291

		240

		

		278

		256



		Moser, Kellie

		

		8/15/13

		P

		255

		235

		254

		277

		269

		263

		240

		

		241

		261



		Park, Seth

		

		8/15/13

		F

		227

		254

		254

		196

		192

		217

		240

		

		241

		261



		Harrison, Jessica

		

		6/13/13

		P

		261

		256

		256

		278

		300

		256

		240

		

		262

		261



		Young, Gabrielle

		

		6/13/13

		P

		263

		273

		285

		256

		226

		291

		240

		

		262

		261



		Graumann, Megan

		5/18/13

		

		P

		248

		282

		241

		267

		256

		264

		180

		

		248

		257



		McIntyre, Danny

		4/20/13

		

		F

		226

		238

		167

		278

		226

		193

		240

		

		233

		254



		Wilkerson, Megan

		4/20/13

		

		P

		240

		256

		211

		267

		211

		238

		240

		

		233

		254



		Harris, Elizabeth

		3/14/13

		

		P

		287

		291

		223

		300

		300

		291

		300

		

		275

		259



		Price, Haley

		3/14/13

		

		P

		274

		282

		238

		288

		238

		272

		300

		

		275

		259



		Sharpe, Rachel

		3/14/13

		

		P

		264

		282

		208

		265

		300

		282

		240

		

		275

		259



		Graumann, Megan

		

		2/14/13

		F

		224

		264

		241

		189

		152

		291

		180

		

		259

		258



		Jarvis, Bryan

		

		2/14/13

		P

		295

		300

		285

		300

		285

		291

		300

		

		259

		258



		Neeb-Thomas, Chrystal

		1/26/13

		

		P

		245

		238

		226

		278

		256

		238

		240

		

		245

		254



		Jordan, Chris

		

		12/6/12

		P

		244

		226

		208

		265

		285

		245

		240

		

		244

		261



		Daniels, Kathryn

		11/17/12

		

		P

		279

		300

		285

		300

		300

		264

		240

		

		273

		254



		Sage, Shara

		11/17/12

		

		P

		267

		300

		256

		278

		270

		256

		240

		

		273

		254



		Howard-Hutton, Holly

		9/15/12

		

		P

		283

		291

		271

		300

		300

		300

		240

		

		261

		256



		Shelby, Angie

		9/15/12

		

		P

		240

		206

		243

		289

		300

		257

		180

		

		261

		256



		Battershell, Megan

		7/21/12

		

		P

		274

		256

		270

		289

		300

		273

		270

		

		273

		252



		Caldwell, Jillian

		7/21/12

		

		P

		282

		282

		285

		300

		285

		273

		270

		

		273

		252



		Coggan, Erin

		7/21/12

		

		P

		272

		291

		241

		289

		300

		273

		240

		

		273

		252



		Harvey, Jamie

		7/21/12

		

		P

		272

		282

		256

		278

		300

		282

		240

		

		273

		252



		Moore, Jerri

		7/21/12

		

		P

		267

		273

		270

		289

		270

		264

		240

		

		273

		252



		Beene, Alexander

		5/19/12

		

		P

		282

		291

		270

		289

		285

		282

		270

		

		257

		255



		Grover, Tonya

		5/19/12

		

		P

		258

		273

		256

		244

		241

		282

		240

		

		257

		255



		Johnson, Lindsay

		5/19/12

		

		P

		261

		282

		256

		244

		285

		264

		240

		

		257

		255



		Shelby, Angie

		5/19/12

		

		F

		233

		229

		226

		256

		270

		256

		180

		

		257

		255



		Tipton, Addison

		5/19/12

		

		P

		251

		256

		256

		267

		285

		220

		240

		

		257

		255



		Oldham, Nicole

		4/14/12

		

		P

		254

		291

		241

		233

		211

		282

		240

		

		257

		257



		Sisco, Amanda

		4/14/12

		

		P

		260

		256

		241

		233

		211

		282

		240

		

		257

		257



		Alexander, Jacob

		

		3/9/12

		P

		289

		291

		270

		278

		300

		291

		300

		

		276

		259



		Witty, Kaitlyn

		

		3/9/12

		P

		263

		256

		270

		278

		270

		273

		240

		

		276

		259



		Cathey, Lindsey

		

		2/16/12

		P

		289

		291

		300

		278

		285

		282

		300

		

		289

		258



		Pearcy, Kayla

		1/28/12

		

		F

		206

		235

		208

		254

		208

		162

		180

		

		260

		253



		Awbrey, Tamara

		11/19/11

		

		P

		274

		264

		285

		289

		285

		264

		270

		

		273

		253



		Bogle, Cody

		11/19/11

		

		P

		281

		282

		270

		300

		300

		300

		240

		

		273

		253



		Davis, Crystal

		11/19/11

		

		P

		245

		247

		241

		267

		241

		238

		240

		

		273

		253



		Griswold, Jemifer

		11/19/11

		

		P

		293

		291

		285

		300

		285

		291

		300

		

		273

		253



		Duggins, Meghan

		

		10/1/11

		P

		277

		282

		270

		300

		300

		282

		240

		

		277

		263



		Moulden, Rachel

		

		10/1/11

		P

		277

		291

		256

		289

		285

		300

		240

		

		277

		263



		Albertson, Scarlett

		9/17/11

		

		F

		226

		229

		226

		256

		256

		229

		180

		

		248

		253



		Barros, Gabrielle

		9/17/11

		

		P

		271

		273

		300

		267

		285

		273

		240

		

		248

		253



		Caldwell, Jenny

		7/23/11

		

		P

		279

		291

		285

		300

		256

		300

		240

		

		279

		252



		Bell, Meagan

		

		6/11/11

		P

		285

		273

		285

		300

		285

		300

		270

		

		285

		261



		Thompson, Stephanie

		5/21/11

		

		P

		268

		272

		285

		265

		285

		272

		240

		

		268

		256



		Rangel, Angela

		4/16/11

		

		P

		264

		254

		239

		300

		285

		272

		240

		

		248

		254



		Shelby, Angie

		4/16/11

		

		F

		232

		263

		208

		254

		285

		217

		180

		

		248

		254



		Daugherty, Darla

		

		3/19/11

		P

		251

		229

		226

		289

		241

		273

		240

		

		251

		262



		Cantrell-McAffee, Laura

		1/29/11

		

		P

		247

		245

		238

		254

		285

		235

		240

		

		244

		252



		Graham, Justin

		1/29/11

		

		F

		233

		217

		177

		288

		269

		208

		240

		

		244

		252



		Hardesty, Abigail

		1/29/11

		

		P

		257

		272

		254

		254

		259

		254

		240

		

		244

		252



		Mitchell, Sandra

		1/29/11

		

		P

		240

		254

		254

		242

		223

		226

		240

		

		244

		252



		House, Ashton

		11/20/10

		

		P

		258

		282

		254

		265

		254

		254

		240

		

		256

		257



		Moore, Hillary

		11/20/10

		

		P

		251

		282

		162

		277

		269

		254

		240

		

		256

		257



		Potter, Emily

		11/20/10

		

		P

		260

		245

		269

		277

		285

		263

		240

		

		256

		257



		Kunhart, Elisabet

		

		10/15/10

		P

		268

		264

		270

		300

		285

		264

		240

		

		268

		259



		Shelby, Angie

		9/18/10

		

		F

		226

		217

		238

		254

		285

		217

		180

		

		233

		249



		Widener, Nikissia

		9/18/10

		

		P

		241

		282

		254

		277

		223

		235

		180

		

		233

		249



		Eaton, Jesse

		7/24/10

		

		P

		281

		300

		269

		300

		300

		282

		240

		

		264

		251



		Frizzell, Amber

		7/24/10

		

		P

		264

		263

		238

		288

		300

		263

		240

		

		264

		251



		Hightower, Justin

		7/24/10

		

		P

		270

		291

		269

		265

		239

		300

		240

		

		264

		251



		Martin, Tina

		7/24/10

		

		P

		270

		254

		239

		288

		300

		272

		270

		

		264

		251



		Shelby, Angie

		7/24/10

		

		F

		239

		226

		223

		277

		300

		254

		180

		

		264

		251



		Young, Shelby

		5/22/10

		

		P

		268

		264

		256

		278

		300

		282

		240

		

		244

		257



		Wright, Margaret Ann

		5/22/10

		

		P

		274

		273

		285

		278

		285

		291

		240

		

		244

		257



		Pearcy, Kayla

		5/22/10

		

		F

		191

		184

		196

		211

		256

		149

		180

		

		244

		257



		Blair, Mycha

		4/17/10

		

		P

		258

		245

		254

		288

		300

		245

		240

		

		254

		254



		Foster, Stormi

		4/17/10

		

		P

		253

		235

		254

		277

		269

		254

		240

		

		254

		254



		Herrin, Hayden

		4/17/10

		

		F

		217

		208

		269

		196

		208

		254

		180

		

		254

		254



		Hile, Tiffany

		4/17/10

		

		P

		273

		282

		254

		277

		300

		291

		240

		

		254

		254



		O’Brien, Joshua

		4/17/10

		

		P

		246

		272

		208

		288

		300

		245

		180

		

		254

		254



		Weems, Jerry

		4/17/10

		

		P

		282

		291

		285

		300

		300

		291

		240

		

		254

		254



		Romasz, Ryan

		

		2/18/10

		P

		270

		282

		241

		278

		300

		282

		240

		

		270

		259



		Burden, Sarah

		1/30/10

		

		P

		285

		300

		256

		288

		285

		291

		270

		

		287

		256



		Murphy, Rebekah

		1/30/10

		

		P

		289

		272

		285

		2858

		300

		291

		300

		

		287

		256



		Romasz, Ryan

		

		2/18/10

		P

		270

		282

		241

		278

		300

		282

		240

		

		270

		259



		Holland, Natalie

		11/14/09

		

		P

		251

		211

		226

		267

		285

		282

		240

		

		249

		257



		Pruitt, Leta

		11/14/09

		

		F

		232

		229

		196

		278

		285

		238

		180

		

		249

		257



		Schaffer, Collette

		11/14/09

		

		P

		265

		282

		241

		267

		285

		273

		241

		

		249

		257



		Hilton, Jamie

		

		10/5/09

		P

		258

		256

		256

		244

		285

		273

		240

		

		241

		263



		Shelby, Angie

		

		10/5/09

		F

		224

		202

		241

		256

		285

		220

		180

		

		241

		263



		Brewer, Sarah

		9/19/09

		

		P

		284

		300

		300

		300

		284

		290

		240

		

		282

		254



		Fuentes, Stacie

		9/19/09

		

		P

		280

		290

		284

		300

		284

		290

		240

		

		282

		254



		Mize, Micah

		9/19/09

		

		P

		284

		300

		268

		288

		300

		281

		270

		

		282

		254



		Clark, Jessica

		

		8/5/09

		P

		252

		273

		226

		300

		270

		211

		240

		

		252

		260



		Bauman, Nicole

		7/25/09

		

		P

		273

		290

		284

		288

		268

		271

		240

		

		254

		253



		Boyd, Katie

		7/25/09

		

		P

		244

		262

		220

		228

		284

		233

		240

		

		254

		253



		Goode, Staci

		7/25/09

		

		P

		298

		300

		300

		300

		300

		290

		300

		

		254

		253



		Jones, Kassandra

		7/25/09

		

		P

		269

		262

		284

		276

		300

		271

		240

		

		254

		253



		Shelby, Angie

		7/25/09

		

		F

		226

		233

		236

		264

		268

		204

		180

		

		254

		253



		Wilkerson, Rachel

		7/25/09

		

		F

		219

		233

		236

		168

		188

		204

		270

		

		254

		253



		Deskin, Tabitha

		5/30/09

		

		P

		268

		273

		241

		278

		270

		300

		240

		

		249

		257



		Lemieux, Dace

		5/30/09

		

		P

		253

		256

		226

		256

		285

		229

		270

		

		249

		257



		Pearcy, Kourtney

		5/30/09

		

		P

		245

		282

		211

		300

		256

		184

		240

		

		249

		257



		Pruitt, Leta

		5/30/09

		

		F

		232

		264

		211

		244

		285

		220

		180

		

		249

		257



		Swift, Jhavarr

		5/30/09

		

		F

		214

		193

		211

		244

		241

		229

		180

		

		249

		257



		Walker, Jeffery

		5/30/09

		

		P

		254

		282

		226

		256

		256

		256

		240

		

		249

		257



		Westmoreland, Kari

		5/30/09

		

		P

		277

		273

		285

		300

		300

		282

		240

		

		249

		257



		Locke, Kayla

		6/11/09

		

		P

		249

		264

		241

		244

		196

		282

		240

		

		249

		266



		Curtis, Hayley

		4/18/09

		

		P

		253

		282

		254

		242

		269

		235

		240

		

		253

		258



		Fair, Bryan

		4/18/09

		

		P

		281

		300

		269

		300

		285

		291

		240

		

		253

		258



		Garner, Jeremy

		4/18/09

		

		F

		227

		282

		238

		185

		208

		198

		240

		

		253

		258



		Tilley, Salley

		4/18/09

		

		P

		271

		291

		269

		277

		269

		282

		240

		

		253

		258



		Wilkerson, Rachel

		4/18/09

		

		F

		236

		272

		269

		219

		192

		217

		240

		

		253

		258



		Dyer, Shelly

		2/7/09

		

		P

		240

		254

		254

		219

		223

		245

		240

		

		257

		255



		Howell, Heather

		2/7/09

		

		P

		279

		300

		285

		277

		285

		291

		241

		

		257

		255



		Keeling, Kily

		2/7/09

		

		P

		281

		263

		269

		288

		300

		300

		270

		

		257

		255



		Mabry, Valerie

		2/7/09

		

		P

		276

		291

		254

		288

		269

		272

		270

		

		257

		255



		McCracken, Stacie

		2/7/09

		

		P

		257

		263

		269

		265

		269

		245

		240

		

		257

		255



		Moore, Jessica

		2/7/09

		

		P

		262

		300

		208

		254

		254

		291

		240

		

		257

		255



		Palacol, Ernest

		2/7/09

		

		P

		240

		263

		208

		265

		238

		217

		240

		

		257

		255



		Shelby, Angie

		2/7/09

		

		F

		224

		208

		238

		231

		285

		235

		180

		

		257

		255



		Finch, Joshua

		11/8/08

		

		P

		268

		272

		254

		300

		269

		272

		240

		

		259

		257



		Gann, Tiffany

		11/8/08

		

		P

		257

		263

		238

		265

		285

		254

		240

		

		259

		257



		Moore, Angela

		11/8/08

		

		P

		246

		235

		223

		242

		269

		263

		240

		

		259

		257



		Savage, Seth

		11/8/08

		

		P

		262

		282

		285

		288

		254

		234

		240

		

		259

		257



		Shelby, Angie

		11/8/08

		

		F

		237

		208

		239

		277

		300

		254

		180

		

		259

		257



		Swanson, Jennifer

		11/8/08

		

		P

		270

		263

		208

		265

		285

		282

		300

		

		259

		257



		Swartzendruber,Kathryn

		11/8/08

		

		P

		275

		272

		269

		300

		269

		300

		240

		

		259

		257



		Littig Albin, Sahona

		9/6/08

		

		P

		268

		282

		285

		267

		270

		273

		240

		

		249

		251



		Palacol, Ernest

		9/6/08

		

		F

		230

		256

		226

		244

		226

		247

		180

		

		249

		251



		Broyles, Heather

		6/21/08

		

		P

		255

		249

		243

		268

		271

		266

		240

		

		262

		257



		Cagle, Mary

		6/21/08

		

		P

		293

		291

		286

		300

		286

		291

		300

		

		262

		257



		Calhoun, Margo

		6/21/08

		

		P

		262

		249

		271

		300

		271

		257

		240

		

		262

		257



		Davis, Marta

		6/21/08

		

		F

		202

		214

		200

		204

		229

		197

		180

		

		262

		257



		Hodges, Rori

		6/21/08

		

		P

		289

		291

		286

		300

		300

		291

		270

		

		262

		257



		Hoofard, Marissa

		6/21/08

		

		P

		269

		283

		271

		279

		257

		283

		240

		

		262

		257



		Pettit, Lauren

		6/21/08

		

		P

		255

		249

		257

		279

		271

		214

		270

		

		262

		257



		Wehrenberg, Amy

		6/21/08

		

		P

		276

		291

		257

		289

		300

		283

		240

		

		262

		257



		Kegans, Courtney

		4/19/08

		

		P

		256

		273

		226

		300

		285

		220

		240

		

		255

		254



		Moore, Amanda

		4/19/08

		

		P

		285

		273

		270

		300

		300

		300

		270

		

		255

		254



		Shelby, Angie

		4/19/08

		

		F

		224

		220

		241

		267

		270

		202

		180

		

		255

		254



		Anderson, Bonnie

		2/2/08

		

		P

		263

		256

		256

		267

		300

		273

		240

		

		241

		256



		Davis, Marta

		2/2/08

		

		F

		187

		211

		181

		178

		211

		167

		180

		

		241

		256



		Killian, Leslie

		2/2/08

		

		P

		249

		229

		226

		267

		285

		256

		240

		

		241

		256



		Kirtley, Lindsay

		2/2/08

		

		P

		261

		273

		226

		278

		285

		264

		240

		

		241

		256



		Pena, Kari

		2/2/08

		

		P

		265

		282

		256

		244

		256

		300

		240

		

		241

		256



		Pennypacker, Nathan

		2/2/08

		

		P

		245

		273

		211

		244

		285

		220

		240

		

		241

		256



		Shelby, Angie

		2/2/08

		

		P

		218

		220

		241

		248

		285

		184

		150

		

		241

		256



		Brown, Rebecca

		11/3/07

		

		P

		266

		263

		238

		277

		300

		282

		240

		

		265

		254



		Cole, Jessica

		11/3/07

		

		P

		283

		282

		269

		300

		300

		282

		270

		

		265

		254



		Grillo, Stephanie

		11/3/07

		

		P

		281

		291

		254

		300

		300

		272

		270

		

		265

		254



		Mason, Amanda

		11/3/07

		

		P

		271

		272

		285

		277

		285

		282

		240

		

		265

		254



		McComas, Kelli

		11/3/07

		

		P

		277

		282

		269

		300

		300

		282

		240

		

		265

		254



		Oxford, Danyele

		11/3/07

		

		P

		283

		291

		269

		300

		285

		282

		270

		

		265

		254



		Perry, Jennipher

		11/3/07

		

		P

		260

		245

		238

		300

		269

		272

		240

		

		265

		254



		Pratt, Marylin

		11/3/07

		

		P

		240

		235

		223

		242

		238

		254

		240

		

		265

		254



		Shelby, Angie

		11/3/07

		

		F

		219

		245

		223

		242

		269

		180

		180

		

		265

		254



		Widener, Amy

		11/3/07

		

		P

		279

		291

		269

		300

		300

		282

		240

		

		265

		254



		Wilson, Jason

		6/23/07

		

		P

		253

		273

		270

		244

		285

		282

		180

		

		261

		254



		Walling, Brent

		6/23/07

		

		P

		281

		282

		270

		300

		300

		300

		240

		

		261

		254



		Underwood, Lisa

		6/23/07

		

		P

		280

		273

		285

		300

		285

		273

		270

		

		261

		254



		Stull, Cody

		6/23/07

		

		P

		281

		291

		270

		300

		300

		291

		240

		

		261

		254



		Shelby, Angie

		6/23/07

		

		P

		210

		202

		181

		256

		270

		193

		180

		

		261

		254



		Schultz, Laura

		6/23/07

		

		P

		296

		300

		285

		300

		300

		291

		300

		

		261

		254



		Schultz, Brittany

		6/23/07

		

		P

		291

		291

		300

		289

		285

		282

		300

		

		261

		254



		Rempe, Monica

		6/23/07

		

		P

		252

		264

		241

		256

		270

		247

		240

		

		261

		254



		Pratt, Marilyn

		6/23/07

		

		F

		222

		229

		211

		244

		211

		193

		240

		

		261

		254



		Hunnicutt, Brian

		6/23/07

		

		P

		278

		247

		270

		300

		300

		291

		271

		

		261

		254



		Donathan, Tara

		6/23/07

		

		P

		274

		300

		300

		289

		256

		264

		240

		

		261

		254



		Coulibaly, Nene

		6/23/07

		

		P

		244

		264

		226

		267

		256

		211

		241

		

		261

		254



		Bussell, Brandon

		6/23/07

		

		P

		258

		256

		256

		289

		285

		238

		240

		

		261

		254



		Beery, Brett

		6/23/07

		

		P

		249

		256

		226

		289

		285

		211

		240

		

		261

		254



		Barker, Ashley

		6/23/07

		

		P

		263

		273

		226

		289

		300

		256

		240

		

		261

		254



		Allen, Heather

		6/23/07

		

		P

		245

		241

		238

		267

		270

		229

		240

		

		261

		254



		Wilson, Jason

		4/21/07

		

		F

		231

		249

		229

		268

		271

		214

		180

		

		257

		256



		Wilson, Derek

		4/21/07

		

		P

		242

		240

		286

		246

		229

		223

		240

		

		257

		256



		Wilson, Amber

		4/21/07

		

		P

		264

		266

		257

		236

		271

		249

		300

		

		257

		256



		Ummel, Gloria

		4/21/07

		

		P

		291

		300

		286

		300

		300

		291

		270

		

		257

		256



		Steinhauser, Diana

		4/21/07

		

		P

		274

		283

		271

		289

		286

		283

		240

		

		257

		256



		Simpkins, Danielle

		4/21/07

		

		P

		252

		266

		257

		279

		243

		231

		240

		

		257

		256



		Pratt, Marilyn

		4/21/07

		

		F

		231

		223

		257

		214

		243

		223

		240

		

		257

		256



		McLoughlin, Zanea

		4/21/07

		

		P

		262

		274

		229

		268

		286

		274

		240

		

		257

		256



		Kleinsasser, Monica

		4/21/07

		

		F

		233

		249

		200

		279

		243

		249

		180

		

		257

		256



		Howk, Cassy

		4/21/07

		

		P

		260

		274

		257

		279

		243

		231

		270

		

		257

		256



		Gallaway, Krista

		4/21/07

		

		P

		255

		249

		243

		279

		300

		240

		240

		

		257

		256



		Fitzwater, Ellen

		4/21/07

		

		P

		284

		283

		286

		300

		300

		274

		270

		

		257

		256



		Derryberry, Kacy

		4/21/07

		

		P

		273

		291

		257

		300

		300

		257

		240

		

		257

		256



		Coles, Christopher

		4/21/07

		

		P

		250

		231

		243

		289

		229

		266

		240

		

		257

		256



		Atchley, Joel

		4/21/07

		

		P

		257

		249

		229

		300

		271

		257

		240

		

		257

		256



		Andrews, Meagan

		4/21/07

		

		P

		254

		231

		286

		257

		243

		274

		240

		

		257

		256



		Voyles, Michael

		2/3/07

		

		P

		290

		283

		286

		279

		286

		300

		300

		

		257

		255



		McKeown, Carie

		2/3/07

		

		P

		261

		249

		243

		279

		300

		266

		240

		

		257

		255



		Lewis, Kara

		2/3/07

		

		P

		266

		266

		286

		257

		271

		283

		240

		

		257

		255



		Knowles, Candice

		2/3/07

		

		P

		260

		240

		257

		268

		257

		266

		270

		

		257

		255



		Kleinsasser, Monica

		2/3/07

		

		F

		237

		257

		214

		214

		229

		249

		240

		

		257

		255



		Hogan, Cory

		2/3/07

		

		P

		278

		283

		271

		300

		300

		283

		240

		

		257

		255



		Field, Tammy

		2/3/07

		

		P

		248

		249

		243

		236

		214

		257

		270

		

		257

		255



		Dunn, B. Heath

		2/3/07

		

		P

		254

		257

		200

		268

		257

		283

		240

		

		257

		255



		Coles, Christopher

		2/3/07

		

		F

		223

		223

		229

		204

		257

		257

		180

		

		257

		255



		Wilson, Jason

		11/4/06

		

		F

		221

		223

		214

		268

		257

		206

		180

		

		259

		254



		Shepherd, Jamie

		11/4/06

		

		P

		271

		283

		271

		300

		286

		257

		240

		

		259

		254



		Phillips, Florence

		11/4/06

		

		P

		283

		291

		300

		300

		300

		283

		240

		

		259

		254



		Pennington, Amy

		11/4/06

		

		P

		240

		206

		257

		268

		257

		231

		240

		

		259

		254



		Humphreys, Brandy

		11/4/06

		

		P

		254

		283

		257

		257

		257

		231

		240

		

		259

		254



		Hammond, Crystal

		11/4/06

		

		P

		264

		283

		257

		279

		286

		249

		240

		

		259

		254



		Geaslin, Sara

		11/4/06

		

		P

		275

		291

		257

		279

		286

		266

		270

		

		259

		254



		Bellamy, Dale

		11/4/06

		

		P

		271

		283

		257

		300

		300

		257

		240

		

		259

		254



		Skinner, Faith M.

		9/9/06

		

		P

		282

		275

		245

		279

		286

		292

		300

		

		256

		252



		Simpkins, Travis

		9/9/06

		

		P

		252

		267

		245

		228

		272

		259

		240

		

		256

		252



		Oman, Ericka

		9/9/06

		

		P

		257

		259

		203

		259

		300

		275

		240

		

		256

		252



		Humphreys, Brandy

		9/9/06

		

		F

		237

		250

		217

		207

		286

		226

		240

		

		256

		252



		Dawson, Chelsee

		9/9/06

		

		P

		256

		275

		217

		217

		272

		267

		270

		

		256

		252



		Wilsie, Lauren

		6/24/06

		

		P

		267

		283

		286

		368

		243

		283

		240

		

		248

		252



		Simpkins, Travis

		6/24/06

		

		F

		235

		231

		229

		246

		214

		240

		240

		

		248

		252



		Shelby, Angie

		6/24/06

		

		F

		214

		214

		229

		225

		271

		197

		180

		

		248

		252



		Scoles, Chandell

		6/24/06

		

		P

		257

		283

		271

		246

		257

		249

		240

		

		248

		252



		Sandidge, Kyle

		6/24/06

		

		P

		243

		249

		214

		257

		243

		249

		240

		

		248

		252



		Myers, Amber

		6/24/06

		

		P

		274

		283

		286

		300

		286

		266

		240

		

		248

		252



		Miller, Justin

		6/24/06

		

		P

		262

		274

		257

		259

		247

		266

		240

		

		248

		252



		Jung, Cierra

		6/24/06

		

		P

		257

		291

		257

		268

		171

		283

		240

		

		248

		252



		Humphreys, Brandy

		6/24/06

		

		F

		201

		214

		243

		193

		229

		171

		180

		

		248

		252



		Graham, Lacey

		6/24/06

		

		P

		263

		274

		229

		279

		257

		257

		270

		

		248

		252



		Field, Annetta

		6/24/06

		

		P

		269

		300

		300

		257

		257

		266

		240

		

		248

		252



		Dudley, Greg

		6/24/06

		

		P

		266

		266

		271

		279

		271

		274

		240

		

		248

		252



		Coles, Christopher

		6/24/06

		

		F

		223

		223

		243

		246

		243

		223

		180

		

		248

		252



		Stucks, Sharon

		4/22/06

		

		P

		261

		260

		247

		280

		273

		268

		240

		

		265

		253



		Simmons, Judy

		4/22/06

		

		P

		286

		300

		273

		300

		287

		284

		270

		

		265

		253



		Shelby, Angie

		4/22/06

		

		F

		223

		228

		220

		250

		273

		212

		180

		

		265

		253



		Porter, Mindy

		4/22/06

		

		P

		283

		300

		300

		300

		300

		276

		240

		

		265

		253



		Lippard, Rebekah

		4/22/06

		

		P

		257

		244

		193

		280

		247

		252

		300

		

		265

		253



		Lane, Jean Michelle

		4/22/06

		

		P

		278

		300

		260

		280

		300

		292

		240

		

		265

		253



		Jacobson, Katherine

		4/22/06

		

		P

		266

		268

		247

		300

		300

		252

		240

		

		265

		253



		Harwell, Amy

		4/22/06

		

		P

		266

		276

		273

		270

		273

		268

		240

		

		265

		253



		Walsh, Amanda

		2/4/06

		

		P

		259

		259

		245

		269

		286

		234

		270

		

		248

		252



		Moxley, Amanda

		2/4/06

		

		F

		195

		217

		203

		207

		217

		156

		180

		

		248

		252



		Keeble, Kelli

		2/4/06

		

		P

		266

		259

		272

		290

		300

		259

		240

		

		248

		252



		Irvin, Mary

		2/4/06

		

		P

		240

		250

		231

		248

		231

		234

		240

		

		248

		252



		Herrin, Hayden

		2/4/06

		

		F

		230

		275

		231

		269

		272

		176

		180

		

		248

		252



		Edwards, Megan

		2/4/06

		

		P

		273

		25

		286

		300

		300

		259

		240

		

		248

		252



		Butler, Zarabeth

		2/4/06

		

		P

		283

		292

		272

		290

		272

		267

		300

		

		248

		252



		Brewer, Aimee

		2/4/06

		

		P

		240

		275

		245

		238

		231

		209

		240

		

		248

		252



		Barnett, Stephanie

		11/19/05

		

		P

		254

		257

		257

		289

		300

		206

		240

		

		248

		251



		Behrens, Amy

		11/19/05

		

		P

		271

		283

		257

		289

		271

		283

		240

		

		248

		251



		Chase, James

		11/19/05

		

		P

		249

		249

		243

		300

		300

		249

		180

		

		248

		251



		Crumley, Stacy

		11/19/05

		

		P

		275

		283

		300

		279

		286

		249

		270

		

		248

		251



		Cummings, Devra

		11/19/05

		

		P

		243

		283

		257

		236

		186

		240

		240

		

		248

		251



		Davis, Linnie

		11/19/05

		

		P

		249

		266

		229

		268

		214

		257

		240

		

		248

		251



		Davis, Marta

		11/19/05

		

		F

		184

		206

		171

		204

		200

		180

		150

		

		248

		251



		Gregory, Kindra

		11/19/05

		

		P

		252

		266

		243

		268

		243

		249

		240

		

		248

		251



		Hatchett, Shawna

		11/19/05

		

		P

		245

		240

		229

		257

		271

		240

		240

		

		248

		251



		Morgan, Lara

		11/19/05

		

		P

		261

		291

		229

		246

		271

		274

		240

		

		248

		251



		Shelby, Angie

		11/19/05

		

		F

		221

		223

		214

		268

		257

		206

		180

		

		248

		251



		Taylor, Secrett

		11/19/05

		

		P

		269

		283

		271

		279

		300

		257

		240

		

		248

		251



		Williamson, Cynthia

		11/19/05

		

		P

		256

		283

		200

		268

		257

		240

		270

		

		248

		251



		Alaniz, Laneisa

		9/17/05

		

		P

		249

		250

		245

		248

		231

		242

		270

		

		252

		252



		Brewer, Aimee

		9/17/05

		

		F

		228

		267

		245

		217

		217

		184

		240

		

		252

		252



		Philips, Wayne

		9/17/05

		

		P

		271

		292

		245

		300

		272

		242

		270

		

		252

		252



		Thompson, Carl

		9/17/05

		

		P

		260

		283

		259

		269

		259

		250

		240

		

		252

		252



		Adams, David

		6/25/05

		

		P

		250

		249

		243

		289

		271

		223

		240

		

		259

		253



		Brewer, Aimee

		6/25/05

		

		F

		237

		231

		200

		268

		200

		231

		270

		

		259

		253



		Coe, Dava

		6/25/05

		

		P

		283

		300

		300

		300

		300

		274

		240

		

		259

		253



		Gibson, Ashley

		6/25/05

		

		P

		262

		283

		286

		279

		271

		231

		240

		

		259

		253



		Howard-Cox, Kim

		6/25/05

		

		P

		267

		274

		257

		279

		300

		266

		240

		

		259

		253



		Jacobson, Stephanie

		6/25/05

		

		P

		273

		283

		257

		289

		300

		274

		240

		

		259

		253



		Locke, Alicia

		6/25/05

		

		P

		243

		249

		243

		279

		243

		214

		240

		

		259

		253



		Rowntree, Doug

		6/25/05

		

		P

		261

		266

		271

		257

		271

		266

		240

		

		259

		253



		Weatherford, Alecia

		6/25/05

		

		P

		261

		249

		271

		300

		271

		249

		240

		

		259

		253



		Davis, Linnie

		4/23/05

		

		F

		235

		226

		217

		238

		245

		242

		240

		

		242

		253



		Early, Meagan

		4/23/05

		

		P

		248

		283

		231

		238

		231

		250

		240

		

		242

		253



		Holman, Samantha

		4/23/05

		

		P

		243

		234

		245

		279

		245

		226

		240

		

		242

		253



		Murry, Tia

		4/23/05

		

		F

		230

		267

		231

		207

		245

		250

		180

		

		242

		253



		Preuninger, Janice

		4/23/05

		

		P

		282

		283

		272

		300

		286

		250

		300

		

		242

		253



		Shelby, Angie

		4/23/05

		

		F

		216

		226

		203

		269

		245

		192

		180

		

		242

		253



		Henton, Angela

		2/5/05

		

		P

		270

		257

		286

		279

		300

		249

		270

		

		267

		253



		Jennings, Lesley

		2/5/05

		

		P

		268

		266

		286

		279

		286

		240

		270

		

		267

		253



		Josey, Steven

		2/05/05

		

		P

		257

		266

		214

		268

		286

		266

		240

		

		267

		253



		Sims, Julie

		2/5/05

		

		P

		275

		274

		271

		279

		286

		274

		270

		

		267

		253



		Berryhill, Lindsay

		11/20/04

		

		P

		274

		300

		286

		268

		286

		274

		240

		

		246

		252



		Christy, Miranda

		11/20/04

		

		P

		273

		300

		271

		279

		286

		266

		240

		

		246

		252



		Davis, Linnie

		11/20/04

		

		F

		230

		240

		229

		214

		214

		231

		230

		

		246

		252



		Kunze, Cristy

		11/20/04

		

		P

		247

		249

		257

		246

		286

		223

		240

		

		246

		252



		Shelby, Angie

		11/20/04

		

		P

		209

		197

		214

		236

		257

		197

		180

		

		246

		252



		Williams, Whitney

		11/20/04

		

		P

		245

		291

		229

		257

		271

		189

		240

		

		246

		252



		Myers, Sarah

		9/18/04

		

		P

		244

		238

		211

		267

		285

		229

		240

		

		255

		250



		Rahlf, Kathryn

		9/18/04

		

		P

		272

		264

		300

		300

		300

		256

		240

		

		255

		250



		Rice, Shanna

		9/18/04

		

		P

		285

		300

		300

		300

		300

		256

		270

		

		255

		250



		Shelby, Angie

		9/18/04

		

		P

		221

		220

		211

		267

		256

		211

		180

		

		255

		250



		Brokar, Kathy

		6/26/04

		

		P

		257

		263

		208

		265

		269

		282

		240

		

		250

		251



		Clark, Morgan

		6/26/04

		

		P

		262

		300

		223

		265

		254

		272

		240

		

		250

		251



		Haynes, Joe

		6/26/04

		

		P

		281

		300

		300

		300

		300

		263

		240

		

		250

		251



		Herrin, Hayden

		6/26/04

		

		F

		208

		217

		223

		219

		192

		217

		180

		

		250

		251



		Lantz, Chelsea

		6/26/04

		

		P

		257

		272

		254

		265

		254

		254

		240

		

		250

		251



		Myers, Sarah

		6/26/04

		

		P

		225

		263

		177

		208

		238

		208

		240

		

		250

		251



		Patkowski, Miranda

		6/26/04

		

		P

		266

		282

		254

		288

		285

		254

		240

		

		250

		251



		Badillo, Suzanne

		4/24/04

		

		P

		244

		247

		226

		256

		241

		247

		240

		

		256

		253



		Brewer, Christa

		4/24/04

		

		P

		268

		264

		285

		289

		270

		273

		240

		

		256

		253



		Carney, Toni

		4/24/04

		

		P

		249

		273

		226

		278

		211

		247

		240

		

		256

		253



		Gibson, Phoebe

		4/24/04

		

		P

		249

		256

		241

		278

		196

		264

		240

		

		256

		253



		Heavin, Waylon

		4/24/04

		

		P

		287

		300

		300

		300

		300

		264

		270

		

		256

		253



		Hughes, Timilie

		4/24/04

		

		P

		248

		273

		256

		278

		241

		264

		180

		

		256

		253



		Lewis, Cindy

		4/24/04

		

		P

		265

		273

		285

		278

		270

		256

		240

		

		256

		253



		Lovelady, Brant

		4/24/04

		

		P

		242

		256

		211

		289

		270

		256

		180

		

		256

		253



		Parsons, Sheryl

		4/24/04

		

		P

		260

		256

		256

		267

		270

		273

		240

		

		256

		253



		Pelzer, Steve

		4/24/04

		

		P

		249

		256

		256

		256

		241

		247

		240

		

		256

		253



		Beavers, Misti

		2/7/04

		

		P

		257

		282

		285

		265

		254

		226

		240

		

		255

		253



		Carman, Kendra

		2/7/04

		

		P

		260

		272

		254

		277

		269

		254

		240

		

		255

		253



		Cudd, Jared

		2/7/04

		

		P

		272

		272

		300

		288

		254

		254

		270

		

		255

		253



		Edwards, Rebecca

		2/7/04

		

		P

		271

		272

		300

		300

		285

		254

		240

		

		255

		253



		Guinn, Charity

		2/7/04

		

		P

		255

		254

		223

		300

		285

		235

		240

		

		255

		253



		Holman, Samantha

		2/7/04

		

		F

		238

		245

		254

		288

		269

		162

		240

		

		255

		253



		Martinez, Carol

		2/7/04

		

		P

		258

		282

		238

		277

		269

		245

		240

		

		255

		253



		McKay, Lori

		2/7/04

		

		P

		264

		272

		269

		277

		254

		272

		240

		

		255

		253



		Sanchez, Montie

		2/7/04

		

		P

		268

		282

		269

		242

		254

		282

		270

		

		255

		253



		Shelby, Angie

		2/7/04

		

		F

		210

		217

		208

		208

		238

		217

		180

		

		255

		253



		Webb, Lindsay

		2/7/04

		

		P

		264

		272

		285

		277

		269

		226

		270

		

		255

		253



		Wilkerson, Jerry

		2/7/04

		

		P

		244

		272

		238

		288

		269

		171

		240

		

		255

		253



		Brooks, Brett

		11/22/03

		

		P

		242

		238

		270

		278

		256

		193

		240

		

		263

		251



		Bruner, Gina

		11/22/03

		

		P

		248

		238

		241

		244

		270

		229

		270

		

		263

		251



		Catt, Kyle

		11/22/03

		

		P

		252

		256

		241

		278

		241

		256

		240

		

		263

		251



		Eckert, Lawanda

		11/22/03

		

		P

		280

		291

		270

		256

		300

		264

		300

		

		263

		251



		Freeze, Michelle

		11/22/03

		

		P

		279

		282

		300

		289

		300

		282

		240

		

		263

		251



		Johnson, Ashley

		11/22/03

		

		P

		268

		282

		300

		289

		300

		229

		240

		

		263

		251



		Pahcoddy, Jenny

		11/22/03

		

		P

		251

		273

		285

		244

		256

		220

		240

		

		263

		251



		Schoolfield, Angela

		11/22/03

		

		P

		282

		300

		285

		289

		300

		256

		270

		

		263

		251



		Taylor, Dawn

		11/22/03

		

		P

		265

		282

		256

		256

		270

		282

		240

		

		263

		251



		Grimmett, Stacy

		11/22/03

		

		P

		245

		247

		241

		267

		270

		220

		240

		

		263

		251



		Carmignani, Vera

		9/20/03

		

		P

		280

		282

		269

		277

		285

		263

		300

		

		258

		251



		Glaze, J. Ryan

		9/20/03

		

		P

		271

		282

		269

		300

		300

		254

		240

		

		258

		251



		Kite, Stephanie

		9/20/03

		

		P

		264

		263

		254

		288

		300

		254

		240

		

		258

		251



		McElroy, Greg

		9/20/03

		

		P

		277

		254

		254

		300

		300

		291

		270

		

		258

		251



		Posey, Monica

		9/20/03

		

		F

		230

		272

		254

		242

		208

		226

		180

		

		258

		251



		Prentice, Jylian

		9/20/03

		

		P

		241

		263

		285

		265

		254

		229

		180

		

		258

		251



		Wilson, Jayson

		9/20/03

		

		P

		246

		263

		238

		277

		254

		208

		240

		

		258

		251



		Young-Collins, Deb

		9/20/03

		

		P

		262

		263

		254

		288

		269

		263

		240

		

		258

		251
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		Name

		Test


Date

		CBT

		Pass/


Fail

		Scores

		USAO 


Mean

		State


Mean



		

		

		Date

		

		Mean

		1

		2

		3

		4

		5

		6

		7

		

		



		Bevien-Guevarra, Christina

		10/14/18

		

		P

		275

		282

		279

		283

		263

		223

		300

		

		275

		259



		Gregg, David

		6/24/18

		

		P

		258

		276

		264

		283

		225

		223

		220

		

		258

		257



		Stancil, Garrett

		5/27/18

		

		P

		255

		247

		274

		259

		263

		203

		260

		

		255

		256



		Welch, Teiryn

		4/3/18

		

		P

		248

		282

		253

		259

		225

		223

		180

		

		248

		257



		Peek, Elizabeth

		11/12/17

		

		P

		260

		282

		264

		267

		263

		261

		180

		

		260

		256



		Farmer, Natalie

		4/2/17

		

		P

		258

		270

		279

		275

		207

		223

		220

		

		253

		258



		Spencer, Blaine

		4/2/17

		

		P

		249

		265

		259

		259

		225

		223

		220

		

		253

		258



		Larson, Bethany

		12/11/16

		

		P

		264

		270

		279

		300

		225

		223

		220

		

		264

		256



		McGleish, Jennifer

		8/21/16

		

		P

		262

		282

		269

		292

		225

		223

		220

		

		246

		255



		Perou, Robert

		8/21/16

		

		F

		231

		253

		238

		226

		188

		223

		220

		

		246

		255



		Hendrix, Aubrey

		5/29/16

		

		P

		254

		259

		243

		275

		263

		223

		260

		

		254

		255



		Hamman, Robina

		4/3/16

		

		P

		259

		276

		269

		259

		263

		223

		220

		

		262

		257



		Wilson, Eva

		4/3/16

		

		P

		265

		282

		274

		300

		225

		223

		220

		

		262

		257



		Harrison, Jessica

		3/6/16

		

		P

		252

		2710

		264

		267

		207

		223

		220

		

		261

		256



		Housman, Christopher

		3/6/16

		

		P

		271

		276

		290

		250

		263

		261

		260

		

		261

		256



		Allen, Nathan

		2/7/16

		

		P

		253

		265

		264

		283

		225

		223

		200

		

		253

		254



		Robbins, Lindsay

		12/13/15

		

		P

		263

		270

		274

		259

		225

		261

		260

		

		263

		264



		Allen, Kerry

		11/15/15

		

		P

		258

		259

		279

		283

		225

		223

		220

		

		255

		251



		Young, Gabrielle

		11/15/15

		

		P

		252

		276

		269

		267

		225

		184

		220

		

		255

		251



		West, Destiny

		10/18/15

		

		P

		253

		265

		269

		267

		225

		223

		220

		

		253

		252



		Jordan, Chris

		8/23/15

		

		P

		249

		259

		238

		267

		281

		223

		220

		

		249

		254



		Daily, Tiffany

		6/28/15

		

		P

		242

		253

		253

		242

		225

		223

		220

		

		242

		254



		Anderson, Christina

		5/31/15

		

		P

		242

		253

		243

		259

		225

		223

		220

		

		242

		255



		Nguyen, Jin

		4/5/15

		

		P

		268

		282

		269

		283

		263

		261

		220

		

		268

		257



		Jordan, Christopher

		12/14/14

		

		F

		225

		214

		231

		226

		266

		210

		212

		

		247

		261



		Ryan, Steven

		12/14/14

		

		P

		269

		274

		283

		291

		266

		228

		229

		

		247

		261



		Hollenbeck, Kendra

		10/19/14

		

		P

		268

		260

		271

		282

		266

		364

		365

		

		273

		259



		Jarvis, Bryan

		10/19/14

		

		P

		278

		280

		283

		282

		266

		264

		282

		

		273

		259



		Slane, Chad

		8/14/14

		

		P

		275

		260

		300

		291

		231

		264

		265

		

		275

		265



		Kesler

		

		

		

		

		

		

		

		

		

		

		

		

		



		McRay, Mandi

		

		3/13/14

		P

		285

		293

		288

		291

		266

		282

		265

		

		285

		262



		Vance, Kymberly

		

		3/13/14

		P

		285

		287

		288

		282

		300

		282

		265

		

		285

		262



		Edwards, Daniel

		

		2/13/14

		P

		272

		260

		288

		263

		283

		264

		265

		

		259

		261



		Flanagan, Andres

		

		2/13/14

		P

		247

		234

		231

		282

		231

		261

		265

		

		259

		261



		Boyd, Alexander

		11/16/13

		

		P

		271

		273

		276

		290

		266

		264

		229

		

		271

		253



		Price, Haley

		

		10/19/13

		P

		263

		274

		266

		265

		228

		263

		265

		

		260

		263



		Self, April

		

		10/19/13

		P

		258

		260

		265

		254

		266

		228

		265

		

		260

		263



		Cathey, Lindsay

		

		3/14/13

		P

		276

		274

		283

		291

		231

		300

		265

		

		258

		260



		Null, Whitney

		

		3/14/13

		P

		253

		254

		254

		272

		231

		264

		229

		

		258

		260



		Woody, Kayla

		

		3/14/13

		P

		245

		247

		242

		272

		231

		193

		265

		

		258

		260



		O’Brien, Joshua

		11/17/13

		

		P

		245

		238

		234

		271

		266

		210

		265

		

		245

		259



		Holden, Paige

		4/14/13

		

		P

		281

		293

		276

		300

		266

		264

		265

		

		269

		259



		McCabe, Timothy

		4/14/12

		

		P

		257

		273

		252

		262

		266

		264

		212

		

		269

		259



		Mitchell, Beatrice

		9/17/11

		

		P

		268

		252

		276

		290

		283

		264

		229

		

		268

		257



		Boyd, Katie

		7/23/11

		

		P

		246

		234

		248

		263

		266

		228

		229

		

		246

		258



		Boyd, Katie

		4/16/11

		

		F

		236

		241

		237

		235

		266

		193

		229

		

		251

		257



		Lemieux, Dace

		4/16/11

		

		P

		251

		227

		265

		263

		266

		210

		265

		

		251

		257



		Westmoreland, Kari

		4/16/11

		

		P

		267

		280

		271

		282

		231

		264

		229

		

		251

		257



		Eaton, Jesse

		1/29/11

		

		P

		278

		274

		288

		291

		266

		264

		265

		

		278

		



		Isaac, Heather

		11/20/10

		

		P

		267

		260

		265

		300

		266

		228

		265

		

		267

		257



		Mize, Micah

		4/17/10

		

		P

		273

		275

		267

		273

		266

		264

		300

		

		273

		262



		Beery, Brett

		1/30/10

		

		P

		262

		262

		267

		264

		283

		228

		265

		

		253

		262



		Bostic, Cynthia

		1/30/10

		

		P

		247

		243

		244

		291

		266

		193

		229

		

		253

		262



		Moore, Angela

		1/30/10

		

		P

		251

		262

		261

		247

		283

		210

		212

		

		253

		262



		DeForest, Michael

		11/14/09

		

		P

		268

		274

		271

		263

		266

		264

		265

		

		257

		258



		Moore, Angela

		11/14/09

		

		P

		238

		241

		242

		235

		283

		210

		212

		

		257

		258



		Pennypacker, Nathan

		11/14/09

		

		P

		251

		241

		271

		254

		266

		228

		229

		

		257

		258



		Shepherd, Jamie

		11/14/09

		

		P

		271

		280

		277

		282

		231

		264

		265

		

		257

		258
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		Name

		Test


Date

		CBT

		Pass/


Fail

		Scores

		USAO 


Mean

		State


Mean



		

		

		

		

		Mean

		1

		2

		3

		4

		5

		6

		7

		

		



		Allison, Danielle

		10/14/18

		

		P

		256

		255

		293

		248

		201

		226

		254

		

		257

		247



		Dobbs, Monica

		10/14/18

		

		P

		258

		270

		267

		227

		250

		263

		254

		

		257

		247



		Lara, Marisela

		9/16/18

		

		F

		229

		218

		241

		227

		250

		226

		208

		

		229

		248



		Hill, Gabrielle

		8/19/18

		

		P

		247

		255

		248

		248

		201

		263

		254

		

		240

		246



		McDonald, Macy

		8/19/18

		

		F

		233

		255

		235

		206

		201

		226

		254

		

		240

		246



		Smith, Allison

		8/19/18

		

		P

		241

		233

		241

		248

		250

		226

		254

		

		240

		246



		Couser, Stephanie

		6/24/18

		

		P

		265

		278

		280

		237

		250

		263

		254

		

		248

		244



		Lara, Marisela

		6/24/18

		

		F

		231

		225

		222

		206

		250

		263

		254

		

		248

		244



		McDonald, Macy

		5/27/18

		

		F

		234

		233

		267

		217

		201

		226

		208

		

		234

		243



		Glass, Megan

		4/29/18

		

		P

		268

		263

		300

		290

		250

		226

		208

		

		242

		244



		Green, Hannah

		4/29/18

		

		P

		250

		285

		261

		248

		201

		226

		208

		

		242

		244



		Kemery, Adrien

		4/29/18

		

		P

		244

		248

		248

		258

		250

		226

		208

		

		242

		244



		Lara, Marisela

		4/29/18

		

		F

		227

		255

		222

		196

		201

		226

		254

		

		242

		244



		Smith, Allison

		4/29/18

		

		F

		223

		233

		202

		237

		201

		226

		254

		

		242

		244



		Clark, Taylor

		4/3/18

		

		P

		267

		278

		280

		269

		300

		226

		208

		

		251

		247



		McDonald, Macy

		4/3/18

		

		F

		222

		248

		215

		227

		201

		208

		208

		

		251

		247



		Merrett, Lindsey

		4/3/18

		

		P

		257

		270

		280

		279

		201

		226

		208

		

		251

		247



		Peterson, Audra

		4/3/18

		

		P

		260

		270

		287

		258

		250

		226

		208

		

		251

		247



		Davidson, David

		3/4/18

		

		P

		241

		240

		235

		269

		250

		226

		208

		

		252

		248



		Wood, Monica

		3/4/18

		

		P

		263

		300

		248

		248

		201

		263

		300

		

		252

		248



		Bredy, Abby

		2/4/18

		

		F

		236

		240

		248

		248

		201

		226

		208

		

		233

		248



		McDonald, Macy

		2/4/18

		

		F

		212

		225

		215

		196

		176

		226

		208

		

		233

		248



		Nieto, Brittanie

		2/4/18

		

		P

		253

		255

		274

		269

		250

		208

		208

		

		233

		248



		Brewer, Madison

		11/12/17

		

		P

		261

		270

		254

		290

		250

		263

		208

		

		264

		250



		Dewey, Brittany

		11/12/17

		

		P

		258

		270

		267

		248

		250

		226

		254

		

		264

		250



		Johnson, Brenda

		11/12/17

		

		P

		274

		285

		280

		279

		250

		263

		254

		

		264

		250



		Drennan, Laney

		7/23/17

		

		P

		259

		278

		261

		258

		250

		226

		254

		

		259

		243



		Russell, Madison

		5/28/17

		

		P

		260

		293

		267

		258

		201

		226

		254

		

		260

		245



		Burroughs, Aspen

		4/30/17

		

		P

		249

		263

		248

		269

		250

		226

		208

		

		254

		245



		Hunter, Holly

		4/30/17

		

		P

		261

		270

		267

		269

		250

		226

		254

		

		254

		245



		Womack, Brett

		4/30/17

		

		P

		253

		248

		267

		258

		250

		263

		208

		

		254

		245



		Hankins, Brigitte

		4/2/17

		

		P

		260

		270

		287

		258

		250

		226

		208

		

		261

		246



		Holland, Rae Lynn

		4/2/17

		

		P

		253

		263

		261

		237

		250

		282

		208

		

		261

		246



		Jones, Kaylee

		4/2/17

		

		P

		268

		270

		280

		290

		250

		226

		254

		

		261

		246



		McGouran, Shannyn

		4/2/17

		

		P

		263

		278

		267

		248

		250

		263

		254

		

		261

		246



		Chew, Kassandra

		3/5/17

		

		P

		259

		255

		267

		279

		250

		263

		208

		

		249

		248



		Mackey, Christian T.

		3/5/17

		

		P

		256

		255

		261

		227

		250

		300

		254

		

		249

		248



		Winchester, Jennifer

		3/5/17

		

		P

		250

		270

		254

		227

		250

		226

		254

		

		249

		248



		Womack, Brett

		3/5/17

		

		F

		233

		240

		261

		217

		201

		226

		208

		

		249

		248



		Zimmerman, Karen

		2/5/17

		

		P

		271

		300

		287

		258

		250

		263

		208

		

		271

		244



		Harrison, Baylee

		1/8/17

		

		P

		271

		263

		293

		269

		250

		263

		254

		

		271

		247



		Allen, Bretlin

		12/11/16

		

		P

		242

		225

		254

		269

		250

		226

		208

		

		251

		248



		Hall, Christa

		12/11/16

		

		P

		244

		255

		254

		258

		250

		189

		208

		

		251

		248



		Page, Amy D.

		12/11/16

		

		P

		263

		270

		287

		248

		250

		226

		254

		

		251

		248



		Pelzer, Derrelyn

		12/11/16

		

		P

		256

		270

		248

		248

		250

		263

		254

		

		251

		248



		Bobbitt, Breanna

		11/13/16

		

		P

		255

		255

		267

		258

		250

		263

		208

		

		255

		249



		Lowry, Lauren

		11/13/16

		

		P

		253

		278

		267

		269

		201

		226

		208

		

		255

		249



		Milligan, Kelsey

		11/13/16

		

		P

		255

		255

		267

		279

		201

		226

		254

		

		255

		249



		Morton, Aleeya

		11/13/16

		

		P

		244

		248

		248

		237

		201

		263

		254

		

		255

		249



		Shafer, Hannah

		11/13/16

		

		P

		267

		263

		280

		300

		201

		263

		254

		

		255

		249



		Stein, Zev

		11/13/16

		

		P

		260

		263

		267

		269

		250

		226

		254

		

		255

		249



		Worcester, Brooke

		11/13/16

		

		P

		252

		248

		248

		237

		250

		300

		254

		

		255

		249



		Callahan, Amber

		10/16/16

		

		P

		254

		263

		274

		258

		201

		226

		254

		

		256

		249



		Music-Sweeden, Cheryl

		10/16/16

		

		P

		269

		278

		274

		269

		250

		263

		254

		

		256

		249



		Ramirez, Diamond

		10/16/16

		

		P

		246

		278

		248

		248

		176

		226

		254

		

		256

		249



		Boyd, Brookelynn

		8/21/16

		

		P

		258

		255

		267

		248

		250

		263

		254

		

		243

		243



		Callahan, Amber

		8/21/16

		

		F

		237

		240

		254

		248

		201

		226

		208

		

		243

		243



		Gushing, Lauren

		8/21/16

		

		P

		242

		233

		254

		237

		250

		263

		208

		

		243

		243



		Lovett, Amber

		8/21/16

		

		P

		250

		255

		267

		279

		201

		226

		208

		

		243

		243



		Stein, Zev

		8/21/16

		

		F

		238

		233

		254

		237

		250

		226

		208

		

		243

		243



		Womack, Brett

		8/21/16

		

		F

		236

		255

		254

		248

		151

		226

		208

		

		243

		243



		Jennings, Natalie

		8/1/16

		

		P

		245

		255

		254

		248

		250

		226

		208

		

		251

		243



		Owen, Kaitlin

		8/1/16

		

		P

		250

		240

		267

		227

		250

		263

		254

		

		251

		243



		Rillema, Torri

		8/1/16

		

		P

		263

		263

		274

		279

		250

		226

		254

		

		251

		243



		Trammell, Kristy

		8/1/16

		

		P

		248

		233

		254

		237

		250

		226

		300

		

		251

		243



		Malone, Megan

		6/26/16

		

		P

		256

		263

		267

		227

		250

		263

		254

		

		243

		241



		Prock, Jordyn

		6/26/16

		

		P

		241

		278

		235

		196

		250

		226

		254

		

		243

		241



		Womack, Brett

		6/26/16

		

		F

		233

		233

		254

		258

		201

		226

		162

		

		243

		241



		Pierce, Beth

		5/1/16

		

		P

		267

		263

		274

		269

		250

		263

		277

		

		249

		245



		Trammell, Kristy

		5/1/16

		

		F

		231

		233

		241

		217

		201

		226

		254

		

		249

		245



		Bennett, Janie

		4/3/16

		

		P

		255

		248

		261

		279

		201

		263

		254

		

		240

		246



		Womack, Brett

		4/3/16

		

		F

		225

		240

		235

		227

		176

		226

		208

		

		240

		246



		Trammell, Kristy

		3/6/16

		

		F

		221

		211

		241

		227

		201

		208

		208

		

		236

		245



		Yates, Jentry

		3/6/16

		

		P

		251

		270

		254

		258

		250

		226

		208

		

		236

		245



		Buchanan, Tamara

		2/7/16

		

		P

		244

		263

		254

		237

		201

		263

		208

		

		241

		246



		Garrison, Tori 

		2/7/16

		

		F

		239

		270

		241

		237

		201

		226

		208

		

		241

		246



		Allen, Nathan

		1/10/16

		

		F

		235

		263

		248

		227

		201

		116

		185

		

		235

		243



		Andrews, Tori

		11/15/15

		

		P

		251

		270

		254

		258

		250

		226

		208

		

		254

		245



		Garrison, Tori

		11/15/15

		

		F

		236

		255

		267

		248

		201

		189

		162

		

		254

		245



		Jacobson, Madeline

		11/15/15

		

		P

		265

		263

		287

		248

		250

		263

		254

		

		254

		245



		Jones, Lindy

		11/15/15

		

		P

		264

		270

		261

		279

		275

		226

		254

		

		254

		245



		Kirkegard, Brenda

		11/15/15

		

		P

		263

		293

		241

		269

		250

		263

		254

		

		254

		245



		Miller, Whitney

		11/15/15

		

		P

		269

		255

		274

		279

		250

		300

		254

		

		254

		245



		Owen, Kaitlin

		11/15/15

		

		F

		230

		240

		241

		227

		201

		226

		208

		

		254

		245



		Spencer, Cheyenne

		11/15/15

		

		P

		257

		263

		261

		258

		275

		263

		208

		

		254

		245



		Schinnerer, Katherine

		10/18/15

		

		P

		279

		285

		267

		279

		250

		300

		300

		

		279

		242



		Hutchison, Krystal

		7/26/15

		

		P

		251

		233

		261

		248

		250

		263

		254

		

		247

		242



		Sanders, Whitney

		7/26/15

		

		P

		243

		233

		261

		237

		250

		208

		254

		

		247

		242



		Dinsmore, Kimberlee

		5/31/15

		

		P

		264

		248

		274

		269

		275

		263

		254

		

		264

		244



		Dawkins, Kelsey

		5/3/15

		

		P

		261

		278

		287

		227

		250

		226

		254

		

		257

		245



		Hutchison, Krystal

		5/3/15

		

		F

		239

		233

		254

		248

		201

		263

		208

		

		257

		245



		Hyde, Rebecca

		5/3/15

		

		P

		259

		270

		280

		258

		250

		226

		208

		

		257

		245



		Kautz, Lauren

		5/3/15

		

		P

		272

		278

		287

		269

		250

		263

		254

		

		257

		245



		Merkley, Destiny

		5/3/15

		

		P

		270

		263

		287

		279

		250

		263

		254

		

		257

		245



		Osborn, Lindsay

		5/3/15

		

		P

		263

		263

		274

		258

		250

		263

		254

		

		257

		245



		Parvin, Terra

		5/3/15

		

		P

		241

		270

		248

		217

		201

		263

		208

		

		257

		245



		Anderson, Christina

		4/5/15

		

		P

		233

		248

		235

		217

		250

		226

		208

		

		249

		246



		Brown, Dakota

		4/5/15

		

		P

		250

		270

		254

		237

		250

		208

		254

		

		249

		246



		Cox, Ashlee

		4/5/15

		

		P

		263

		248

		267

		290

		250

		263

		254

		

		249

		246



		Neeb-Thomas, Chrystal

		4/5/15

		

		P

		247

		248

		261

		227

		250

		226

		254

		

		249

		246



		Wilkerson, Megan

		4/5/15

		

		P

		253

		248

		261

		269

		250

		263

		208

		

		249

		246



		Clark, Kylie

		3/8/15

		

		P

		251

		255

		261

		269

		250

		226

		208

		

		254

		247



		Emerich, Cortlyn

		3/8/15

		

		P

		254

		255

		254

		248

		250

		263

		254

		

		254

		247



		Jamarik, Johanna

		3/8/15

		

		P

		273

		263

		293

		248

		275

		282

		277

		

		254

		247



		Neighbors, Alexandria

		3/8/15

		

		P

		255

		240

		274

		248

		275

		226

		254

		

		254

		247



		Parvin, Terra

		3/8/15

		

		F

		239

		255

		248

		248

		201

		226

		208

		

		254

		247



		Hopkins, Lecia

		12/14/14

		

		P

		281

		285

		280

		290

		262

		300

		262

		

		281

		258



		Bailey, Leslie

		11/16/14

		

		P

		268

		278

		280

		258

		224

		280

		262

		

		256

		258



		Davis, Katherine

		11/16/14

		

		P

		246

		218

		241

		269

		262

		259

		262

		

		256

		258



		Parvin, Terra

		11/16/14

		

		F

		237

		245

		245

		213

		262

		219

		224

		

		256

		258



		Robertson, Ashley

		11/16/14

		

		P

		274

		270

		274

		290

		262

		280

		262

		

		256

		258



		Anderson, Christina

		10/19/14

		

		

		224

		233

		196

		258

		224

		219

		224

		

		261

		257



		Baker, Emily

		10/19/14

		

		

		255

		285

		254

		248

		224

		219

		262

		

		261

		257



		Cabaniss, Tabitha

		10/19/14

		

		

		274

		278

		267

		269

		300

		259

		281

		

		261

		257



		Hiatt, Melanie

		10/19/14

		

		

		276

		285

		280

		279

		262

		259

		262

		

		261

		257



		Kirk, Annesha

		10/19/14

		

		

		274

		285

		280

		290

		224

		259

		262

		

		261

		257



		Lee, Alicia

		10/19/14

		

		P

		266

		270

		280

		269

		224

		259

		262

		

		261

		257



		Anderson, Kristi

		

		6/12/14

		P

		270

		278

		267

		279

		262

		259

		262

		

		259

		256



		Beavers-Kimbrell, Natalie

		

		6/12/14

		P

		248

		263

		228

		248

		262

		219

		281

		

		259

		256



		Johnston, Brandy

		4/12/14

		

		P

		263

		279

		258

		252

		262

		259

		262

		

		258

		260



		Kirksey, Veronica

		4/12/14

		

		P

		250

		266

		228

		262

		281

		219

		262

		

		258

		260



		Miears, Erin

		4/12/14

		

		P

		263

		252

		258

		290

		300

		259

		224

		

		258

		260



		Alexander, Jacob

		

		3/13/14

		P

		271

		292

		280

		289

		262

		219

		224

		

		266

		259



		Kimbro, Shaylee

		

		3/13/14

		P

		261

		292

		280

		235

		262

		219

		224

		

		266

		259



		Brown, Larissa

		

		2/13/14

		P

		250

		278

		248

		227

		224

		219

		281

		

		251

		260



		Dock, Carolyn

		

		2/13/14

		P

		242

		263

		254

		217

		281

		178

		224

		

		251

		260



		Hazel, Mackenzie

		

		2/13/14

		P

		269

		255

		267

		279

		281

		259

		281

		

		251

		260



		Rios, Mary

		

		2/13/14

		P

		245

		218

		235

		269

		262

		259

		262

		

		251

		260



		Grover, Tonya

		1/25/14

		

		P

		271

		266

		288

		290

		262

		219

		262

		

		268

		260



		Howard-Hutton, Holly

		1/25/14

		

		P

		271

		279

		276

		271

		262

		259

		262

		

		268

		260



		Jackson, Jennifer

		1/25/14

		

		P

		266

		252

		288

		262

		262

		259

		262

		

		268

		260



		Patel, Akash

		1/25/14

		

		P

		267

		286

		282

		271

		224

		259

		224

		

		268

		260



		O’Delll, Hailey

		

		12/12/13

		P

		277

		284

		293

		267

		300

		259

		224

		

		277

		260



		Baker, Regina

		11/16/13

		

		P

		267

		271

		269

		290

		262

		219

		262

		

		260

		257



		Russell, Amanda

		11/16/13

		

		P

		253

		250

		275

		230

		262

		219

		262

		

		260

		257



		Carroll, Crystal

		

		10/19/13

		P

		259

		263

		254

		279

		262

		259

		224

		

		252

		258



		Dorman, Aubrey

		

		10/19/13

		P

		266

		263

		261

		290

		262

		259

		262

		

		252

		258



		McKinzie-Hannaba, Charissa

		

		10/19/13

		P

		244

		261

		239

		256

		205

		219

		262

		

		252

		258



		Neeley, Meghann

		

		10/19/13

		P

		250

		245

		273

		245

		224

		219

		262

		

		252

		258



		Potter, Emily

		

		10/19/13

		P

		258

		292

		266

		267

		224

		199

		224

		

		252

		258



		Rios, Mary

		

		10/19/13

		F

		231

		240

		235

		227

		186

		219

		262

		

		252

		258



		Rowe, Rachel

		

		10/19/13

		P

		269

		277

		280

		278

		224

		259

		262

		

		252

		258



		Sharpe, Rachel

		

		10/19/13

		P

		244

		261

		232

		235

		224

		259

		262

		

		252

		258



		Albrecht, Chris

		9/14/13

		

		P

		261

		278

		254

		290

		262

		219

		224

		

		267

		255



		Harvey, Jamie

		9/14/13

		

		P

		268

		278

		274

		258

		262

		259

		262

		

		267

		255



		Witty, Kaitlyn

		9/14/13

		

		P

		274

		278

		267

		279

		300

		259

		262

		

		267

		255



		Bolles, Blair

		

		8/15/13

		P

		254

		253

		266

		245

		262

		259

		224

		

		254

		256



		Horner, Shannon

		7/20/13

		

		P

		252

		248

		261

		258

		262

		259

		205

		

		249

		253



		Pratt, Marilyn

		7/20/13

		

		P

		237

		248

		254

		227

		224

		199

		224

		

		249

		253



		Stinson, Sara

		7/20/13

		

		P

		258

		255

		248

		269

		262

		259

		262

		

		249

		253



		Harris, Elizabeth

		

		6/13/13

		P

		281

		278

		300

		269

		300

		259

		262

		

		271

		257



		Misenheimer, Twila

		

		6/13/13

		P

		263

		284

		252

		278

		262

		219

		262

		

		271

		257



		Spitzer, Lawrence

		

		6/13/13

		P

		271

		292

		259

		267

		281

		259

		262

		

		271

		257



		Campbell, Karlie

		5/18/13

		

		P

		262

		264

		281

		250

		262

		259

		224

		

		262

		253



		Battershell, Megan

		4/20/13

		

		P

		268

		250

		281

		280

		262

		259

		262

		

		264

		259



		Simon, Eden

		4/20/13

		

		P

		260

		257

		269

		290

		224

		219

		262

		

		264

		259



		Daniels, Kathryn

		

		3/14/13

		P

		265

		284

		273

		256

		262

		219

		262

		

		260

		257



		Edwards, Christina

		

		3/14/13

		P

		276

		278

		293

		269

		262

		259

		262

		

		260

		257



		Johnson, Lindsay

		

		3/14/13

		P

		255

		248

		274

		290

		224

		219

		224

		

		260

		257



		Nagode, Dylan

		

		3/14/13

		P

		249

		240

		274

		227

		281

		199

		262

		

		260

		257



		Oldham, Nicole

		

		3/14/13

		P

		253

		278

		261

		237

		224

		219

		262

		

		260

		257



		Russell, Victoria

		

		3/14/13

		P

		246

		248

		267

		248

		224

		219

		224

		

		260

		257



		Snow, Kasi

		

		3/14/13

		P

		277

		293

		280

		279

		262

		259

		262

		

		260

		257



		Rios, Mary

		

		2/14/13

		F

		235

		238

		225

		245

		224

		259

		224

		

		256

		257



		Spears, Angie

		

		2/14/13

		P

		277

		284

		286

		300

		262

		219

		262

		

		256

		257



		Coggan, Erin

		1/26/13

		

		P

		260

		264

		275

		270

		224

		259

		224

		

		258

		258



		Yates, Jordyn

		1/26/13

		

		P

		257

		250

		256

		260

		262

		259

		262

		

		258

		258



		Fullingim, Amanda

		

		12/6/12

		P

		260

		284

		252

		256

		262

		259

		224

		

		265

		258



		Kunhart, Elisabeth

		

		12/6/12

		P

		272

		263

		274

		300

		262

		259

		262

		

		265

		258



		Strider, Allyson

		

		12/6/12

		P

		264

		277

		259

		278

		224

		259

		262

		

		265

		258



		Bartlett, Krisha

		11/17/12

		

		P

		257

		221

		275

		290

		262

		259

		224

		

		258

		258



		Davis, Crystal

		11/17/12

		

		P

		265

		264

		269

		290

		262

		219

		262

		

		258

		258



		House, Ashton

		11/17/12

		

		P

		265

		271

		269

		300

		262

		219

		224

		

		258

		258



		Osborn, Mandy

		11/17/12

		

		P

		247

		257

		256

		270

		224

		199

		224

		

		258

		258



		Scott, Julia

		11/17/12

		

		P

		258

		250

		269

		290

		224

		219

		262

		

		258

		258



		Jones, Kassandra

		

		10/18/12

		P

		270

		278

		287

		269

		262

		219

		262

		

		255

		258



		Looney, Mycha

		

		10/18/12

		P

		240

		240

		241

		248

		224

		219

		262

		

		255

		258



		Awbrey, Tamara

		9/15/12

		

		P

		263

		263

		261

		290

		262

		259

		224

		

		257

		258



		Goble, Jessalynne

		9/15/12

		

		P

		266

		263

		267

		300

		262

		219

		262

		

		257

		258



		Jones, Kelsey

		9/15/12

		

		P

		243

		248

		248

		217

		262

		219

		262

		

		257

		258



		Sisco, Amanda

		9/15/12

		

		P

		265

		248

		280

		269

		262

		259

		262

		

		257

		258



		Wilson, Victoria

		9/15/12

		

		P

		248

		248

		254

		258

		224

		219

		262

		

		257

		258



		Barney, Sydney

		

		8/17/12

		P

		260

		269

		266

		256

		262

		219

		262

		

		260

		254



		Garrett, Cassandra

		7/21/12

		

		P

		261

		285

		248

		300

		224

		259

		205

		

		261

		248



		Fowler, Samantha

		

		6/14/12

		P

		244

		248

		241

		258

		262

		219

		224

		

		244

		251



		Hilmes, Chelsi

		5/19/12

		

		P

		273

		248

		293

		279

		262

		219

		262

		

		264

		252



		Jones, Emily

		5/19/12

		

		P

		257

		263

		254

		290

		224

		219

		262

		

		264

		252



		Lee, Trever

		5/19/12

		

		P

		262

		263

		274

		290

		224

		219

		262

		

		264

		252



		Cook, Tiana

		4/14/12

		

		P

		271

		285

		287

		290

		224

		219

		262

		

		246

		256



		Fowler, Samantha

		4/14/12

		

		F

		230

		218

		228

		248

		262

		199

		224

		

		246

		256



		Garrett, Cassandra

		4/14/12

		

		F

		239

		248

		235

		237

		224

		219

		262

		

		246

		256



		Lively, Kourtney

		4/14/12

		

		P

		250

		270

		254

		237

		224

		219

		262

		

		246

		256



		Pruett, Teresa

		4/14/12

		

		P

		241

		255

		235

		237

		224

		219

		262

		

		246

		256



		Duggins, Meghan

		

		3/9/12

		P

		262

		278

		267

		279

		224

		219

		262

		

		268

		256



		Giles, Mende

		

		3/9/12

		P

		268

		255

		280

		300

		262

		219

		262

		

		268

		256



		Griswold, Jennifer

		

		3/9/12

		P

		288

		293

		300

		300

		281

		259

		262

		

		268

		256



		Kiefer, Rebekah

		

		3/9/12

		P

		271

		293

		280

		290

		224

		219

		262

		

		268

		256



		Watson, Rachel

		

		3/9/12

		P

		253

		270

		241

		219

		262

		219

		224

		

		268

		256



		Ellington, Michelle

		

		2/16/12

		P

		262

		270

		274

		300

		224

		219

		224

		

		261

		256



		Jones, Norma

		

		2/16/12

		P

		261

		278

		280

		248

		224

		259

		224

		

		264

		256



		Aldridge, Hope

		1/28/12

		

		P

		257

		270

		287

		227

		224

		219

		262

		

		256

		257



		Clason, Melanie

		1/28/12

		

		P

		251

		270

		254

		269

		224

		219

		224

		

		256

		257



		Fleming, Tiffany

		1/28/12

		

		P

		270

		285

		287

		258

		224

		259

		262

		

		256

		257



		Fowler, Samantha

		1/28/12

		

		F

		237

		211

		261

		258

		224

		219

		224

		

		256

		257



		Halleran, Lauren

		1/28/12

		

		P

		253

		270

		267

		258

		224

		219

		224

		

		256

		257



		Hurt, Sarah

		1/28/12

		

		P

		246

		255

		267

		237

		224

		178

		262

		

		256

		257



		Scott, Meghan

		1/28/12

		

		P

		270

		270

		287

		258

		262

		259

		262

		

		256

		257



		Widener, Nikissiah

		1/28/12

		

		P

		263

		263

		287

		248

		224

		259

		262

		

		256

		257



		Young, Shelby

		1/28/12

		

		P

		263

		270

		287

		217

		262

		259

		262

		

		256

		257



		Barros, Gabrielle

		

		12/10/11

		P

		266

		300

		267

		290

		186

		259

		224

		

		259

		252



		Gordon, Allison

		

		12/10/11

		P

		260

		263

		280

		269

		262

		219

		224

		

		259

		252



		White, Lauren

		

		12/10/11

		P

		253

		270

		261

		269

		262

		219

		186

		

		259

		252



		Bowen, Kristen

		

		10/1/11

		P

		268

		293

		274

		279

		262

		219

		224

		

		261

		258



		Moulden, Rachel

		

		10/1/11

		P

		255

		263

		254

		258

		262

		219

		262

		

		261

		258



		Conner, Stephanie

		9/17/11

		

		P

		240

		240

		248

		268

		262

		178

		205

		

		251

		253



		Rangel, Angela

		9/17/11

		

		P

		262

		285

		267

		290

		224

		219

		224

		

		251

		253



		Smith, Amanda

		

		8/22/11

		P

		253

		270

		248

		269

		262

		178

		262

		

		253

		257



		Muncie, Austin

		7/23/11

		

		P

		266

		278

		267

		279

		262

		259

		224

		

		261

		251



		Tarver, Shelly

		7/23/11

		

		P

		257

		255

		280

		237

		262

		259

		224

		

		261

		251



		Lingle, Michelle

		5/21/11

		

		P

		276

		278

		287

		300

		224

		259

		262

		

		276

		252



		Alexander, Cindy

		4/16/11

		

		P

		275

		285

		300

		269

		262

		259

		224

		

		263

		257



		Davis, Patrick

		4/16/11

		

		P

		262

		255

		287

		279

		262

		219

		224

		

		263

		257



		Deskin, Tabitha

		4/16/11

		

		P

		260

		278

		267

		279

		224

		199

		262

		

		263

		257



		Kappel, Jennifer

		4/16/11

		

		P

		268

		270

		280

		279

		262

		219

		262

		

		263

		257



		Mitchell, Sandra

		4/16/11

		

		P

		241

		225

		254

		248

		262

		219

		224

		

		263

		257



		Toland, Kirsten

		4/16/11

		

		P

		272

		278

		274

		279

		262

		259

		262

		

		263

		257



		Williams, Kearsten

		4/16/11

		

		P

		264

		293

		254

		269

		262

		219

		262

		

		263

		257



		Frizzell, Amber

		3/19/11

		

		P

		256

		270

		228

		269

		262

		259

		262

		

		258

		257



		Hile, Tiffany

		3/19/11

		

		P

		270

		270

		280

		269

		262

		259

		262

		

		258

		257



		Locke, Kayla

		3/19/11

		

		P

		248

		255

		261

		237

		224

		219

		262

		

		258

		257



		Owens, Andrea

		3/19/11

		

		P

		261

		270

		254

		300

		224

		219

		262

		

		258

		257



		Sandefur, Christie

		3/19/11

		

		P

		257

		270

		267

		258

		224

		219

		262

		

		258

		257



		Bennett, Kelsey

		1/29/11

		

		P

		275

		293

		287

		279

		224

		259

		262

		

		253

		255



		Mitchell, Sandra

		1/29/11

		

		F

		231

		233

		267

		217

		224

		178

		205

		

		253

		255



		Frazier, Anna

		11/20/10

		

		P

		270

		278

		287

		248

		262

		259

		262

		

		262

		256



		Mabry, Valerie

		11/20/10

		

		P

		274

		263

		287

		290

		262

		259

		262

		

		262

		256



		Williams, Shelly

		11/20/10

		

		P

		255

		248

		274

		269

		224

		219

		262

		

		262

		256



		Zoch, Erica

		11/20/10

		

		P

		251

		248

		287

		248

		224

		219

		224

		

		262

		256



		Broberg, Sarah

		9/18/10

		

		P

		268

		285

		261

		290

		262

		259

		224

		

		267

		255



		Hunter, Candace

		9/18/10

		

		P

		265

		278

		254

		269

		262

		259

		262

		

		267

		255



		Wright, Margaret

		9/18/10

		

		P

		270

		278

		274

		269

		262

		259

		262

		

		267

		255



		Worrilow, Meekyoung

		5/22/10

		

		F

		238

		211

		267

		227

		262

		259

		205

		

		238

		253



		Gann, Tiffany

		4/17/10

		

		P

		256

		278

		267

		258

		224

		199

		262

		

		251

		257



		Hamilton, Connie

		4/17/10

		

		P

		247

		233

		261

		290

		224

		178

		262

		

		251

		257



		Broyles, Heather

		1/30/10

		

		P

		261

		270

		261

		269

		262

		259

		224

		

		263

		258



		Clark, Jessica

		1/30/10

		

		P

		257

		270

		254

		279

		224

		259

		224

		

		263

		258



		Cunningham, Jessica

		1/30/10

		

		P

		262

		285

		261

		258

		224

		259

		262

		

		263

		258



		Mason, Michelle

		1/30/10

		

		P

		255

		285

		254

		258

		224

		259

		205

		

		263

		258



		Mitchell, Laura

		1/30/10

		

		P

		271

		278

		287

		279

		262

		219

		262

		

		263

		258



		Pollock, Gina

		1/30/10

		

		P

		251

		278

		261

		248

		224

		219

		224

		

		263

		258



		Rivers, Tiffany

		1/30/10

		

		P

		277

		278

		287

		290

		262

		259

		262

		

		263

		258



		Shoemake, Kelly

		1/30/10

		

		P

		273

		293

		274

		290

		262

		219

		262

		

		263

		258



		Smyser, Carrie

		1/30/10

		

		P

		244

		270

		235

		258

		224

		219

		224

		

		263

		258



		Truelove, Roseanne

		1/30/10

		

		P

		271

		285

		280

		279

		262

		219

		262

		

		263

		258



		Williams, Kimberly

		1/30/10

		

		P

		272

		278

		280

		269

		262

		259

		262

		

		263

		258



		Fuentes, Stacie

		11/14/09

		

		P

		276

		255

		287

		290

		300

		259

		262

		

		271

		254



		Goode, Staci

		11/14/09

		

		P

		281

		293

		287

		290

		262

		259

		262

		

		271

		254



		Rainwater, Misty

		11/14/09

		

		P

		257

		263

		261

		258

		262

		219

		262

		

		271

		254



		Grillo, Stephani

		9/19/09

		

		P

		270

		285

		280

		269

		262

		259

		224

		

		262

		255



		Rempe, Monica

		9/19/09

		

		P

		252

		240

		261

		258

		262

		259

		224

		

		262

		255



		Shirley, Leah

		9/19/09

		

		P

		265

		270

		267

		279

		262

		259

		224

		

		262

		255
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Fall Work Day 2018

Agenda

1) LUNCH!!!!

2) Laura Coponiti

a. Recruiting

b. ideas for education specific recruiting

3) Karen Karner – Faculty Development

	a. forms

	b. ideas

4) Nancy Hector – co-teaching

5) PPAT updates

6) Data

	a) Daniel

	b) Donna

BREAK

7) Program or SPA Reviews

	a. Review data used

	b. Make a list of necessary data

	c. How is data reported

8) Merit stipends – Linda McElroy

8) J.C. Sanders

a. Tenure and Promotion
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Program Assessment Worksheet


Please share the results of the assessments listed below, which were provided during Fall Work Day, with your program faculty

· Copies of all OGET/OPTE/OSAT surveys completed by your graduates;


·  Analysis of data from cooperating teachers, principals, and university supervisors on your student teachers;


· Analysis of OGET/OPTE/OSAT scores by students in your program area;


· Competency breakdown for OSAT, if at least 10 test takers participated in the last 5 years;

· Analysis of Portfolio scores and competencies requiring a re-do by students in your program area;

· A list of students taking tests in your major (whether they were your majors or not) and of all tests your students have taken, including tests outside your area;

· Student Impact Project data for your area, and


· Follow-up data from end of student teaching candidates in your area.

Report answers to the following items and send an electronic version and two hard copies to Dr. Donna Gower by November 20, 2018.

Name of Program  Deaf Education

Chairperson of the program review
Matthew Reynolds

Date(s) of meeting(s) with program faculty  11-9-18 Yunjae Hwang

Program faculty present 


I. Comments and recommendations regarding results of OSAT or other licensure exams. 

Four new students have taken the OSAT since our last report and half of them passed. One failed by only one point. The weakest areas our students show are in the constructed response (subarea 5) and assessing students & the IEP (subarea 2). We have implemented changes in courses to help strengthen these areas and with the discussion of supporting all education majors in the area of assessment, we feel this will only provide more support for Deaf Education majors. To increase scores on the constructed response, we will focus on helping students be able to synthesize the required information.

II. Comments and recommendations regarding results of surveys pertaining to candidate    perception of readiness for licensure exams.



No surveys were provided.

III. Comments and recommendations regarding results of the follow-up study:




We are basing this off of the USAO Professional Trimester Candidate Teacher Preparation Survey. All surveys provided stated they strongly agree or agree on questions 1-21. Meaning they feel prepared for student teaching. On the last question, one student stated we should “stay on track!”. 

 IV. Comments regarding aggregated data (general or specific) you find the most useful.



The data for each subarea is nice to see how we compare with the others in the state who take the OSAT.  

  V.  Recommendation for aggregated data you would like to have provided.



If we could receive aggregated data for the OSAT for 2014-present and 2008-2013, it would help us gauge the effect we have had on students and the program compared to previous professors. Also, we would like to have candidates’ survey data about OSAT preparation if they provide it.

 VI.   Describe any program or course changes that are being made or any that have been made in the past academic year.  In particular, identify substantial &/or pertinent changes.  Changes may include program changes and/or changes within a particular course or courses, or in how a student is advised.  Identify why the changes were made, for example as result of the data analysis, changes in your national standards, etc…. If changes were made from the previous year(s) identify if improvements have been noted in the designated area(s). 




No changes have been made in the past to report on. Fall of 2018, we received a technology grant and are including educational technology into courses now. 


Also include comments addressing any other recommendations for the teacher education program in general and recommendations specifically about your program.  Attach other sheets as needed.  This data will be maintained to monitor program and course changes that have resulted from assessment and will be used in completing state reports. If you did a program review/resubmission this year what did you discover/confirm in relation to your program?  What, if any, changes will you make as a result of this process, in terms of the program and/or data collection in the future?




This year we offered the Aural/Oral sequence since last year we did not because of university administrative pressure on budgets. We have had to advise students to take them out of the desired course sequence because of this decision. We believe students will not be as prepared to take the classes because foundational knowledge has not been taught yet in other classes, along with causing students to not have a Deaf Education class every semester, which we feel will be a detriment to them.  If current transfer students coming in spring of 2019 do not take Aural/Oral 2, this will postpone their graduation by at least a semester to a year. We feel it is possible that new transfer students who must take Aural/Oral courses their first year, or out of sequence might leave the program. As well, it will impact future transfer students depending on the semester they want to enroll. Because the sequence is off, more students will need to take the classes at one time, causing hardships for their observation schedule of the John Morris Speech Clinic and student ratio with Jane Brooks students.  
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Program Assessment Worksheet

Name of Program ___________________________________________________

Please share the results of the assessments listed below, which were provided during Fall Work Day, with your program faculty.


· Copies of all OGET/OPTE/OSAT surveys completed by your graduates;


· Analysis of data from cooperating teachers, principals, and university supervisors on your student teachers;


· Analysis of OGET/OPTE/OSAT scores by students in your program area;


· Analysis of Portfolio scores and competencies requiring a re-do by students in your program area;


· A list of students taking tests in your major (whether they were your majors or not) and of all tests your students have taken, including tests outside your area.


Report answers to the following items and return two copies to Dr. Donna Gower by November 14, 2017.

Name of Program: 


Chairperson of the program review: 


Date(s) of meeting(s) with program faculty: 


Program Faculty present: (designate faculty present for each date if more than one date was necessary) 

Comments and recommendations regarding results of OSAT or other licensure exams.


Comments and recommendations regarding results of surveys pertaining to candidate perception of readiness for licensure exams.


Comments and recommendations regarding results of the follow-up study.


Comments regarding aggregated data (general or specific) you find the most useful.


Recommendation for aggregated data you would like to have provided.


I. Describe any program or course changes that are being made or any that have been made in the past academic year. Also include comments addressing any other recommendations for the teacher education program in general and recommendations specifically about your program. Attach other sheets as needed. This data will be maintained to monitor program and course changes that have resulted from assessment. If you did a program review/resubmission this year what did you discover/confirm in relation to your program? What, if any, changes will you make as a result of this process, in terms of the program and/or data collection in the future?
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USAO PROFESSIONAL PORTFOLIOS



As a part of the certification process in Oklahoma, preservice teachers must prepare a professional portfolio.  The Professional Portfolio Handbook provides the rationale, procedures, and forms for completing the process at the University of Science and Arts of Oklahoma.  The candidate has the responsibility for compiling, maintaining, and submitting the portfolio in accordance with the policies detailed in this handbook. The portfolio compilation is a process that spans the candidate’s teacher preparation program.  Candidates are introduced to portfolio requirements in Orientation to Teaching.  Initial components are submitted at the time of admission to the USAO Teacher Education Program, and various components are submitted at intermediate checkpoints, with final assessment during the trimester of graduation.


USAO MISSION




The University of Science and Arts of Oklahoma is the state’s public liberal arts college.  Its mission is to provide the public with a distinctive and accessible liberal arts and sciences education.  In combining an interdisciplinary core curriculum with superior instruction in major fields of study, USAO aims to provide a thorough education that prepares students for meaningful, purposeful lives.




USAO has adopted the following set of objectives consistent with its mission and the functions assigned by the Oklahoma State Regents for Higher Education:


1. To provide an outstanding general education program for the State of Oklahoma with strong offerings in the liberal arts and sciences. The program will feature interdisciplinary team-teaching and will extend throughout the undergraduate experience.


2. To offer programs of study approved by the State Regents for Higher Education, culminating in the Bachelor of Arts, Bachelor of Science, and Bachelor of Fine Arts degrees.


3. To offer a limited number of career, professional, and specialized degree programs which would be especially strengthened when combined with an interdisciplinary, liberal arts foundation.


4. To provide a learning environment suited to the needs of academically and artistically talented students while offering students the advantages of an interdisciplinary, liberal arts program.


5. To assemble a faculty whose interests, knowledge, and experiences transcend their specialized fields of graduate study and who are dedicated to liberal arts education.


6. To operate a flexible trimester plan which will permit some students to complete a baccalaureate degree in three years and allow all students to progress in their academic programs at a rate which they desire.


7. To conduct research and foster scholarly activities appropriate to the nature and the needs of the university.


8. To provide cultural, educational, and professional opportunities and services which enrich the university and the community.


TEACHER EDUCATION MISSION




The mission of USAO’s Teacher Education Program is to produce ethical, effective, informed, and reflective teachers, who are capable of innovative, independent practice and continued professional growth.


TEACHER EDUCATION PHILOSOPHY




Guided by national, state, and learned society competencies, the philosophy of USAO’s Teacher Education Program is to produce effective teachers who are uniquely prepared to recognize that education should involve inter-relatedness of all knowledge.  This is accomplished by:


· building on the foundation of the liberal arts that are delivered through an interdisciplinary perspective;


· developing competencies in a specialty area, and integrating that knowledge to deepen an interdisciplinary understanding; and


· synthesizing research on best practices of effective schools and teachers, and communicating and modeling those findings to the teacher candidates.


USAO TEACHER EDUCATION PROGRAM

CONCEPTUAL FRAMEWORK




The University of Science and Arts of Oklahoma (USAO), realizing the need for excellent teachers in our schools, continually works to improve its Teacher Education Program.   It is vital to the welfare of candidates at all educational levels that we prepare ethical, effective, informed, and reflective teachers who are capable of independent practice and continued professional growth.  To achieve this mission, the USAO Teacher Education Program employs an integrated, three-part conceptual framework to prepare future teachers for tomorrow's classrooms.  This model integrates competencies in three areas: 1) liberal arts; 2) field of specialization; and 3) professional education incorporating research about effective teaching.




The first component of the conceptual framework consists of the 46-hour interdisciplinary liberal arts and science curriculum.  This unique general education curriculum is infused into each candidate's academic experience and integrated with career preparation.  Requiring preservice teachers to acquire a liberal arts education with an interdisciplinary approach is consistent with the USAO mission and sound pedagogy. 




An interdisciplinary understanding is enhanced through the second component of the conceptual framework.  This component requires each candidate to develop competency in a specialty area through intensive study in that field.  State and learned society guidelines provide the basis for specialty area competencies.




The third component of the conceptual framework is guided by an extensive body of research that identifies the processes and characteristics constituting effective schools, teachers, and instruction.  Collectively, the effective teaching research confirms for educators that: (a) students' schooling achievement is profoundly influenced by the kinds of learning experiences provided by the home and schools; and (b) differences in student achievement correspond to differences in classroom management, processes, and instruction.  It is from this body of research that the Oklahoma State Department of Education has identified the Oklahoma General Competencies for Teacher Licensure and Certification and the Teacher and Leader Effectiveness (TLE) models.  The licensure and certification competencies provide the foundation for competency-based teacher education programs in Oklahoma.  The TLE models are used by Oklahoma administrators to evaluate all classroom teachers in Oklahoma. Therefore, to become successful classroom teachers, it is imperative that preservice teachers be able to understand, exemplify, and implement these research findings.




Research reveals dispositions of effective teachers that align with the three-part foundations of USAO’s Conceptual Framework.  Aligned with the first component, Liberal Arts, is a commitment to being a Knowledgeable, Life-long Learner.  The second component, Specialty Studies, is aligned with a commitment to being a Fair and Reflective Facilitator.  The third component, Professional Studies, aligns with a commitment to being an Ethical Professional.  A cluster of representative indicators have been developed as examples for each dispositional component.  



Candidates are introduced to the Conceptual Framework and the Dispositions in EDUC 2002 Orientation to Teaching.   At Admission to Teacher Education, they sign a Statement of Understanding, documenting their awareness of the Conceptual Framework and Dispositions.  The statement is placed in the Professional Growth section of the Professional Portfolio.
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PRESERVICE TEACHER EDUCATION


PORTFOLIO REQUIREMENTS



Teacher education in Oklahoma is competency-based with three integrated knowledge bases: general knowledge, subject matter knowledge, and pedagogical knowledge. The program includes extensive field experiences and the on-going development of a professional portfolio in which candidates are asked to record, integrate, and reflect on their preservice experiences in the program.


PORTFOLIO PHILOSOPHY AND RATIONALE



The professional portfolio is a collection representing a candidate’s best work, which documents achievement of program competencies specified by the Oklahoma State Department of Education.  The portfolio provides candidates with a personal tool for reflecting upon their teaching skills, knowledge, and understanding.



These collections of authentic, learner-specific documents are also an acknowledgment that the development of a professional educator is an individualized process. They reflect the candidate’s progress over a period of time and provide useful information in assessing the success of the program in meeting its goals. The portfolio has four major uses:


1.
Documenting candidates’ achievement of program competencies specified by the State Department of Education;

2.
Providing graduates of the program with a "tool box" of relevant materials for their use in the profession and/or for use as a personal marketing tool in seeking employment;


3.
Assessing the teacher certification programs; and


4.
Improving the teacher certification programs by revealing patterns of success and/or deficiency. 



Candidates exiting the teacher certification program must present appropriate documentation toward the attainment of the competencies of the programs in the form of a professional portfolio.  This portfolio provides the tangible evidence that the individual is prepared to be an ethical, effective, informed, and reflective educator capable of independent practice and continued professional growth.  The building process that leads to the product to be submitted should be a positive experience and will include many professional activities in the form of courses and assignments.


PORTFOLIO POLICY


GENERAL GUIDELINES


1. All work should be well organized, professional in quality, complete, neat, and grammatically correct.

2. The candidate must follow institutional guidelines and timelines provided in the following sections.

3. An overall neat and professional appearance will be part of the criteria for achieving a satisfactory rating on the portfolio.


4. Obtaining a satisfactory rating on a professional portfolio is a requirement for obtaining Oklahoma teaching certification.  To receive a satisfactory rating, each competency must be rated 3 (meets expectations) or higher, and the overall portfolio evaluation must be rated 3 (meets expectations) or higher.


GENERAL PROCESS OF DEVELOPING THE PORTFOLIO



Overview of Portfolio Process:

Portfolio requirements will be introduced in the Orientation to Teaching class (EDUC 2002).  Upon enrolling in the Orientation to Teaching class, candidates enroll in Portfolium and begin collecting the documents/artifacts required in each competency area.  Candidates should also begin writing their reflection essays.  A summary of these requirements is also located in the most recent Teacher Education Handbook.


Transfer students NOT enrolling in the Orientation to Teaching class should consult their advisor and contact the instructor for Orientation to Teaching and make arrangements to sit in on the class(es) that address portfolio requirements.  


Portfolio Checkpoints:

Progress on the portfolio is evaluated at six specified checkpoints.  The candidate is responsible for attaching all evaluation pages in the Evaluation section.  Faculty members will record progress on the progress evaluation checksheets in the Evaluation section.  

Portfolio Checkpoint #1  Admission to the Teacher Education Program 

· As part of the admission process to the Teacher Education Program, candidates are required to have their portfolio ready for submission to the Teacher Education Screening Committee interview.  Items listed on the checksheet for Checkpoint #1 should be attached.   At this point the Portfolium should contain a minimum of two reflections and corresponding artifacts. 

Portfolio Checkpoint #2  Level 2 Clinical Experiences

· In EDUC 3211 Level 2 Clinical Experiences OR DFED 3042 Deaf Ed. Level 2 Clinical Experiences, candidates are required to address six additional competencies with artifacts and reflection essays. This will give the candidate a total of eight reflections and accompanying artifacts.

Portfolio Checkpoint #3  EDUC 3102 Educational Psychology

· In EDUC 3102 Educational Psychology candidates are required to address two additional competencies with artifacts and reflection essays. This will give the candidate a total of ten reflections and accompanying artifacts.

Portfolio Checkpoint #4  EDUC 4442 Classroom Management and Evaluation Theory 

· In Education 4442 Classroom Management and Evaluation Theory, candidates are required to submit a total of twelve reflection essays with corresponding artifacts. Two competencies will be evaluated for full completion based on two reflection/artifacts for each competency. An unofficial transcript will be included.  Instructor and peer evaluations will be completed at this checkpoint.

· Faculty in other classes, advisors, and supervisors may require candidates to submit specific items of evidence and critique/reflection essays.

Portfolio Checkpoint #5  Preliminary Evaluation (IDS 4522 Senior Seminar, EDUC 4512 Professional Portfolio Preparation or with Faculty Advisor)

· Preliminary Assessment Report: The candidates’ professional portfolios will be submitted for preliminary review either through the Senior Seminar class (IDS 4522—Education Section), Professional Portfolio Development (EDUC 4512), or their faculty advisor.  Candidates should complete two or three entries (Reflection/Artifact) as required for each of the ten professional competencies at the Preliminary Assessment Checkpoint.  Preliminary assessment must be completed before the portfolio is submitted for final assessment.  The “Preliminary Assessment Report” will be used to rate the portfolio items.


Following Portfolio Checkpoint #5 (Preliminary Evaluation) and Prior to Portfolio Checkpoint #6 (Final Evaluation):


· Check the deadline for submitting your portfolio for final assessment so that you can make the necessary modifications and submit your portfolio before the appropriate deadline.  This is a requirement for licensure.  


· Make all corrections noted on your preliminary evaluation form.  Go through your portfolio thoroughly and make any necessary modifications.  Do not submit any portion of your portfolio that has editing marks.

· Add evidence from the Professional Trimester as a “C” for the following competencies:  

      3, 4, 6, 7, and 9.

· To be recommended for certification, you must receive an evaluation of three or better on each of the 10 competencies and at least a three on your overall portfolio.  Therefore, any competency receiving a one or two on preliminary assessment will need work.  A three on the preliminary assessment does not guarantee a three on the final assessment.  Scoring for Final Evaluation is done by each competency as a whole, not by individual artifacts.  Remember that you must provide evidence for the entire competency.  This must include evidence for knowledge and performance, so only knowledge-level entries will not satisfy this requirement.   Disposition evidence will strengthen your reflections.     If required information is missing (e.g. professional trimester evaluations, evidence from professional trimester, etc.), you will not receive a three or better on that competency and/or on your overall portfolio.


· Be sure all reflections are identified as 1A, 1B, 1C, etc.


· Remove any reference to Senior Seminar (on title page, preface, philosophy, etc.).

· Check your reflections and artifacts carefully and delete any student’s name that you may have used.  Many candidates have case studies, parent surveys, or other materials which listed students’, parents’, or individual teachers’ full names.  Due to right to privacy, these must be deleted before an outside agency reviews them. 

· Update your transcript, preface, and philosophy to reflect your professional trimester.

· Update resume to reflect professional trimester experiences.  


· Update references.


· Add Clinical 4 attachments including Application for Professional Trimester, Personal/Professional Data Sheet and assignment forms

Portfolio Checkpoint #5  Final Evaluation    (Graduation and Application for Certification)


· Final Assessment Report: Before his/her graduation date, the candidate will submit his/her completed portfolio for final assessment (see submission dates below).  A faculty committee will evaluate the portfolio and complete the “Final Assessment Report”.   The final portfolio, along with the Final Assessment Report will be submitted to the Director of Teacher Education.  


The Director of Teacher Education will review the Final Assessment Report and make a final determination of acceptance.  Upon final acceptance of the candidate’s portfolio, a copy of the Final Assessment Report forms will be placed on file in the Education Office.  

If the portfolio is not deemed “satisfactory”, the Director of Teacher Education will contact the candidate to discuss options.  The candidate may elect to resubmit a revised portfolio for the regular process to resume.


The candidate will not be recommended for certification until he/she has received a satisfactory rating on the Portfolio Final Assessment Report (“3” or higher on each competency, “acceptable” on Legal 1,2,3,4, and on Clinical 1,2,3,4, and “3” or higher on the overall evaluation).

Portfolio Final Submission Dates:




TRIMESTER OF GRADUATION

*SUBMISSION DEADLINE




SPRING



Wednesday following Spring Break





SUMMER



Monday following JULY 4





FALL




Wednesday following NOVEMBER 1


*Portfolios must be submitted on or before these dates.  Candidates submitting portfolios after the indicated date will not be able to apply for a teaching certificate until the following trimester.


Scoring:

Scoring of the reflections will be done at specified portfolio checkpoints throughout the candidate’s coursework.  (See scoring rubrics).  Faculty expectations will consider the candidate’s increasing ability to write clear descriptions of the artifacts and associated experiences and to make clear links to the specified competency.  At portfolio checkpoints #1, #2, #3, and #4 scoring will be done for individual reflections.  

At Portfolio Checkpoints #5 (Preliminary Assessment) and Checkpoint #6 (Final Assessment), scoring will be done for each complete competency, based on combined evidence in the reflections for that entire competency.  At these two checkpoints, “performance” evidence is required for the competency to be scored as “meets expectations”.  See Rubrics for specific information.

Competencies with Specific Requirements:

NOTE:  The following competencies have requirements from specified coursework.  See Preliminary Assessment Report and Final Assessment Report.  Candidates who have not yet taken the specified courses can receive a maximum score of “2” for these competencies on preliminary assessment (in Senior Seminar or by faculty advisor).

		Portfolio Component

		Evidence Required From:



		Competency 6:

     Assessment

		A.   from Specialty Coursework


B.   from EDUC 4442 Classroom Management & Evaluation  Theory


C.    from EDUC 4542  Applied Professional Studies



		Competency 3:


     Learning Environments

Competency 4:


    Content Knowledge


Competency 7:


     Planning for Instruction


Competency 9


     Professional Learning and 


         Ethical Practice

		C.    from Professional Trimester



		Legal Responsibilities Section

		Legal 4 EDUC 4542 Applied Professional Studies reflection 


       (artifact--University Supervisor Evaluation from 

        Professional  Trimester)





PORTFOLIO CONTENTS

The full portfolio will consist of two parts: reflections and artifacts.  Both the candidate and various course requirements will determine the exact nature of the full portfolio contents. The materials may be generated as part of the candidate’s courses and clinical experiences (including professional trimester), or they may be created specifically for the portfolio.

Artifacts

1. 
Organization of Artifacts

The artifacts that are used to demonstrate attainment of program competencies should be attached in Portfolium as instructed.  

2.
Guidelines for Artifact Components

a. Program Competencies documentation:

Artifacts such as papers, lesson plans from coursework, lesson plans from professional trimester, and other exhibits should be placed in Portfolium to match reflections. Each competency requires a minimum of two artifacts. However, depending on the nature of the competency and the nature of the evidence, more than two entries (reflection/artifact) may be needed to demonstrate proficiency in a specific competency area.  Candidates are encouraged to submit as many reflections and artifacts as they would like in order to demonstrate their mastery of specific competencies.   


NOTE:  The following Competencies will require at least three artifacts, with a “C” coming from the Professional Trimester.  

These Competencies will need a third attachment for the “C” artifact:


Competency 3 Learning Environments


Competency 4 Content Knowledge


Competency 6 Assessment



Competency 7 Planning for Instruction




Competency 9 Professional Learning and Ethical Practice 


Required artifacts include: 1A, 1B, 2A, 2B, 3A, 3B, 3C, 4A, 4B, 4C, 5A, 5B, 6A, 6B, 6C, 7A, 7B, 7C, 8A, 8B, 9A, 9B, 9C, 10A, 10B  


b. Legal Responsibilities documentation:

This section should include artifacts for:

Legal 1


Legal 2


Legal 3


Legal 4

c. Clinical Experiences documentation:  

This section should include for artifacts for:


Clinical 1



Clinical 2



Clinical 3



Clinical 4

NOTE:   Before submitting any piece of evidence, check artifacts carefully and delete any student’s name or individual teacher’s name used in papers, reflections, tutoring logs, or any other form of documentation.


NOTE:
Correct use of writing conventions (grammar, usage, spelling, punctuation, etc.)  is a critical component of all documents.


Reflections

1.  These items should be included in various sections of Portfolium.  

Introduction


Resume and Transcript

Evaluations


2. Guidelines for Portfolio Components



Title Page:


Should include: Name, Date of Graduation, Area of Certification


Should reflect the candidate’s professionalism; can be creative and tie to your certification area


Detailed Table of Contents :  (NOTE:  Each component is explained in subsequent pages)




I.
Introduction 

Preface 


Philosophy of Education



II. 
Resume and Transcript


Resume with references 

Transcript 

III.  Competencies   


Table of Contents entries for the competencies should include:




For each Competency number and letter:




1A.
Course number Course name




Name of assignment




(example:  EDUC 2002 Orientation to Teaching





     Abstract of Professional Journal Article about ________)



1B.
Course number  Course name




Name of assignment


 
(Continue for all 10 competencies)



 IV.
Professional Growth:  Early Professional Development 


Beginning Educational Philosophy


Admission to Teacher Education Essay


Notification of Approval of Admission to Teacher Education




Professional Growth:  Professional Dispositions


Beginning Disposition Paper


Dispositions Statement of Understanding

USAO Dispositions Triangle (Conceptual Framework)


Summative Dispositions Paper




Professional Growth:  Classroom Management


First Draft:  Personal System of Discipline


Updated Draft:  Personal System of Discipline

Professional Growth:  Other





Parent Survey





Student Impact Project 




Professional Growth:  Legal Responsibilities


Legal 1   Researching Legal Issues


Legal 2  Addressing Curriculum Standards

Legal 3  Understanding Teacher Evaluations

Legal 4  Responding to Teacher Evaluations

For each of the legal headings, tell what you included. 



Professional Growth:  Clinical Experiences





Level 1 Clinical Experiences





Level 2 Clinical Experiences





Level 3 Clinical Experiences





Level 4 Clinical Experiences


V. 
Other 

List The Evidence You Have Included


  
VI.
Evaluations 


Portfolio Checkpoints


Rubrics



Rubric Part One:  Overall



Rubric Part Two:  Specific Content for Individual Competencies


Portfolio Checkpoint #1 Evaluation Page


Portfolio Checkpoint #2 Evaluation Page


Portfolio Checkpoint #3 Evaluation Page


Portfolio Checkpoint #4 Evaluation Page




Peer Evaluation Page


Portfolio Checkpoint #5 Preliminary Evaluation Form


Portfolio Checkpoint #6 Final Evaluation Form 



Preface: 


The preface should be no more than four pages in length and introduce the future teacher as well 


as the portfolio. Although this section appears first in the portfolio, it is usually written last.

1. Introduce yourself as the author of the portfolio.  The following provides some suggestions for this section.  It is not necessary to address each point.


A. Describe yourself (e.g., personal history, personality characteristics, hobbies and/or experiences that have shaped your life). 


B. Discuss why you decided or what motivated you to become a teacher.


C. Provide one or two examples of your professional development that were most meaningful or relevant to you.

2. Describe the Professional Portfolio and the portfolio process to the reader. 


A. Explain how the USAO portfolios are set up (explain the reflections and artifacts, and how your entries show you are addressing the standards in the professional competencies).


B. Explain how your portfolio shows that you understand the USAO teacher education conceptual framework.


C. Discuss what you learned about yourself and what the portfolio experience has meant to you.  Some examples of questions to think about might include:


· Did you notice a link between past experiences and what you portray about yourself in your portfolio?


· How have you changed or expanded your outlook or philosophy over time?


· In what areas do you want to continue to improve and how will you go about doing this?


· What is the biggest challenge or change you need to make to become successful?


· What was the value of your professional development experience in the USAO program?


· What impact did your growing professional skills have on student learning, schools, or school communities?




Philosophy of Education Paper: 

      
Your philosophy paper should be no more than four pages in length and should consist of two sections.  


Your paper should have a title and each section should be labeled as indicated:

Philosophy of Education




My University Coursework 


My Future Classroom



The first section should discuss your university educational experiences.


· Describe your general education experiences, and the importance of being a “well-educated” person to your preparation as an Effective Teacher.


· If you did your general education at USAO, explain our Interdisciplinary Studies (IDS) classes and how these classes have contributed to your educational philosophy in general (e.g., how has the IDS experience influenced or changed your thinking, beliefs and attitudes).


· If you attended a different institution, discuss how the general education curriculum at that institution contributed to your educational philosophy.


· In either case, explain “interdisciplinary” teaching (linking disciplines) as you have learned from general education courses, as well as in professional and specialty area courses, and discuss how your understanding of interdisciplinary teaching will influence your future classrooms.


· Discuss your observations of varied teaching styles in your university coursework and how those observations will influence your future teaching.


The second section should address your thoughts on teaching in your particular certification area.  Incorporate your thoughts about yourself as a teacher, including:


· Your philosophy of/beliefs about education and why you want to teach (in general, and more specifically, in your certification area).


· Your style of teaching and the greatest attribute you can bring to a class of students.


· Your beliefs about an ideal classroom learning environment and how you would organize and manage your classroom.


· Your ideas about curriculum, discipline, parent involvement, professional development, etc.


· Final summary thoughts about your philosophy



Resume 

The resume should be one to two pages in length.  It should include your contact information, Objective (what you are certified to teach), Education, Licensure Exams, Work History and Related Experience, Activities and Honors, and References (names, titles, addresses, email, phone numbers).


NOTE: Sample resumes are available from the senior seminar instructor and from the USAO Student Services office.

Transcript

(unofficial) for current trimester


Section Labeled “Competencies”

Candidates are required to demonstrate proficiency in each of the ten InTASC Model Core Teaching Standards from The Interstate Teacher Assessment and Support Consortium (InTASC).  The process of documentation will be introduced in EDUC 2002 Orientation to Teaching and will continue throughout identified checkpoints.  Your critique/reflection essays provide the link between evidence found in the artifacts and your attainment of each specific competency.  

 As the candidate completes assignments or experiences that demonstrate progress toward meeting each competency, he/she will write a reflection essay and place it in the appropriate competency.  (NOTE:  The supporting artifact will be attached in the appropriate place.)

By the end of Portfolio Checkpoint 5, the candidate will provide at least two reflection/artifact entries for each competency. However, depending on the nature of the competency and the nature of the evidence, more than two exhibits may be needed to demonstrate proficiency in a specific competency area.  Candidates are encouraged to submit as many artifacts and critiques as they would like in order to demonstrate their mastery of specific competencies.  

NOTE:  Some competencies require evidence from specific classes or checkpoints.  Competency 6 requires at least one entry from Specialty Area Coursework, one entry from EDUC 4442 Classroom Management and Evaluation Theory and one entry from Professional Trimester.

During the Professional Trimester, the candidate will add a reflection/artifact entry (a “C”) for each of the following competencies:  3, 4, 6, 7, 9. These additional entries must be completed prior to submitting the portfolio for Final Evaluation.  


Competency Reflection Guidelines 

The reflections should be one to two pages long, and should start with a clear explanation and analytical reflection of the process or experience involved in developing the artifact.  Next, it should describe how that process supports your understanding of that specific competency, at this point in your teacher education program, as well as in your expectations of your future teaching. The Competencies, with Indicators, and the format for headings for reflections are available from the USAO Website. 

Read the competencies and the indicators.  You do not need to specify which indicators you are addressing, and you will not address every indicator. Address information from the whole competency and from these categories of indicators:  


· Performances


· Essential Knowledge


· Critical Dispositions


You do NOT need to copy the competency into your reflection.  As you write, you can include language or concepts contained in the competency and/or the indicators for the competency.  Personalize these concepts by giving specific examples related to your artifact.  


Follow this format:


1A.

Date:
(semester that you prepared the artifact (e.g., Spring 2015).)



Description:  (brief title as you will list in your Table of Contents



e.g. Abstract over article about ___________)




Course Number & Name:  (e.g.  EDUC 2002 Orientation to Teaching)




Reflection:  (see format below)


Example Heading:


2A.

Date:  Spring 2015




Description:  Abstract of Article on Differentiated Instruction




Course Number & Name:  EDUC 2002 Orientation to Teaching




Reflection:


NOTE:  If the artifact was not done for a specific course, you can say “Individual Activity”.  For example: lesson or unit created on your own or your voluntary attendance at professional development activities.   


The reflection should describe the artifact that is being used as evidence toward the achievement of the competency and should discuss how that assignment/experience is related to the achievement of the competency.  Remember that you are writing this to a reader who may have little understanding of the assignment (e.g., a faculty member in a different certification area, a principal or superintendent). The following provides suggestions for organizing your reflection. 

First:   Describe the artifact (the assignment/project/experience for which the reflection is written) clearly enough that someone, who has not taken the class and who does not know what the assignment/activity was, will understand it even if he/she does not look at the actual artifact.  

Also, tell what you have attached as the artifact.  For example, if your assignment was to write an abstract over a professional journal article, your artifact might include the original article, along with your summary and response to the article.  If the assignment was a learning center, the artifact might include written assignments you completed, copies of student activities, and pictures of the learning center. 


Second:  Explain how this assignment/project/experience helped you address or move toward the competency you are addressing.  Tell what you learned, and explain how your learning is connected to this specific competency.  Provide examples of your learning.  You could describe what you might do differently if you were to do the assignment again.  Discuss how you expect this experience to influence your future teaching. 


Section Labeled “Other”

This section of the portfolio provides evidence of a range of professional growth experiences throughout the candidate’s coursework.  

Other components are developed at specified points and should be placed in the portfolio in the order listed.  See Evaluation Forms for Checkpoint 5 (Preliminary Evaluation) and for Checkpoint 6 (Final Evaluation).



*Professional Growth Contents Form




*Professional Growth:  Early Professional Development 


Beginning Educational Philosophy


Admission to Teacher Education Essay


Notification of Approval of Admission to Teacher Education




*Professional Growth:  Professional Dispositions


Beginning Disposition Paper


Dispositions Statement of Understanding

USAO Dispositions Triangle (Conceptual Framework)


Summative Dispositions Paper




*Professional Growth:  Classroom Management


First Draft:  Personal System of Discipline


Updated Draft:  Personal System of Discipline


*Professional Growth:  Other





Parent Surveys





Student Impact Project





Evidence forms for competence in specific majors

*Professional Growth:  Legal Responsibilities   (see explanation below)

*Legal 1   Researching Legal Issues


*Legal 2  Addressing Curriculum Standards

*Legal 3  Understanding Teacher Evaluations

*Legal 4  Responding to Teacher Evaluations




*Professional Growth:  Clinical Experiences   (see explanation below)




*Level 1 Clinical Experiences





*Level 2 Clinical Experiences





*Level 3 Clinical Experiences





*Level 4 Clinical Experiences

Explanation of Professional Growth:  Other


While enrolled in Educational Psychology you completed a Parent Survey. Attach your Survey and report here.   Be sure no names are included

 Attach a copy of your Student Impact Project completed during your Professional Trimester.


Explanation of Professional Growth:  Legal Responsibilities


Write a reflection, one to two pages in length, for the Legal Responsibilities requirements explained below:  

Use the same format for the heading of your reflection as the heading for each of the ten competencies.  


Attach artifacts as necessary. If you have already used the artifact to address one of the ten competencies, attach a note to say “See Artifact for Competency ___”.

Legal 1 Researching Legal Issues   The teacher understands the legal aspects of teaching including the rights of students and parents/families, as well as the legal rights and responsibilities of the teacher.  


Your reflection should discuss (1) a legal topic you have researched, (2) other legal issues of which you are aware, and (3) your understanding of how you will use the process of doing research about other legal issues throughout your career.  


Your artifact will be one example from your coursework  


Legal 2 Addressing Curriculum Standards   The teacher understands planning and implementing instruction based on curriculum standards and is able to develop instructional strategies/plans based on state curriculum standards.


Your reflection will demonstrate your understanding of planning instruction based on curriculum standards.


Your artifact will be one example from your coursework.


Legal 3 Understanding Teacher Evaluations   The teacher understands the state teacher evaluation process and how to incorporate these criteria in designing instructional strategies.

Your reflection will demonstrate your understanding of the teacher evaluation process.


Your artifact will be one example from your coursework


Legal 4 Responding to Teacher Evaluation The teacher responds to teacher evaluations.


Your paper will be written during EDUC 4542 Applied Professional Studies.


Your artifact will be copies of your University Supervisor Evaluations completed during the Professional Trimester.  


Explanation of Professional Growth:  Clinical Experiences 

      All candidates complete four levels of Clinical Experiences:

Level 1 Clinical Experience:  EDUC 2011 Level 1 Clinical Experiences or DFED 2042 Deaf Ed. Level 1 Clinical Experiences or their equivalent


Level 2 Clinical Experience:  EDUC 3211 Level 2 Clinical Experiences or DFED 3042 Deaf Ed. Level 2 Clinical Experiences or their equivalent

For Level 1 and Level 2, attach a copy of the summary paper from each Clinical Experience Course. Be sure you have removed the names of the school, teacher, and other people from your summary paper.


Attach the folder of evidence (clinical experiences forms, journals, logs, diversity records, summary report, etc.) from each Clinical Experience Course in the Clinical Experience section.

Level 3 Clinical Experience:  Level 3 Clinical Experience includes other opportunities for the candidate to work with actual students.  



Course-Related Experiences are those in which your interactions with students are components of classes in Professional Education or Specialty Area Coursework.  Examples include experiences in the USAO Child Development Center, tutoring a child as part of a class requirement, teaching a lesson required by a class in a school setting, secondary methods school trips and mini-teaching experiences, experience in after-school or in-school programs, paraprofessional, alternative school observation etc.  

Attach the Course-Related Experiences form in “other”.

Evidence is not required but may be included under Level 3.  If you have used a Clinical 3 experience for one of the ten competencies, place a list of the location(s) attach a list.  For example, you could say:  “Please see Competency ___ for artifact for _____.”  


Community-Related Experiences are those in which your interactions with students are not components of a class.  They may be volunteer or paid experiences, where you actually work with students.  Examples include reading to a class for Read Across America, coaching a Little League team, volunteering with youth organizations, substitute teaching, etc.  

Place the Community-Related Experiences form in “Other”.


Evidence is not required but may be attached under Level 3


Enter experiences on these forms as they are completed.  These notes can be on-going throughout your coursework.  These forms will be evaluated at Portfolio Checkpoint #4 (EDUC 4442), at Portfolio Checkpoint #5 (Preliminary Evaluation) and at Portfolio Checkpoint #6 (Final Evaluation) of your portfolio.  


Other courses are part of Level 3 Clinical Experiences for some candidates.  


NOTE:  These courses are not required for all candidates.

EDUC 4412 Early Childhood Clinical 3


EDUC 3221 Supplemental Clinical Experiences


IS 3125 Paraprofessionals  


If you completed the above classes, place a copy of the summary paper from each Clinical Experience Course in “Other”. Be sure you have removed the names of the school, teacher, and other people from your summary paper.

Level 4 Clinical Experience  

You will write a Summative Clinical Experiences paper during EDUC 4522 Applied Professional Studies.  It will incorporate all of your Clinical Experiences opportunities.  You will write a description and reflection (2-6 pages) of your clinical experiences as a whole and the impact those experiences have had on your professional growth and development. The paper should address experiences from all four levels of clinical experiences.

Collectively, but without naming specific places or people, describe the variety of school environments (size, rural/urban, etc), grade levels, cultural groups and special needs populations you encountered.  Also, describe the variety of instructional, management, and assessment styles that you observed. In the reflection part of your paper discuss the personal and professional growth that you have experienced as a result of your clinical experiences and analyze how those experiences will contribute to your effectiveness as a teacher.

     
Section Labeled “Other”:


LIST THE EVIDENCE YOU HAVE INCLUDED, SUCH AS:


· Certificates of Achievement, special honors and awards, etc.


· Evidence from professional development activities, volunteer activities, etc.

· Certification Examination results (OGET, OPTE, OSAT) may be included but are not 




required


· Other Evidence, selected by candidate


Section Labeled “Evaluation”:  

The final section contains the Evaluation Checkpoints throughout the coursework.  The candidate should keep all of the evaluation pages in this section.  All checkpoint concerns should be addressed prior to the next checkpoint submission.

This section should contain all Rubrics/Scoring Guide, evaluation checkpoint pages.

Section III.  Competencies


Oklahoma General Competencies for Teacher Licensure and Certification


InTASC Model Core Teaching Standards

The Interstate Teacher Assessment and Support Consortium (InTASC)

The Learner and Learning

PRESERVICE COMPETENCY #1: Learner Development


The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences.   

PRESERVICE COMPETENCY #2: Learning Differences


The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards.


PRESERVICE COMPETENCY #3: Learning Environments

The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self motivation.  Requires evidence from Professional Trimester

Content Knowledge


PRESERVICE COMPETENCY #4: Content Knowledge

The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make these aspects of the discipline accessible and meaningful for learners to assure mastery of the content. Requires evidence from Professional Trimester

PRESERVICE COMPETENCY #5: Application of Content

The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.


Instructional Practice


PRESERVICE COMPETENCY #6: Assessment

The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making.  Requires evidence from specialty area, from EDUC 4442, and from Professional Trimester

PRESERVICE COMPETENCY #7: Planning for Instruction

The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.      Requires evidence from Professional Trimester

PRESERVICE COMPETENCY #8: Instructional Strategies

The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.

Professional Responsibility


PRESERVICE COMPETENCY #9: Professional Learning and Ethical Practice

The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner.  Requires evidence from Professional Trimester

PRESERVICE COMPETENCY #10: Leadership and Collaboration

The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession.        

These competencies are the “Model Core Teaching Standards” released in 2011 by the Council for Chief State School Officers’ Interstate Teacher Assessment and Support Consortium (InTASC)

[Source: Added at 14 Ok Reg 1555, eff 5-27-97; Amended at 31 Ok Reg 1204, eff 9-12-14]


PRESERVICE COMPETENCY #1: Learner Development


The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences.


INDICATORS


PERFORMANCES

1(a) 
The teacher regularly assesses individual and group performance in order to design and modify instruction to meet learners’ needs in each area of development (cognitive, linguistic, social, emotional, and physical) and scaffolds the next level of development.


1(b) 
The teacher creates developmentally appropriate instruction that takes into account individual learners’ strengths, interests, and needs and that enables each learner to advance and accelerate his/her learning.


1(c) 
The teacher collaborates with families, communities, colleagues, and other professionals to promote learner growth and development.

ESSENTIAL KNOWLEDGE

1(d) 
The teacher understands how learning occurs--how learners construct knowledge, acquire skills, and develop disciplined thinking processes--and knows how to use instructional strategies that promote student learning.


1(e) 
The teacher understands that each learner’s cognitive, linguistic, social, emotional, and physical development influences learning and knows how to make instructional decisions that build on learners’ strengths and needs.


1(f) 
The teacher identifies readiness for learning, and understands how development in any one area may affect performance in others.


1(g) 
The teacher understands the role of language and culture in learning and knows how to modify instruction to make language comprehensible and instruction relevant, accessible, and challenging.

CRITICAL DISPOSITIONS

1(h) 
The teacher respects learners’ differing strengths and needs and is committed to using this information to further each learner’s development.


1(i) 
The teacher is committed to using learners’ strengths as a basis for growth, and their misconceptions as opportunities for learning.


1(j) 
The teacher takes responsibility for promoting learners’ growth and development.


1(k) 
The teacher values the input and contributions of families, colleagues, and other professionals in understanding and supporting each learner’s development.


PRESERVICE COMPETENCY #2: Learning Differences


The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards.


INDICATORS


 PERFORMANCES

2(a) 
The teacher designs, adapts, and delivers instruction to address each student’s diverse learning strengths and needs and creates opportunities for students to demonstrate their learning in different ways.


2(b) 
The teacher makes appropriate and timely provisions (e.g., pacing for individual rates of growth, task demands, communication, assessment, and response modes) for individual students with particular learning differences or needs.


2(c) 
The teacher designs instruction to build on learners’ prior knowledge and experiences, allowing learners to accelerate as they demonstrate their understandings.


2(d) 
The teacher brings multiple perspectives to the discussion of content, including attention to learners’ personal, family, and community experiences and cultural norms.


2(e) 
The teacher incorporates tools of language development into planning and instruction, including strategies for making content accessible to English language learners and for evaluating and supporting their development of English proficiency.


2(f) 
The teacher accesses resources, supports, and specialized assistance and services to meet particular learning differences or needs.


ESSENTIAL KNOWLEDGE


2(g) 
The teacher understands and identifies differences in approaches to learning and performance and knows how to design instruction that uses each learner’s strengths to promote growth.


2(h) 
The teacher understands students with exceptional needs, including those associated with disabilities and giftedness, and knows how to use strategies and resources to address these needs. 


2(i) 
The teacher knows about second language acquisition processes and knows how to incorporate instructional strategies and resources to support language acquisition.


2(j) 
The teacher understands that learners bring assets for learning based on their individual experiences, abilities, talents, prior learning, and peer and social group interactions, as well as language, culture, family, and community values.


2(k) 
The teacher knows how to access information about the values of diverse cultures and communities and how to incorporate learners’ experiences, cultures, and community resources into instruction.


CRITICAL DISPOSITIONS


2(l) 
The teacher believes that all learners can achieve at high levels and persists in helping each learner reach his/her full potential.


2(m) 
The teacher respects learners as individuals with differing personal and family backgrounds and various skills, abilities, perspectives, talents, and interests.


2(n) 
The teacher makes learners feel valued and helps them learn to value each other.


2(o) 
The teacher values diverse languages and dialects and seeks to integrate them into his/her instructional practice to engage students in learning.


 PRESERVICE COMPETENCY #3: Learning Environments

The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self motivation.


INDICATORS


PERFORMANCES


3(a) 
The teacher collaborates with learners, families, and colleagues to build a safe, positive learning climate of openness, mutual respect, support, and inquiry.


3(b) 
The teacher develops learning experiences that engage learners in collaborative and self-directed learning and that extend learner interaction with ideas and people locally and globally.


3(c) 
The teacher collaborates with learners and colleagues to develop shared values and expectations for respectful interactions, rigorous academic discussions, and individual and group responsibility for quality work.


3(d) 
The teacher manages the learning environment to actively and equitably engage learners by organizing, allocating, and coordinating the resources of time, space, and learners’ attention.


3(e) 
The teacher uses a variety of methods to engage learners in evaluating the learning environment and collaborates with learners to make appropriate adjustments.


3(f) 
The teacher communicates verbally and nonverbally in ways that demonstrate respect for and responsiveness to the cultural backgrounds and differing perspectives learners bring to the learning environment.


3(g) 
The teacher promotes responsible learner use of interactive technologies to extend the possibilities for learning locally and globally.


3(h) 
The teacher intentionally builds learner capacity to collaborate in face-to-face and virtual environments through applying effective interpersonal communication skills.


ESSENTIAL KNOWLEDGE


3(i) 
The teacher understands the relationship between motivation and engagement and knows how to design learning experiences using strategies that build learner self-direction and ownership of learning.


3(j) 
The teacher knows how to help learners work productively and cooperatively with each other to achieve learning goals.


3(k)
 The teacher knows how to collaborate with learners to establish and monitor elements of a safe and productive learning environment including norms, expectations, routines, and organizational structures.


3(l) 
The teacher understands how learner diversity can affect communication and knows how to communicate effectively in differing environments.


3(m) 
The teacher knows how to use technologies and how to guide learners to apply them in appropriate, safe, and effective ways.


CRITICAL DISPOSITIONS


3(n) 
The teacher is committed to working with learners, colleagues, families, and communities to establish positive and supportive learning environments. 


3(o) 
The teacher values the role of learners in promoting each other’s learning and recognizes the importance of peer relationships in establishing a climate of learning.


3(p) 
The teacher is committed to supporting learners as they participate in decision-making, engage in exploration and invention, work collaboratively and independently, and engage in purposeful learning.


3(q) 
The teacher seeks to foster respectful communication among all members of the learning community.


3(r) 
The teacher is a thoughtful and responsive listener and observer.


PRESERVICE COMPETENCY #4: Content Knowledge


The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make these aspects of the discipline accessible and meaningful for learners to assure mastery of the content.


INDICATORS


PERFORMANCES


4(a) 
The teacher effectively uses multiple representations and explanations that capture key ideas in the discipline, guide learners through learning progressions, and promote each learner’s achievement of content standards.


4(b) 
The teacher engages students in learning experiences in the discipline(s) that encourage learners to understand, question, and analyze ideas from diverse perspectives so that they master the content.


4(c) 
The teacher engages learners in applying methods of inquiry and standards of evidence used in the discipline.


4(d) 
The teacher stimulates learner reflection on prior content knowledge, links new concepts to familiar concepts, and makes connections to learners’ experiences.


4(e) 
The teacher recognizes learner misconceptions in a discipline that interfere with learning, and creates experiences to build accurate conceptual understanding.


4(f) 
The teacher evaluates and modifies instructional resources and curriculum materials for their comprehensiveness, accuracy for representing particular concepts in the discipline, and appropriateness for his/her learners.


4(g) 
The teacher uses supplementary resources and technologies effectively to ensure accessibility and relevance for all learners.


4(h) 
The teacher creates opportunities for students to learn, practice, and master academic language in their content. 


4(i) 
The teacher accesses school and/or district-based resources to evaluate the learner’s content knowledge in their primary language.   


ESSENTIAL KNOWLEDGE


4(j) 
The teacher understands major concepts, assumptions, debates, processes of inquiry, and ways of knowing that are central to the discipline(s) s/he teaches.


4(k) 
The teacher understands common misconceptions in learning the discipline and how to guide learners to accurate conceptual understanding. 


4(l) 
The teacher knows and uses the academic language of the discipline and knows how to make it accessible to learners.


4(m) 
The teacher knows how to integrate culturally relevant content to build on learners’ background knowledge.


4(n) 
The teacher has a deep knowledge of student content standards and learning progressions in the discipline(s) s/he teaches.


CRITICAL DISPOSITIONS

4(o) 
The teacher realizes that content knowledge is not a fixed body of facts but is complex, culturally situated, and ever evolving. S/he keeps abreast of new ideas and understandings in the field.


4(p) 
The teacher appreciates multiple perspectives within the discipline and facilitates learners’ critical analysis of these perspectives.


4(q) 
The teacher recognizes the potential of bias in his/her representation of the discipline and seeks to appropriately address problems of bias.


4 (r) 
The teacher is committed to work toward each learner’s mastery of disciplinary content and skills.


PRESERVICE COMPETENCY #5: Application of Content


The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.


INDICATORS


PERFORMANCES


5(a) 
The teacher develops and implements projects that guide learners in analyzing the complexities of an issue or question using perspectives from varied disciplines and cross-disciplinary skills (e.g., a water quality study that draws upon biology and chemistry to look at factual information and social studies to examine policy implications).


5(b) 
The teacher engages learners in applying content knowledge to real world problems through the lens of interdisciplinary themes (e.g., financial literacy, environmental literacy).


5(c) 
The teacher facilitates learners’ use of current tools and resources to maximize content learning in varied contexts.


5(d) 
The teacher engages learners in questioning and challenging assumptions and approaches in order to foster innovation and problem solving in local and global contexts. 


5(e) 
The teacher develops learners’ communication skills in disciplinary and interdisciplinary contexts by creating meaningful opportunities to employ a variety of forms of communication that address varied audiences and purposes.


5(f) 
The teacher engages learners in generating and evaluating new ideas and novel approaches, seeking inventive solutions to problems, and developing original work.


5(g) 
The teacher facilitates learners’ ability to develop diverse social and cultural perspectives that expand their understanding of local and global issues and create novel approaches to solving problems.


5(h) 
The teacher develops and implements supports for learner literacy development across content areas.


ESSENTIAL KNOWLEDGE


5(i) 
The teacher understands the ways of knowing in his/her discipline, how it relates to other disciplinary approaches to inquiry, and the strengths and limitations of each approach in addressing problems, issues, and concerns.


5(j) 
The teacher understands how current interdisciplinary themes (e.g., civic literacy, health literacy, global awareness) connect to the core subjects and knows how to weave those themes into meaningful learning experiences. 


5(k) 
The teacher understands the demands of accessing and managing information as well as how to evaluate issues of ethics and quality related to information and its use.


5(l) 
The teacher understands how to use digital and interactive technologies for efficiently and effectively achieving specific learning goals.


5(m) 
The teacher understands critical thinking processes and knows how to help learners develop high level questioning skills to promote their independent learning.


5(n) 
The teacher understands communication modes and skills as vehicles for learning (e.g., information gathering and processing) across disciplines as well as vehicles for expressing learning.


5(o) 
The teacher understands creative thinking processes and how to engage learners in producing original work.


 5(p) 
The teacher knows where and how to access resources to build global awareness and understanding, and how to integrate them into the curriculum.


CRITICAL DISPOSITIONS


5(q) 
The teacher is constantly exploring how to use disciplinary knowledge as a lens to address local and global issues.


5(r) 
The teacher values knowledge outside his/her own content area and how such knowledge enhances student learning.


5(s) 
The teacher values flexible learning environments that encourage learner exploration, discovery, and expression across content areas

PRESERVICE COMPETENCY #6: Assessment


The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making.

INDICATORS

PERFORMANCES

6(a) 
The teacher balances the use of formative and summative assessment as appropriate to support, verify, and document learning.


6(b) 
The teacher designs assessments that match learning objectives with assessment methods and minimizes sources of bias that can distort assessment results.


6(c) 
The teacher works independently and collaboratively to examine test and other performance data to understand each learner’s progress and to guide planning.


6(d) 
The teacher engages learners in understanding and identifying quality work and provides them with effective descriptive feedback to guide their progress toward that work.


6(e) 
The teacher engages learners in multiple ways of demonstrating knowledge and skill as part of the assessment process.


6(f) 
The teacher models and structures processes that guide learners in examining their own thinking and learning as well as the performance of others.


6(g) 
The teacher effectively uses multiple and appropriate types of assessment data to identify each student’s learning needs and to develop differentiated learning experiences.


6(h) 
The teacher prepares all learners for the demands of particular assessment formats and makes appropriate modifications in assessments or testing conditions especially for learners with disabilities and language learning needs.


6(i) 
The teacher continually seeks appropriate ways to employ technology to support assessment practice both to engage learners more fully and to assess and address learner needs.


ESSENTIAL KNOWLEDGE

6(j) 
The teacher understands the differences between formative and summative applications of assessment and knows how and when to use each. 


6(k) 
The teacher understands the range of types and multiple purposes of assessment and how to design, adapt, or select appropriate assessments to address specific learning goals and individual differences, and to minimize sources of bias.


6(l) 
The teacher knows how to analyze assessment data to understand patterns and gaps in learning, to guide planning and instruction, and to provide meaningful feedback to all learners.


6(m) 
The teacher knows when and how to engage learners in analyzing their own assessment results and in helping to set goals for their own learning.


6(n) 
The teacher understands the positive impact of effective descriptive feedback for learners and knows a variety of strategies for communicating this feedback.


6(o) 
The teacher knows when and how to evaluate and report learner progress against standards.


6(p) 
The teacher understands how to prepare learners for assessments and how to make accommodations in assessments and testing conditions, especially for learners with disabilities and language learning needs.


CRITICAL DISPOSITIONS 


6(q) 
The teacher is committed to engaging learners actively in assessment processes and to developing each learner’s capacity to review and communicate about their own progress and learning. 


6(r) 
The teacher takes responsibility for aligning instruction and assessment with learning goals.


6(s) 
The teacher is committed to providing timely and effective descriptive feedback to learners on their progress.


6(t) 
The teacher is committed to using multiple types of assessment processes to support, verify, and document learning.


6(u) 
The teacher is committed to making accommodations in assessments and testing conditions especially for learners with disabilities and language learning needs.


6(v) 
The teacher is committed to the ethical use of various assessments and assessment data to identify learner strengths and needs to promote learner growth.


PRESERVICE COMPETENCY #7: Planning for Instruction

The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context. 


INDICATORS


PERFORMANCES


7(a) 
The teacher individually and collaboratively selects and creates learning experiences that are appropriate for curriculum goals and content standards, and are relevant to learners.


7(b) 
The teacher plans how to achieve each student’s learning goals, choosing appropriate strategies and accommodations, resources, and materials to differentiate instruction for individuals and groups of learners.


7(c) 
The teacher develops appropriate sequencing of learning experiences and provides multiple ways to demonstrate knowledge and skill.


7(d) 
The teacher plans for instruction based on formative and summative assessment data, prior learner knowledge, and learner interest.


7(e) 
The teacher plans collaboratively with professionals who have specialized expertise (e.g., special educators, related service providers, language learning specialists, librarians, media specialists) to design and jointly deliver as appropriate effective learning experiences to meet unique learning needs.


7(f) 
The teacher evaluates plans in relation to short- and long-range goals and systematically adjusts plans to meet each student’s learning needs and enhance learning.


ESSENTIAL KNOWLEDGE


7(g) 
The teacher understands content and content standards and how these are organized in the curriculum.


7(h) 
The teacher understands how integrating cross-disciplinary skills in instruction engages learners purposefully in applying content knowledge.


7(i) 
The teacher understands learning theory, human development, cultural diversity, and individual differences and how these impact ongoing planning.


7(j) 
The teacher understands the strengths and needs of individual learners and how to plan instruction that is responsive to these strengths and needs.


7(k) 
The teacher knows a range of evidence-based instructional strategies, resources, and technological tools and how to use them effectively to plan instruction that meets diverse learning needs.


7(l) 
The teacher knows when and how to adjust plans based on assessment information and learner responses.


7(m) 
The teacher knows when and how to access resources and collaborate with others to support student learning (e.g., special educators, related service providers, language learner specialists, librarians, media specialists, community organizations).


CRITICAL DISPOSITIONS


7(n) 
The teacher respects learners’ diverse strengths and needs and is committed to using this information to plan effective instruction.


7(o) 
The teacher values planning as a collegial activity that takes into consideration the input of learners, colleagues, families, and the larger community.


7(p) 
The teacher takes professional responsibility to use short- and long-term planning as a means of assuring student learning.


7(q) 
The teacher believes that plans must always be open to adjustment and revision based on learner needs and changing circumstances.


PRESERVICE COMPETENCY #8: Instructional Strategies


The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.


INDICATORS


PERFORMANCES


8(a) 
The teacher uses appropriate strategies and resources to adapt instruction to the needs of individuals and groups of learners.


8(b) 
The teacher continuously monitors student learning, engages learners in assessing their progress, and adjusts instruction in response to student learning needs.


8(c) 
The teacher collaborates with learners to design and implement relevant learning experiences, identify their strengths, and access family and community resources to develop their areas of interest.   


8(d) 
The teacher varies his/her role in the instructional process (e.g., instructor, facilitator, coach, audience) in relation to the content and purposes of instruction and the needs of learners.


8(e) 
The teacher provides multiple models and representations of concepts and skills with opportunities for learners to demonstrate their knowledge through a variety of products and performances.


8(f) 
The teacher engages all learners in developing higher order questioning skills and metacognitive processes.


8(g) 
The teacher engages learners in using a range of learning skills and technology tools to access, interpret, evaluate, and apply information.


8(h) 
The teacher uses a variety of instructional strategies to support and expand learners’ communication through speaking, listening, reading, writing, and other modes.


8(i) 
The teacher asks questions to stimulate discussion that serves different purposes (e.g., probing for learner understanding, helping learners articulate their ideas and thinking processes, stimulating curiosity, and helping learners to question).


ESSENTIAL KNOWLEDGE


8(j) 
The teacher understands the cognitive processes associated with various kinds of learning (e.g., critical and creative thinking, problem framing and problem solving, invention, memorization and recall) and how these processes can be stimulated.


8(k) 
The teacher knows how to apply a range of developmentally, culturally, and linguistically appropriate instructional strategies to achieve learning goals.


8(l) 
The teacher knows when and how to use appropriate strategies to differentiate instruction and engage all learners in complex thinking and meaningful tasks.


8(m)
 The teacher understands how multiple forms of communication (oral, written, nonverbal, digital, visual) convey ideas, foster self expression, and build relationships.


8(n) 
The teacher knows how to use a wide variety of resources, including human and technological, to engage students in learning.


8(o)
 The teacher understands how content and skill development can be supported by media and technology and knows how to evaluate these resources for quality, accuracy, and effectiveness.


CRITICAL DISPOSITIONS

8(p) 
The teacher is committed to deepening awareness and understanding the strengths and needs of diverse learners when planning and adjusting instruction.


8(q) 
The teacher values the variety of ways people communicate and encourages learners to develop and use multiple forms of communication.


8(r) 
The teacher is committed to exploring how the use of new and emerging technologies can support and promote student learning.


8(s) 
The teacher values flexibility and reciprocity in the teaching process as necessary for adapting instruction to learner responses, ideas, and needs.


PRESERVICE COMPETENCY #9: Professional Learning and Ethical Practice

The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner.


INDICATORS


PERFORMANCES


9(a) 
The teacher engages in ongoing learning opportunities to develop knowledge and skills in order to provide all learners with engaging curriculum and learning experiences based on local and state standards.


9(b) 
The teacher engages in meaningful and appropriate professional learning experiences aligned with his/her own needs and the needs of the learners, school, and system.


9(c) 
Independently and in collaboration with colleagues, the teacher uses a variety of data (e.g., systematic observation, information about learners, research) to evaluate the outcomes of teaching and learning and to adapt planning and practice.


9(d) 
The teacher actively seeks professional, community, and technological resources, within and outside the school, as supports for analysis, reflection, and problem-solving.


9(e) 
The teacher reflects on his/her personal biases and accesses resources to deepen his/her own understanding of cultural, ethnic, gender, and learning differences to build stronger relationships and create more relevant learning experiences.


9(f) 
The teacher advocates, models, and teaches safe, legal, and ethical use of information and technology including appropriate documentation of sources and respect for others in the use of social media.  


ESSENTIAL KNOWLEDGE


9(g) 
The teacher understands and knows how to use a variety of self-assessment and problem-solving strategies to analyze and reflect on his/her practice and to plan for adaptations/adjustments.


9(h) 
The teacher knows how to use learner data to analyze practice and differentiate instruction accordingly.


9(i) 
The teacher understands how personal identity, worldview, and prior experience affect perceptions and expectations, and recognizes how they may bias behaviors and interactions with others.


9(j)
 The teacher understands laws related to learners’ rights and teacher responsibilities (e.g., for educational equity, appropriate education for learners with disabilities, confidentiality, privacy, appropriate treatment of learners, reporting in situations related to possible child abuse).


9(k)
The teacher knows how to build and implement a plan for professional growth directly aligned with his/her needs as a growing professional using feedback from teacher evaluations and observations, data on learner performance, and school- and system-wide priorities.


CRITICAL DISPOSITIONS

9(l) 
The teacher takes responsibility for student learning and uses ongoing analysis and reflection to improve planning and practice.


9(m) 
The teacher is committed to deepening understanding of his/her own frames of reference (e.g., culture, gender, language, abilities, ways of knowing), the potential biases in these frames, and their impact on expectations for and relationships with learners and their families.


9(n) 
The teacher sees him/herself as a learner, continuously seeking opportunities to draw upon current education policy and research as sources of analysis and reflection to improve practice.


9(o) 
The teacher understands the expectations of the profession including codes of ethics, professional standards of practice, and relevant law and policy.


PRESERVICE COMPETENCY #10: Leadership and Collaboration


The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession.

INDICATORS


PERFORMANCES


10(a) 
The teacher takes an active role on the instructional team, giving and receiving feedback on practice, examining learner work, analyzing data from multiple sources, and sharing responsibility for decision making and accountability for each student’s learning.


10(b)
 The teacher works with other school professionals to plan and jointly facilitate learning on how to meet diverse needs of learners.


10(c) 
The teacher engages collaboratively in the school-wide effort to build a shared vision and supportive culture, identify common goals, and monitor and evaluate progress toward those goals.


10(d)
 The teacher works collaboratively with learners and their families to establish mutual expectations and ongoing communication to support learner development and achievement.


10(e) 
Working with school colleagues, the teacher builds ongoing connections with community resources to enhance student learning and well being. 


10(f) 
The teacher engages in professional learning, contributes to the knowledge and skill of others, and works collaboratively to advance professional practice.


10(g)
 The teacher uses technological tools and a variety of communication strategies to build local and global learning communities that engage learners, families, and colleagues.


10(h) 
The teacher uses and generates meaningful research on education issues and policies.


10(i) 
The teacher seeks appropriate opportunities to model effective practice for colleagues, to lead professional learning activities, and to serve in other leadership roles.


10(j) 
The teacher advocates to meet the needs of learners, to strengthen the learning environment, and to enact system change.


10(k) 
The teacher takes on leadership roles at the school, district, state, and/or national level and advocates for learners, the school, the community, and the profession.

ESSENTIAL KNOWLEDGE


10(l) 
The teacher understands schools as organizations within a historical, cultural, political, and social context and knows how to work with others across the system to support learners.


10(m) 
The teacher understands that alignment of family, school, and community spheres of influence enhances student learning and that discontinuity in these spheres of influence interferes with learning.


10(n)
The teacher knows how to work with other adults and has developed skills in collaborative interaction appropriate for both face-to-face and virtual contexts.


10(o) 
The teacher knows how to contribute to a common culture that supports high expectations for student learning.


CRITICAL DISPOSITIONS


10(p) 
The teacher actively shares responsibility for shaping and supporting the mission of his/her school as one of advocacy for learners and accountability for their success.


10(q) 
The teacher respects families’ beliefs, norms, and expectations and seeks to work collaboratively with learners and families in setting and meeting challenging goals.


10(r) 
The teacher takes initiative to grow and develop with colleagues through interactions that enhance practice and support student learning.


10(s) 
The teacher takes responsibility for contributing to and advancing the profession..


10(t) 
The teacher embraces the challenge of continuous improvement and change.

Section IV. Other

Early Professional Development

Beginning Educational Philosophy


Admission to Teacher Education Essay


Notification of Approval of Admission to Teacher Education

Beginning Dispositions Paper


Dispositions Statement of Understanding

USAO Dispositions Triangle (Conceptual Framework)

Summative Dispositions Paper

Professional Growth


Classroom Management

First Draft:  Personal System of Discipline


Updated Draft:  Personal System of Discipline

Parent Survey

Student Impact Project 

Legal Responsibilities

Legal 1   Researching Legal Issues

Reflection

Artifact

Legal 2  Addressing Curriculum Standards

Reflection

Artifact

Legal 3  Understanding Teacher Evaluations


Reflection


Artifact

Legal 4  Responding to Teacher Evaluations


Reflection 

Artifact 

Legal 1   Researching Legal Issues

The teacher understands the legal aspects of teaching including the rights of students and parents/families, as well as the legal rights and responsibilities of the teacher.

The following reflection addresses:

· A legal topic I researched.


· Other legal issues of which I am aware.


· My understanding of how I will use the process of doing research about legal issues throughout my career.

Legal 2  Addressing “College and Career Ready” Curriculum Standards

The teacher understands planning and implementing instruction based on “College and Career Ready” curriculum standards and is able to develop instructional strategies/plans based on state curriculum standards.


The following reflection demonstrates my understanding of planning instruction based on “College and Career Ready” curriculum standards.


Legal 3  Understanding Teacher Evaluations

The teacher understands the state teacher evaluation process and how to incorporate these criteria in designing instructional strategies.


The following reflection demonstrates my understanding of the teacher evaluation process.


Legal 4  Responding to Teacher Evaluations

The teacher responds to teacher evaluations.


The following reflection written during EDUC 4542 - Applied Professional Studies.

1. Discusses the university observation and evaluation process during clinical experiences: university supervisor, mentor teacher, principals/administrators.

2. Acknowledges my strengths and weaknesses as noted in the university supervisor evaluations and describes actions taken or plans to improve my effectiveness as a teacher.

Attached are copies of University Supervisor Evaluations completed during Clinical Experiences Level 4 (Professional Trimester).

Clinical Experiences


Level 1   Copy of Summary

Level 2   Copy of Summary 


Level 3   Course Related Experiences Form 


Community Related Experiences Form

For candidates who completed the following classes:




EDUC 4412  Early Childhood Clinical 3 




EDUC 3221 Supplemental Clinical Experiences  





Deaf Education Majors: EDUC 3211




IS 3125 Paraprofessional

Level 4    Copy of Summative Field Experiences Paper




Application for Professional Trimester,





Personal/Professional Data Sheet Assignment forms

Level 3 Clinical Experiences Record

Course Related

Course Related Experiences are those in which your interactions with students are components of classes in Professional Education or Specialty Area Coursework.  Examples include working in the USAO Child Development Center, tutoring a child as part of a class requirement, teaching a lesson required by a class in a school setting, etc.  


Course Number/Name and



Age/Grade


Description of Experience  
Location/setting
     Level   
  Sem./Yr. 
Approx. time


______________________
______________
_________
__________
__________


______________________
______________



______________________

______________________   


______________________
______________
_________
__________
__________


______________________
______________



______________________

______________________   


______________________
______________
_________
__________
__________


______________________
______________



______________________

______________________   


______________________
______________
_________
__________
__________


______________________
______________



______________________

______________________   


______________________
______________
_________
__________
__________


______________________
______________



______________________

______________________   


______________________
______________
_________
__________
__________


______________________
______________



______________________

______________________   


______________________
______________
_________
__________
__________


______________________
______________



______________________

______________________   


Level 3 Clinical Experiences Record

Course Related (continued)


Course Number/Name and



Age/Grade


Description of Experience  
Location/setting
     Level   
  Sem./Yr. 
Approx. time


______________________
______________
_________
__________
__________


______________________
______________



______________________

______________________   


______________________
______________
_________
__________
__________


______________________
______________



______________________

______________________   


______________________
______________
_________
__________
__________


______________________
______________



______________________

______________________   


______________________
______________
_________
__________
__________


______________________
______________



______________________

______________________   


______________________
______________
_________
__________
__________


______________________
______________



______________________

______________________   


______________________
______________
_________
__________
__________


______________________
______________



______________________

______________________   


______________________
______________
_________
__________
__________


______________________
______________



______________________

______________________   


Level 3 Clinical Experiences Record


Community Related


Community Related Experiences are those in which your interactions with students are not components of a class.  They may be volunteer or paid experiences, where you actually work with students.  Examples include reading to a class for Read Across America, coaching a Little League team, volunteering with youth organizations, substitute teaching, etc.  









Age/Grade


Description of Experience  
Location/setting
     Level   
  Sem./Yr. 
Approx. time


______________________
______________
_________
__________
__________


______________________
______________



______________________

______________________   


______________________
______________
_________
__________
__________


______________________
______________



______________________

______________________   


______________________
______________
_________
__________
__________


______________________
______________



______________________

______________________   


______________________
______________
_________
__________
__________


______________________
______________



______________________

______________________   


______________________
______________
_________
__________
__________


______________________
______________



______________________

______________________   


______________________
______________
_________
__________
__________


______________________
______________



______________________

______________________   


______________________
______________
_________
__________
__________


______________________
______________



______________________

______________________   


Level 3 Clinical Experiences Record

Community Related (continued)









Age/Grade


Description of Experience  
Location/setting
     Level   
  Sem./Yr. 
Approx. time


______________________
______________
_________
__________
__________


______________________
______________



______________________

______________________   


______________________
______________
_________
__________
__________


______________________
______________



______________________

______________________   


______________________
______________
_________
__________
__________


______________________
______________



______________________

______________________   


______________________
______________
_________
__________
__________


______________________
______________



______________________

______________________   


______________________
______________
_________
__________
__________


______________________
______________



______________________

______________________   


______________________
______________
_________
__________
__________


______________________
______________



______________________

______________________   


______________________
______________
_________
__________
__________


______________________
______________



______________________

______________________   


Section VI.  Evaluation


Portfolio Checkpoint #1 Evaluation Page


Portfolio Checkpoint #2 Evaluation Page


Portfolio Checkpoint #3 Evaluation Page



Peer Evaluation Page


Portfolio Checkpoint #4  Preliminary Evaluation Form

Portfolio Checkpoint #5  Final Evaluation Form  


PORTFOLIO RUBRICS FOR SCORING COMPETENCY REFLECTIONS/ARTIFACTS


The reflections and artifacts are scored according to the USAO Portfolio Rubrics.  The Rubrics are set up in two parts:


· Part One is an overall rubric for all competencies.


· Part Two has an individual rubric for each individual competency, to explain the specific content that must be addressed in that competency.


Levels of the Rubrics include:


· 4   Exceeds expectations



· 3   Meets expectations


· 2   Emerging


· 1   Beginning 


Scoring of the reflections will be done at specified points throughout the candidate’s coursework.  See list of USAO Portfolio Checkpoints.   


 Faculty expectations will be different at different points in the process.  It will include the expectation of the candidate’s increasing ability to write clear descriptions of the artifacts and associated experiences and to make clear links to the specified competency.  


At Portfolio Checkpoints #1, and #2, scoring will be done for individual reflections.  

At Portfolio Checkpoint #3, individual reflections and a whole competency are scored.

At Portfolio Checkpoint #4 Preliminary Evaluation (senior seminar) and at Portfolio Checkpoint #5 Final Evaluation (graduation/certification), scoring will be done for each complete competency, based on combined evidence in the reflections for that entire competency.  At these two checkpoints, “performance” evidence is required for the competency to be scored as “meets expectations”.  See rubrics for specific information.

RUBRICS FOR PORTFOLIO COMPETENCIES          PART ONE—OVERALL EVALUATIONS

		BEGINNING

		EMERGING

		MEETS EXPECTATIONS

		EXCEEDS EXPECTATIONS



		· Reflections do not show understanding of the competency.


· Reflections do not explain artifact


· Reflections do not explain a connection between the competency and the artifact.


· Artifacts are inappropriate and do not support the intended competency.


· Artifacts are of poor quality


· Errors in writing conventions (e.g. grammar, usage, spelling, punctuation) are extensive and/or affect meaning.




		· Reflections show partial understanding of the competency.


· Reflections provide partial explanation of artifact.


· Reflections explain only a partial connection to the competency.


· Artifacts demonstrate only partial understanding of the competency.


· Errors in writing conventions (e.g. grammar, usage, spelling, punctuation) are minor.

		· Reflections communicate understanding of competency

.


· Reflections explain the artifact

· Reflections explain connection between the artifact and the competency.  


· Artifacts demonstrate mastery of the competency


· Writing demonstrates reasonable control over writing conventions

· Individual reflection and artifact provides connection to the competency at Checkpoints 1,2, 3  


· Combined reflections and artifacts address entire competency at Checkpoints 4 and 5, including performance level evidence


NOTE:  SEE RUBRICS FOR CONTENT CRITERIA FOR EACH INDIVIDUAL COMPETENCY


At checkpoints 1, 2, 3, includes one or more of listed criteria for Level 3 rating.


At checkpoints 4 and 5, includes all of the listed criteria for Level 3 rating.


AT CHECKPOINT 4, Competencies 3, 4, 6, 7 9, will receive a maximum score of 2, until required information from Professional Trimester is added. 

		· Reflections communicate clear and thorough understanding of competency


· Reflections clearly explain the artifact 


· Reflections explain thorough connection between the artifact and the competency

· Artifacts demonstrate clear understanding of entire competency


· Writing demonstrates exceptional control of writing conventions, with very limited errors

· Reflections demonstrate a clear commitment to implementing concepts of the competency in future teaching

· Combined reflections and artifacts address entire competency at Checkpoints 4 and 5, including performance level evidence


NOTE:  SEE RUBRICS FOR CONTENT CRITERIA FOR EACH INDIVIDUAL COMPETENCY


At checkpoints 1, 2, 3, includes two or more of listed criteria for level 3 rating, plus one or more of listed criteria for level 4 rating.


At checkpoints 4 and 5, Includes all of listed content criteria from Level 3, plus one or more of the listed criteria from Level 4





RUBRICS FOR PORTFOLIO COMPETENCIES


PART TWO—CONTENT REQUIREMENTS FOR INDIVIDUAL COMPETENCIES

		1.  Learner Development - The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences.  



		BEGINNING

		EMERGING

		MEETS EXPECTATIONS


Reflections and artifacts: 

		EXCEEDS EXPECTATIONS


Reflections and artifacts:



		See Overall Rubric—Part 1

		See Overall Rubric—Part 1

		Reflections and artifacts:


· Describe understanding of how learners grow and develop.  


· Describe multiple areas of development (cognitive, linguistic, social, emotional, physical)


· Explain planning of developmentally appropriate and challenging learning experiences. 




		Reflections and artifacts:


· Describe ways of engaging learners in a variety of learning experiences to capitalize on strengths and to build developing areas 


· Describe understanding of role of language and culture


· Show understanding of assessing, designing, and modifying instruction to meet learners’ needs








		2.  Learning Differences - The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards



		BEGINNING

		EMERGING

		MEETS EXPECTATIONS


Reflections and artifacts:

		EXCEEDS EXPECTATIONS


Reflections and artifacts:



		See Overall Rubric—Part 1

		See Overall Rubric—Part 1

		Reflections and artifacts:


· Demonstrate the candidate’s understanding of diverse learners, including diversity in more than one of the following aspects: 


Race, ethnicity, gender, socio-economic status, religion, differing abilities (e.g. exceptional needs, learning styles, giftedness, learner interests), language, special needs, sexual orientation, and/or background


· Describe designing instruction to create inclusive learning environments and address diverse learning strengths and needs, diverse cultures and communities




		Reflections and artifacts:


· Address helping all learners achieve at high levels 


· Describe ways of planning and adapting plans, resources, or materials for individual differences, experiences, talents, abilities





		3.  Learning Environments - The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self-motivation


Requires evidence from Professional Trimester.



		BEGINNING

		EMERGING

		MEETS EXPECTATIONS   

		EXCEEDS EXPECTATIONS



		See Overall Rubric—Part 1

		See Overall Rubric—Part 1

		Reflections and artifacts:


· Discuss creating a safe, positive learning environment to support student learning


· Include the role of elements such as positive social interactions and collaborations with learners, colleagues, families, and/or communities.


· Support active engagement and self-motivation

		Reflections and artifacts:


· Support collaboration with learners, colleagues, families, and communities


· Demonstrate respect for and responsiveness to diverse cultural backgrounds and differing perspectives.


· Demonstrate use of interactive technologies





		4: Content Knowledge - The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make these aspects of the discipline accessible and meaningful for learners to assure mastery of the content.


Requires evidence from Professional Trimester



		BEGINNING

		EMERGING

		MEETS EXPECTATIONS

		EXCEEDS EXPECTATIONS



		See Overall Rubric—Part 1

		See Overall Rubric—Part 1

		Reflections and artifacts:


· Illustrate knowledge of concepts, inquiry tools, and structures of identified certification area.


· Demonstrate candidate’s ability to create instruction based on deep knowledge of “college and career ready” student content standards, learning progressions, and/or use of academic language in the discipline

· Include evidence of interdisciplinary planning and teaching or of multiple content areas within the discipline

		Reflections and artifacts:


· Show that candidate can use multiple approaches to guide the learner toward meaningful mastery of identified learning targets 


· Show candidate knowledge of common misconceptions in the content area and ability to address or avoid such.


· Incorporate supplementary resources and technologies.








		5: Application of Content - The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.



		BEGINNING

		EMERGING

		MEETS EXPECTATIONS

		EXCEEDS EXPECTATIONS



		See Overall Rubric—Part 1

		See Overall Rubric—Part 1

		Reflections and artifacts:


· Make connections across disciplines or within the discipline to plan or adapt interdisciplinary lessons


· Describe engaging learners in critical thinking, creativity, and/or collaborative problem solving within the discipline 




		Reflections and artifacts:


· Demonstrate engaging learners in lessons addressing local or global problems, issues or themes 


· Describe planning a flexible learning environment that encourages exploration, discovery, and/or use of digital and interactive technologies








		6: Assessment - The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making.


Requires evidence from:  (A) Specialty Coursework, (B) EDUC 4442 Classroom Management and Evaluation Theory, (C) Professional Trimester



		BEGINNING

		EMERGING

		MEETS EXPECTATIONS

		EXCEEDS EXPECTATIONS



		See Overall Rubric—Part 1

		See Overall Rubric—Part 1

		Reflections and artifacts:


· Show that the candidate provides learners with multiple ways to demonstrate performance using contemporary tools and resources


· Show that the candidate uses, designs or adapts a variety of classroom formative assessments


· Discuss candidate’s knowledge about use of data to differentiate individual learning experiences, to plan modifications for diverse learners, and/or to prepare diverse learners for assessments




		Reflections and artifacts:


· Describe ways the candidate works individually and collaboratively with colleagues to gather assessment data 


· Describe balanced use of multiple forms of formative and summative assessment


· Show that the candidate uses data to draw conclusions about learner progress toward objectives and to plan ways to modify instruction and materials for on-going learning experiences 








		7: Planning for Instruction - The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context. 

Requires evidence from Professional Trimester



		BEGINNING

		EMERGING

		MEETS EXPECTATIONS

		EXCEEDS EXPECTATIONS



		See Overall Rubric—Part 1

		See Overall Rubric—Part 1

		Reflections and artifacts:


· Show the candidate plans and creates learning experiences based on “college and career ready” learner objectives, curriculum goals and content standards, and knowledge of pedagogy.


· Include plans for differentiation of instruction for individuals and groups


· Describe ways to adapt plans, based on learner needs, relevance for learners, and  changing circumstances, to enhance learning

		Reflections and artifacts:


· Show collaboration with peers and colleagues in planning


· Show collaboration with learners to personalize learning objectives and experiences


· Integrate technology into instruction


· Include plans for cross-disciplinary instruction and experiences





		8: Instructional Strategies - The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.



		BEGINNING

		EMERGING

		MEETS EXPECTATIONS

		EXCEEDS EXPECTATIONS



		See Overall Rubric—Part 1

		See Overall Rubric—Part 1

		Reflections and artifacts:


· Demonstrate use of a variety of instructional strategies linked to objectives and content standards

· Describe candidate’s understanding of expanding his/her own and learners’ communication (oral, written, nonverbal, digital, and/or visual)

· Describe plans for use of technology tools and resources

		Reflections and artifacts:


· Include strategies that offer learners options and choices for topics and/or formats of major projects, extensions, and independent projects


· Show candidate’s strategies to engage learners in identifying their own strengths and needs and in identifying their own learning goals and strategies to support their goals


· Show candidate prepares learners to use specific content-related processes and academic language








		9: Professional Learning and Ethical Practice - The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner.


Requires evidence from Professional Trimester



		BEGINNING

		EMERGING

		MEETS EXPECTATIONS

		EXCEEDS EXPECTATIONS



		See Overall Rubric—Part 1

		See Overall Rubric—Part 1

		Reflections and artifacts:


· Show that the candidate engages in ongoing professional learning (professional, community, digital, etc.)


· Describe candidate’s understanding of his/her responsibility to evaluate the effects of his/her choices and actions on others (learners, families, other professionals, community) and to adapt based on reflection




		Reflections and artifacts:


· Describe an understanding of the responsibility to use data to adapt practice to meet the needs of each learner


· Describe candidate’s understanding of ethical practice and commitment to being an ethical professional.


· Show that candidate uses strategies to advocate, model, and teach safe, legal, and ethical use of information and technology (documentation of sources, digital citizenship)





		10: Leadership and Collaboration - The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession.



		BEGINNING

		EMERGING

		MEETS EXPECTATIONS

		EXCEEDS EXPECTATIONS



		See Overall Rubric—Part 1

		See Overall Rubric—Part 1

		Reflections and artifacts:


· Show participation in collaboration with colleagues on instructional team and use of advice and support from colleagues to meet the needs of all learners.


· Provide evidence of connecting with families or the community to enhance student learning.




		Reflections and artifacts:


· Provide evidence of engagement in school-based programs or community-based programs with colleagues.


· Show that the candidate brings instructional practices to the instructional team & supports peers in use & analysis


· Show use of data about students to support learning 





University of Science and Arts of Oklahoma

Candidate ______________________________ Major ____________

Portfolio Checkpoint #1:  Admission to Teacher Education


Portfolium should contain the following:

_____ 1.   Competency section: 




     All ten Competency/Indicators 


     Two Reflections (for two different competencies or for one competency and Legal 1)

_____2.  Professional Growth section:  


· Content page (with trimester listed and evidence in place for courses that have been completed.

· Copy of Admission to TE Essay


· Dispositions Statement of Understanding


· Dispositions Triangle/Diagram


_____3.  Two artifacts appropriately attached to correspond to reflections scored below:


1-Beginning    2-Emerging    3-Meets Expectation    4-Exceeds Expectations

		Competency

		   Course Number/Name

		Artifact

		Rating 


1    2    3    4 



		Comments






		Competency

		Course Number/Name

		Artifact




		Rating


1    2    3    4



		Comments








Portfolio checkpoint #1 Evaluator: ___________________________________   Date:______________


University of Science and Arts of Oklahoma

Candidate ______________________________  Major ____________


Portfolio Checkpoint #2:  


Level 2 Clinical Experience


____ All concerns noted from Checkpoint #1 have been addressed


Portfolium should contain the following:

_____1.  All ten Competency/Indicators 


_____ 2.  Portfolio Checkpoint 1 Evaluation Page attached, with scores for 2 reflections


_____3.  Six additional reflections (for six additional competencies, minimum eight total reflections)

_____4.  Professional Growth Section:  minimum: 


· Early Professional Development


   Beginning Philosophy of Education Paper


   Copy of Admission to TE essay


   Notification of Admission to Teacher Education


· Professional Dispositions

   Beginning Dispositions Paper


   Dispositions Statement of Understanding


   USAO Dispositions Triangle (Conceptual Framework)


· Clinical Experiences


   Clinical Experience Level 1 Summary Report Copy


_____5.   Artifacts corresponding to the six additional reflections

Portfolio Checkpoint #2 (continued):  


Level 2 Clinical Experience 


1-Beginning    2-Emerging    3-Meets Expectations    4-Exceeds Expectations

		Competency

		   Course Number/Name

		Artifact

		Rating 


1    2    3    4



		Comments






		Competency

		Course Number/Name

		Artifact

		Rating


1    2    3    4



		Comments






		Competency




		Course Number/Name

		Artifact

		Rating


1    2    3    4






		Comments



		Competency

		   Course Number/Name

		Artifact

		Rating


1   2   3   4






		Comments






		Competency

		Course Number/Name

		Artifact

		Rating


1   2   3   4






		Comments






		Competency

		Course Number/Name

		Artifact

		Rating


1   2   3   4






		Comments





Portfolio Checkpoint #2 Evaluator: ____________________________  Date: _____________

University of Science and Arts of Oklahoma

Candidate ______________________________ Major ____________

Portfolio Checkpoint #3:  Educational Psychology

Portfolium should contain the following:

_____ 1.   Competency section: 




     All ten Competency/Indicators 


     Two additional Reflections (total of ten)

_____2.  Professional Growth section:  


· Content page (with trimester listed and evidence in place for courses that have been completed.

· Copy of Admission to TE Essay


· Dispositions Statement of Understanding


· Dispositions Triangle/Diagram


_____3.  Ten artifacts appropriately attached to correspond to reflections scored below:


1-Beginning    2-Emerging    3-Meets Expectation    4-Exceeds Expectations


		Competency

		   Course Number/Name

		Artifact

		Rating 


1    2    3    4 



		Comments






		Competency

		Course Number/Name

		Artifact




		Rating


1    2    3    4



		Comments








Portfolio check Portfolio Checkpoint #3 Peer Evaluator: _________________________   


Checkpoint #3 Evaluator:___________________________________   Date:______________


University of Science and Arts of Oklahoma


Candidate ______________________________ Major ____________


Portfolio Checkpoint #4:


EDUC 4442 Classroom Management/Evaluation Theory


Part 1 - Peer Portfolio Evaluation


Check (√) if the following are included:


_____title page











_____up-to-date table of contents









Check (√) if the following are included:



_____ each competency artifact


_____ Legal 1, 2, 3, 4





_____ for Clinical Experiences 1, 2, 3, 4


Examine Reflections for Competency Reflections.  Identify reflections that are currently included: 


___1A     ___2A     ___3A     ___4A     ___5A     ___6A     ___7A     ___8A     ___9A     ___10A


___1B      ___2B     ___3B     ___4B     ___5B      ___6B     ___7B     ___8B     ___9B     ___10B




        ___3C     
___4C

        ___6C
___7C
    
       ___9C



Other________________________


Examine Artifacts.  Identify the artifacts.  Put a check if the artifact matches the artifact identified in the reflections noted.  Put an X if the artifact does not match.  


___1A     ___2A     ___3A     ___4A     ___5A     ___6A     ___7A     ___8A     ___9A     ___10A


___1B      ___2B     ___3B     ___4B     ___5B      ___6B     ___7B     ___8B     ___9B     ___10B




        ___3C     
___4C

        ___6C
___7C
    
       ___9C



Other________________________


Choose one competency that has 2 or more reflections and corresponding artifacts.  Identify the competency and assess whether the artifacts and accompanying reflections support the candidate’s related attainment of the whole competency.  Refer to the rating rubric in the Portfolio Handbook, as needed.


Competency    __________



Assessment


What suggestions do you have that would help the candidate improve his/her Professional portfolio?


Portfolio Checkpoint #4 Peer Evaluator:_________________________   Date:_______________


Portfolio Checkpoint #4 (continued):


EDUC 4442 Classroom Management/Evaluation Theory


Part 2 - Faculty Evaluation


____ All concerns and/or missing pieces from Portfolio Checkpoint #3 have been addressed


The reflections should now also contain the following:


_____Title page


_____Up-to-date Table of contents


_____Unofficial copy of current transcript


_____A minimum of 12 reflections for various competencies


_____At least two competencies must have A and B reflections/artifacts


_____up-to-date Professional Growth Section


_____organization


The artifacts should contain the following:


_____Competency artifacts corresponding to the 12 reflections.


_____Artifacts for legal and clinical folders, up-to-date from coursework taken 


Concerns:


1-Beginning    2-Emerging    3-Meets Expectations    4-Exceeds Expectations

		Competency

		   Course Number/Name

		Artifact

		Rating 


1    2    3    4



		Comments






		Competency

		Course Number/Name

		Artifact

		Rating


1    2    3    4



		Comments






		Whole competency




		Comment:  competency as a whole

		Rating


1    2    3    4





		Whole competency




		Comment:  competency as a whole

		Rating


1    2    3    4








Portfolio Checkpoint #4 Faculty Evaluator:______________________      Date:______________


UNIVERSITY OF SCIENCE AND ARTS OF OKLAHOMA

Portfolio Checkpoint #5

PORTFOLIO ASSESSMENT


PRELIMINARY ASSESSMENT REPORT


_________________________    ____________________

_____________________
Name



Major




Trimester/Year


The “Preliminary Assessment Report” is completed by the Senior Seminar instructor during IDS 4522 or EDUC 4512, or by the candidate’s teacher education advisor prior to submission of the portfolio to the Director of Teacher Education.  Candidates should submit the “Portfolio Progress Report” along with their portfolio for preliminary assessment.  Candidates should expect some competencies to be rated 1 “Beginning” or 2 “Emerging” as some integral experiences and subsequent artifacts/evidence are attained during the professional trimester. 

____ All concerns and/or missing pieces from Portfolio Checkpoint #2 have been addressed

I. REFLECTION COMPONENT

Evaluation forms in Section VI





Yes
   No


Evidence forms for competence in specified majors up to date (if required) Yes
   No

Title Page  




 



Yes
   No  

Table of Contents (Page nos. not required)
 
 


Yes
   No  


Preface






Acceptable

Unacceptable

Comments: _______________________________________________________________


Forward/Philosophy Section



Acceptable

Unacceptable

Comments: _______________________________________________________________


Resume





Acceptable

Unacceptable

Comments: _______________________________________________________________


Current Transcript







Yes
   No  


Professional Growth Section



Acceptable

Unacceptable

Comments: _______________________________________________________________

“Other” Section




Acceptable

Unacceptable

Comments” _______________________________________________________________

		Legal 1  Researching Legal Issues

		Acceptable

		Unacceptable



		

		

		



		Legal 2  Addressing Curriculum Standards

		Acceptable

		Unacceptable



		

		

		



		Legal 3  Understanding Teacher Evaluations

		Acceptable

		Unacceptable



		

		

		





II.

ARTIFACT COMPONENT  


Artifacts provided for each reflection    



Yes
   No

Documentation provided for Legal 1, 2, 3



Yes
   No

Documentation provided for Clinical Experiences Levels 1, 2, 3 
Yes
   No 

NOTE:  Level 3 evidence may be added in Artifacts by all candidates, but is only required for specified majors. All majors require Level 3 evidence.   


III.
COMPETENCY RATINGS

These ratings reflect an evaluation of each competency as a whole.  All reflective writings and evidence submitted for a competency are considered.  For a description of each level see Portfolio Rubrics:  

		See RUBRIC PART ONE—OVERALL EVALUATION


AND


RUBRIC PART TWO--.CONTENT REQUIREMENTS FOR INDIVIDUAL COMPETENCIES

1 = Beginning    2 =  Emerging    3 = Meets expectations    4 = Exceeds expectation





		COMPETENCIES  The Learner and Learning

		1

Beginning

		2

Emerging

		3

Meets

		4

Exceeds



		#1: Learner Development     The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences

		

		

		

		



		COMMENTS: 




		

		

		

		



		#2: Learning Differences     The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards

		

		

		

		



		COMMENTS: 




		

		

		

		



		#3: Learning Environments     The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self motivation.     

		

		

		

		



		COMMENTS:  Evidence from Professional Trimester required for competency to be considered fully met.







		COMPETENCIES  Content Knowledge

		1


Beginning

		2


Emerging

		3


Meets

		4


Exceeds



		#4: Content Knowledge     The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make these aspects of the discipline accessible and meaningful for learners to assure mastery of the content.

		

		

		

		



		COMMENTS: :  Evidence from Professional Trimester required for competency to be considered fully met.





		#5: Application of Content     The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.

		

		

		

		



		COMMENTS: 








		COMPETENCIES  Instructional Practice

		1


Beginning

		2


Emerging

		3


Meets

		4


Exceeds



		#6: Assessment     The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making

		

		

		

		



		COMMENTS: A) Evidence from Specialty Area; B) Evidence from EDUC 4442, C) Evidence from Professional Trimester required for competency to be fully met.





		#7: Planning for Instruction     The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.    

		

		

		

		



		COMMENTS:  evidence from Professional Trimester required for competency to be considered fully met







		#8: Instructional Strategies     The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.

		

		

		

		



		COMMENTS:





		COMPETENCIES  Professional Responsibility

		1


Beginning

		2


Emerging

		3


Meets

		4


Exceeds



		#9: Professional Learning and Ethical Practice    The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner.  

		

		

		

		



		COMMENTS: evidence from Professional Trimester required for competency to be considered fully met





		#10: Leadership and Collaboration    The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession.      

		

		

		

		



		COMMENTS: 



		

		

		

		





OVERALL QUALITY OF PORTFOLIO

		See RUBRIC PART ONE—OVERALL EVALUATION


AND


RUBRIC PART TWO--.CONTENT REQUIREMENTS FOR INDIVIDUAL COMPETENCIES


1 = Beginning    2 =  Emerging    3 = Meets expectations    4 = Exceeds expectation





		QUALITY RATING---FOR THIS POINT IN THE PROGRAM

		1


Beginning

		2


Emerging

		3


Meets

		4


Exceeds



		The portfolio is organized in a professional manner and reflects an understanding of effective teaching principles and an ability to create learning environments that support student learning.

		

		

		

		



		





Preliminary assessment must be completed by either the Senior Seminar instructor or the candidate’s Teacher Education advisor and submitted with the completed portfolio to the Director of Teacher Education by the date indicated in the Portfolio Policy.


______________________________

__________



Senior Seminar Instructor





Date 




Or

___________________________________

____________



Teacher Education Advisor





Date 




UNIVERSITY OF SCIENCE AND ARTS OF OKLAHOMA

Portfolio Checkpoint #6

PORTFOLIO ASSESSMENT


FINAL ASSESSMENT REPORT


____________________________     _______________________

__________________
Name




Major



    Trimester/Year


Final assessment of the portfolio is conducted by a Portfolio Assessment Committee and involves an evaluation of each competency and an evaluation of the overall quality of the portfolio. To achieve a satisfactory rating on the portfolio a minimum rating of 3 or higher on each competency and a 3 or higher on the overall quality of the portfolio is required. NOTE: A satisfactory portfolio rating is one of the requirements for teacher certification recommendation

All concerns and/or missing pieces from Portfolio Checkpoint #5

have been addressed. 







Yes
   No  

I.  REFLECTION COMPONENT


All evaluation pages in Sect. VI







Yes
   No


USAO Copies of Applicable Evidence Professional Growth Section


Yes
   No

Title Page  




 




Yes
   No  


Table of Contents (Page nos. not required)
  




Yes
   No  


Preface






Acceptable


Unacceptable

Comments: __________________________________________________________________________


Philosophy 





Acceptable


Unacceptable

Comments: __________________________________________________________________________

Resume






Acceptable


Unacceptable

Comments: __________________________________________________________________________

Current Transcript








Yes
   No  


Professional Growth Section Complete:


Acceptable


Unacceptable



Up-to-Date Contents Form






Yes
   No  



Updated Disposition Paper






Yes
   No   


Updated Personal System of Discipline





Yes
   No  


Student Impact Project (at least Part I)





Yes
   No  


Legal 4 Reflection



Acceptable


Unacceptable


Comments: __________________________________________________________________________


Clinical 3 Course related







Yes
   No  


Clinical 3 Community Related






Yes
   No  


Clinical 3 Other, if applicable






Yes
   No  



Clinical 4 Summative Clinical Experiences Paper 
Acceptable


Unacceptable

Comments: __________________________________________________________________________

II. ARTIFACT COMPONENT  


Artifacts provided for each reflection    






Yes
   No

Documentation provided for Legal 1, 2, 3, & 4





Yes
   No


Documentation provided for Clinical Levels 1, 2, 3 (if required), & 4


Yes
   No

NOTE:  Evidence for Clinical Level 3 may be added by all candidates, but is only required for specified majors. All majors require Level 3 records.


III.
COMPETENCY RATINGS








These ratings reflect an evaluation of each competency as a whole.  All reflective writings and evidence submitted for a competency are considered.  For a description of expectations for each level see Portfolio Rubrics:


		See RUBRIC PART ONE—OVERALL EVALUATION


AND


RUBRIC PART TWO--.CONTENT REQUIREMENTS FOR INDIVIDUAL COMPETENCIES


1 = Beginning    2 =  Emerging    3 = Meets expectations    4 = Exceeds expectation





		COMPETENCIES  The Learner and Learning

		1


Beginning

		2


Emerging

		3


Meets

		4


Exceeds



		#1: Learner Development     The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences

		

		

		

		



		COMMENTS: 




		

		

		

		



		#2: Learning Differences     The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards

		

		

		

		



		COMMENTS: 




		

		

		

		



		#3: Learning Environments     The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self motivation.     

		

		

		

		



		COMMENTS: Evidence from Professional Trimester required for competency to be considered fully met.







		COMPETENCIES Content Knowledge 

		1


Beginning

		2


Emerging

		3


Meets

		4


Exceeds



		#4: Content Knowledge     The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make these aspects of the discipline accessible and meaningful for learners to assure mastery of the content.

		

		

		

		



		COMMENTS: Evidence from Professional Trimester required for competency to be considered fully met.





		#5: Application of Content     The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues

		

		

		

		



		COMMENTS: 








		COMPETENCIES  Instructional Practice

		1


Beginning

		2


Emerging

		3


Meets

		4


Exceeds



		#6: Assessment     The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making

		

		

		

		



		COMMENTS: A) Evidence from Specialty Area; B) Evidence from EDUC 4442, C) Evidence from Professional Trimester required for competency to be fully met.





		#7: Planning for Instruction     The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.    

		

		

		

		



		COMMENTS:  Evidence from Professional Trimester required for competency to be considered fully met







		#8: Instructional Strategies     The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.

		

		

		

		



		COMMENTS: 





		COMPETENCIES  Professional Responsibility

		1


Beginning

		2


Emerging

		3


Meets

		4


Exceeds



		#9: Professional Learning and Ethical Practice    The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner.  

		

		

		

		



		COMMENTS: Evidence from Professional Trimester required for competency to be considered fully met





		#10: Leadership and Collaboration    The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession.      

		

		

		

		



		COMMENTS:



		

		

		

		





OVERALL QUALITY OF PORTFOLIO

		See RUBRIC PART ONE—OVERALL EVALUATION


AND


RUBRIC PART TWO--.CONTENT REQUIREMENTS FOR INDIVIDUAL COMPETENCIES


1 = Beginning    2 =  Emerging    3 = Meets expectations    4 = Exceeds expectation





		QUALITY RATING

		1


Beginning

		2


Emerging

		3


Meets

		4


Exceeds



		The portfolio is organized in a professional manner and reflects an understanding of effective teaching principles and an ability to create learning environments that support student learning.

		

		

		

		



		       Satisfactory 



Conditional



Unsatisfactory


COMMENTS:








Portfolio Assessment Committee Member    ______________________
 Date 
___________________


UNIVERSITY OF SCIENCE AND ARTS OF OKLAHOMA

Portfolio Checkpoint #6

PORTFOLIO ASSESSMENT


FINAL ASSESSMENT REPORT


____________________________     _______________________

__________________
Name




Major



    Trimester/Year


Final assessment of the portfolio is conducted by a Portfolio Assessment Committee and involves an evaluation of each competency and an evaluation of the overall quality of the portfolio. To achieve a satisfactory rating on the portfolio a minimum rating of 3 or higher on each competency and a 3 or higher on the overall quality of the portfolio is required. NOTE: A satisfactory portfolio rating is one of the requirements for teacher certification recommendation

All concerns and/or missing pieces from Portfolio Checkpoint #5 


have been addressed. 







Yes
   No  

I.  REFLECTION COMPONENT


Assembled in correct order







Yes
   No

All evaluation pages in Sect. VI







Yes
   No


USAO Copies of Applicable Evidence Forms in Professional Growth Section

Yes
   No


Title Page  




 




Yes
   No  


Table of Contents (Page nos. not required)
  




Yes
   No  


Preface






Acceptable


Unacceptable

Comments: __________________________________________________________________________


Philosophy 





Acceptable


Unacceptable

Comments: __________________________________________________________________________


Resume






Acceptable


Unacceptable

Comments: __________________________________________________________________________


Current Transcript








Yes
   No  


Professional Growth Section Complete:


Acceptable


Unacceptable



Up-to-Date Contents Form






Yes
   No  



Updated Disposition Paper






Yes
   No  


Updated Personal System of Discipline





Yes
   No  


Student Impact Project (at least Part I)





Yes
   No   


Legal 4 Reflection



Acceptable


Unacceptable


Comments: __________________________________________________________________________


Clinical 3 Course related







Yes
   No  


Clinical 3 Community Related






Yes
   No  


Clinical 3 Other, if applicable






Yes
   No  



Clinical 4 Summative Clinical Experiences Paper 
Acceptable


Unacceptable

Comments: __________________________________________________________________________


II.  ARTIFACTS COMPONENT


Documentation provided for Legal 1, 2, 3, & 4





Yes
   No


Documentation provided for Clinical Levels 1, 2, 3 (if required), & 4


Yes
   No


NOTE:  Evidence for Clinical Level 3 may be added by all candidates, but is only required for specified majors. All majors require Level 3 records.


III.
COMPETENCY RATINGS








These ratings reflect an evaluation of each competency as a whole.  All reflective writings and evidence submitted for a competency are considered.  For a description of expectations for each level see Portfolio Rubrics:


		See RUBRIC PART ONE—OVERALL EVALUATION


AND


RUBRIC PART TWO--.CONTENT REQUIREMENTS FOR INDIVIDUAL COMPETENCIES


1 = Beginning    2 =  Emerging    3 = Meets expectations    4 = Exceeds expectation





		COMPETENCIES  The Learner and Learning

		1


Beginning

		2


Emerging

		3


Meets

		4


Exceeds



		#1: Learner Development     The teacher understands how learners grow and develop, recognizing that patterns of learning and development vary individually within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and implements developmentally appropriate and challenging learning experiences

		

		

		

		



		COMMENTS: 




		

		

		

		



		#2: Learning Differences     The teacher uses understanding of individual differences and diverse cultures and communities to ensure inclusive learning environments that enable each learner to meet high standards

		

		

		

		



		COMMENTS: 




		

		

		

		



		#3: Learning Environments     The teacher works with others to create environments that support individual and collaborative learning, and that encourage positive social interaction, active engagement in learning, and self-motivation.     

		

		

		

		



		COMMENTS: Evidence from Professional Trimester required for competency to be considered fully met.







		COMPETENCIES Content Knowledge 

		1


Beginning

		2


Emerging

		3


Meets

		4


Exceeds



		#4: Content Knowledge     The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make these aspects of the discipline accessible and meaningful for learners to assure mastery of the content.

		

		

		

		



		COMMENTS: Evidence from Professional Trimester required for competency to be considered fully met.





		#5: Application of Content     The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues

		

		

		

		



		COMMENTS: 








		COMPETENCIES  Instructional Practice

		1


Beginning

		2


Emerging

		3


Meets

		4


Exceeds



		#6: Assessment     The teacher understands and uses multiple methods of assessment to engage learners in their own growth, to monitor learner progress, and to guide the teacher’s and learner’s decision making

		

		

		

		



		COMMENTS: A) Evidence from Specialty Area; B) Evidence from EDUC 4442, C) Evidence from Professional Trimester required for competency to be fully met.





		#7: Planning for Instruction     The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.    

		

		

		

		



		COMMENTS:  Evidence from Professional Trimester required for competency to be considered fully met







		#8: Instructional Strategies     The teacher understands and uses a variety of instructional strategies to encourage learners to develop deep understanding of content areas and their connections, and to build skills to apply knowledge in meaningful ways.

		

		

		

		



		COMMENTS: 





		COMPETENCIES  Professional Responsibility

		1


Beginning

		2


Emerging

		3


Meets

		4


Exceeds



		#9: Professional Learning and Ethical Practice    The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of his/her choices and actions on others (learners, families, other professionals, and the community), and adapts practice to meet the needs of each learner.  

		

		

		

		



		COMMENTS: Evidence from Professional Trimester required for competency to be considered fully met





		#10: Leadership and Collaboration    The teacher seeks appropriate leadership roles and opportunities to take responsibility for student learning, to collaborate with learners, families, colleagues, other school professionals, and community members to ensure learner growth, and to advance the profession.      

		

		

		

		



		COMMENTS:




		

		

		

		





OVERALL QUALITY OF PORTFOLIO

		See RUBRIC PART ONE—OVERALL EVALUATION


AND


RUBRIC PART TWO--.CONTENT REQUIREMENTS FOR INDIVIDUAL COMPETENCIES


1 = Beginning    2 =  Emerging    3 = Meets expectations    4 = Exceeds expectation





		QUALITY RATING

		1


Beginning

		2


Emerging

		3


Meets

		4


Exceeds



		The portfolio is organized in a professional manner and reflects an understanding of effective teaching principles and an ability to create learning environments that support student learning.

		

		

		

		



		       Satisfactory 



Conditional



Unsatisfactory


COMMENTS:








Portfolio Assessment Committee Member    ______________________
 Date 
___________________


UNIVERSITY OF SCIENCE AND ARTS OF OKLAHOMA


Portfolio Summary Evaluation


By


Director of Teacher Education


NAME _____________________________

MAJOR ____________________________


Satisfactory



*Conditional


Unsatisfactory


______________________________________________________________________________


______________________________________________________________________________

______________________________________________________________________________


______________________________________________________________________________

______________________________________________________________________________


______________________________________________________________________________


______________________________________________________________________________







________________________________________________







Signature, Director of Teacher Education

Date


Satisfactory



*Conditional


Unsatisfactory


______________________________________________________________________________


______________________________________________________________________________

______________________________________________________________________________


______________________________________________________________________________







________________________________________________







Signature, Director of Teacher Education

Date


Satisfactory



*Conditional


Unsatisfactory


______________________________________________________________________________


______________________________________________________________________________






________________________________________________







Signature, Director of Teacher Education

Date


*Conditional: this rating indicates that specific revisions, as described in the comments area(s), must be made and submitted to the Director of Teacher Education prior to receiving an overall Satisfactory rating.

ii

ii
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Section 4. Display of Annual Reporting Measures.

Annual Reporting Measures (CAEP Component 5.4 | A.5.4)
Impact Measures (CAEP Standard 4) Outcome Measures

1. Impact on P-12 learning and development
(Component 4.1)

5. Graduation Rates (initial & advanced levels)

6. Ability of completers to meet licensing

2. Indicators of teaching effectiveness (certification) and any additional state

(Component 4.2) requirements; Title II (initial & advanced
levels)

3. Satisfaction of employers and employment |7. Ability of completers to be hired in

milestones education positions for which they have

(Component 4.3 | A.4.1) prepared (initial & advanced levels)

8. Student loan default rates and other
consumer information (initial & advanced
levels)

4. Satisfaction of completers
(Component 4.4 | A.4.2)

4.1 Provide a link or links that demonstrate data relevant to each of the Annual Reporting Measures are public-friendly
and prominently displayed on the educator preparation provider's website.

—1

Link: https://usao.edu/division/education-and-speech-language-pathology

Description of data

accessible via link: Teacher Education Details, Teacher Shortage Areas, State Minimum Teacher Salaries

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. (2. | 3. (4. |5.|6.| 7. | 8.
Initial-Licensure Programs
Advanced-Level Programs - OO0 b|fb)| b

https://usao.edu/division/education-and-speech-language-pathology/facts-and-numbers-about-

Link: teacher-ed

Description of data

accessible via link: Average GPA's of Program Completers, Title Il Assessment Reports

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. (2. | 3. (4. |5. (6. | 7. | 8.
Initial-Licensure Programs
Advanced-Level Programs - OOoo|o|jg|d

4.2 Summarize data and trends from the data linked above, reflecting on the prompts below.

What has the provider learned from reviewing its Annual Reporting Measures over the past
three years?
Discuss any emerging, long-term, expected, or unexpected trends? Discuss any
programmatic/provider-wide changes being planned as a result of these data?
Are benchmarks available for comparison?
Are measures widely shared? How? With whom?

Over the past three years, data has shown that our candidates continue to be successful in passing CEOE exams, in gaining
employment upon graduation and in being successful first year teachers. Our follow-up graduate studies are generally positive
and we have continually high stakeholder involvement. We continue to recruit at local and area high schools although our
completer rate dropped this past year. Our deaf education department continues to reach out to surrounding states with
scholarship offers for students to attract them to one of the few deaf education programs in this area of the United States.
This year we have implemented the digital portfolio. Students have been pleased with the move and the handbook has been



https://usao.edu/division/education-and-speech-language-pathology

rewritten to reflect the change. This has been a request by students for a while to move to a digital format for the portfolio.
Implementation of the PPAT is taking place with additions of projects and changes in vocabulary to assist in this move. Our EDUC
3343 Educational Technology class has implemented the use of Swivl and tablets for a project to show teacher candidates how to
prepare the videos for the PPAT. EDUC 3211 Clinical Il students will utilize this technology in their course as a test run prior to
EDUC 4305 Professional Trimester. Although students did not request the change to PPAT, they did request an upgrade in
technology and better use of technology in their coursework. Elementary standards were updated and courses were realigned to
reflect those updates. Early childhood has met with the State Department of Education about the OSAT constructed response to
assist students with a better passing rate and coursework reflects those changes too. Analysis of TLE first year teacher data
revealed that our teachers do well during their first year as evidenced by mentor teachers and principals. One area that received
lower ratings than other areas was the item on preparation for assessment. There was also one lower rating on preparation of
working with families. These items are noted, and we will continue to emphasize them in relevant course assignments and
experiences. Secondary English will offer a course in Young Adult Literature. This course will have a significant amount of
technology incorporated and will focus on non-traditional texts such as graphic novels, and digital narratives. For Music, the
statewide OSAT Vocal Music scores are considerably lower than the Instrumental Music scores. Much technology has been
added to the music department this past year. Social Studies reports a 100% pass rate on OSAT. Changes to make the Earth
Systems course include areas related to Physical Geography are in the works. Changing the Political Geography of the Modern
World course to the Age of Imperialism and Decolonization to incorporate the political geopgraphy will take place as well. The
Science department is considering changing the Natural Science degree to include an environmental studies emphasis. The
OGET scores show that Math and Math Computation are high areas for our students with Writing being a low. USAO had a failure
rate of 21% which is higher than years past. This same trend showed to be true on the OPTE with a pass rate of 68% on the PK-8
but a pass rate of 100% on the 6-12 OPTE. OSAT scores showed that on Elementary Subtest 1 we has 91% pass rate compared
to the State's 88% and on Subtest 2 we had 100% pass rate compared to the State's 88%. Early Childhood showed a 93% pass
rate compared to the State's 69%. Some of the comments from students were about including more grammar and sentence
structure in Writing | and Writing Il courses. USAO has implemented a rubric for Writing | and Writing 1l and will have data
available in the summer of 2019. OGET study guides were recommended for future test takers and a new version of this study
guide was purchased and placed in the library. OPTE scores, according to candidates, could be improved by having more
practice with constructed response in their coursework. Strengths reported included lesson planning, and classroom management
skills.

First year teachers reported being prepared in classroom management, co-teaching and working with families. Some felt
unprepared in certain coursework.

Options used as indicators of teaching effectiveness of program completers were the following: 1) student surveys; 2) results from
state assessment evaluation system; 3) results from OEQA Administrator Survey: 4) results from USAO Teacher Preparation
Survey. INTASC aligned questions from administrator surveys conducted by USAO reveal favorable ratings regarding the ability of
USAO completers to effectively demonstrate professional knowledge, skills and dispositions.

Our gradute follow up studies show that most graduates felt prepared to teach. Some candidates reported that their administrator
could not tell they were a first year teacher and they received excellent feedback from mentors and peers. Some of the concerns
expressed were about including special needs children into the regular classroom, budget cuts, classroom interruptions, stress,
and utilization of standards. Administrators report that our graduates work well with other teachers and families. Administrators
also report that our graduates take suggestions and use feedback well. Concerns centered around classroom management as
would be expected for most first year teachers. All candidates take two courses specifically targeting classroom management
(EDUC 4442 Classroom Management/Evaluation Theory prior to Professional Trimester and EDUC 4542 Applied Professional
Studies during Professional Trimester).

Benchmarks are available for comparison over the prior five year period. Fall Work Day program compilers are provided with
disaggregated data and Program compilers are asked to meet with area faculty to analyze and provide comments and
recommendations for each of the following: 1) state licensure exams; 2) results of surveys pertaining to candidate perception of
readiness for licensure exams; 3) results of the follow-up study; 4) the most useful aggregated/disaggregated data; 5) additional
aggregated/disaggregated data that would be useful; 6) description of any program or course changes that are to be made or any
that have been made in the past academic year; and recommendations for the teacher education program in general or
specifically about the area program.

Measures are widely shared with faculty annually at Fall Work Day and faculty meet as area teams to discuss growth and needs.
Data is shared with teacher education members which includes faculty from all areas of teacher certification, candidates, public
school teachers and administrators; Vice President of Academic Affairs and the President. Some data is available in Nash Library
on campus. This data is also presented in several classes including EDUC 2002 Orientation to Teaching, EDUC 4442 Classroom
Management/Evaluation Theory and EDUC 4542 Applied Professional Studies.

Section 5. Areas for Improvement, Weaknesses, and/or Stipulations

Summarize EPP activities and the outcomes of those activities as they relate to correcting the areas cited in the last
Accreditation Action/Decision Report.

m: Areas for Improvement (ITP) 5 Provider Quality Assurance and Continuous Improvement

Rubrics for Clinical Level Evaluation (Clinical 1, 2, and 4) lack consistency between the proficiencies and
rubric levels in the evaluations.

Clinical | and 2 are dispositional evaluations completed by mentor teachers. They follow alignment with our dispositional growth
statement for EPP programs. They are not meant to be aligned with clinical 4. Updating of clinical 1 and 2 rubrics was completed



to provide mentor teachers with a more defined descriptor for each level of the rubric and each disposition noted. Level headings
were changed to Unacceptable, Progressing, Meets Expectations and Exceeds Expectations as per requested by mentor
teachers. They commented that Emerging was not determinable and Progressing was more understandable. Headings now
match all other assessment rubric headings for the EPP.

Our rubric for clinical 4 was immediately changed for our addendum to our unit review. The inconsistency was in INnTASC
standard number 10. A discrepancy happened when designing the rubric and standards numbers 9 and 10 were similar in the
rubric. Since that time, number 10 descriptors have been aligned with INTASC standard 10.

Each standard and each level were given more defined descriptors. Descriptors align with the standard. Example: Unacceptable
level of Standard 6 descriptor says, "Candidate does not use assessments to guide daily instruction nor do they demonstrate a
connection between assessment and learning." Progressing level descriptor says, "Candidate understands and uses methods of
assessment to monitor learner progress." Meets Expectations level descriptor says, "demonstrates evidence of knowledge and
skill in using assessments effectively and directly calls for the candidate to display 'Teacher uses, designs or adapts a variety of
classroom formative assessments." Exceeds level descriptor says, "Demonstrates knowledge and skill to assess higher order
skills and directly calls for the candidate to display 'teacher uses formative classroom assessment to maximize development of
knowledge, critical thinking and problem solving skills."

The overall rubric is called "OTHER" - and is for (questions not contained in INTASC). It is no longer an overall rubric,
Descriptors include, as an example: Unacceptable level: Candidate does not show professionalism appearance, attitude,
confidentiality, written or verbal communication. Progressing level: Candidate shows inconsistent professionalism in
appearance, attitude, confidentiality, written or verbal communication. Meets Expectation level: Candidate demonstrates
professionalism in appearance, attitude, confidentiality, written or verbal communication. Exceeds Expectations level: Candidate
consistently demonstrates professionalism in all areas. All descriptors are determinable and measurable.

Section 6. Continuous Improvement
CAEP Standard 5

The provider maintains a quality assurance system comprised of valid data from multiple measures, including evidence of
candidates' and completers' positive impact on P-12 student learning and development. The provider supports continuous
improvement that is sustained and evidence-based, and that evaluates the effectiveness of its completers. The provider
uses the results of inquiry and data collection to establish priorities, enhance program elements and capacity, and test
innovations to improve completers' impact on P-12 student learning and development.

CAEP Standard 5, Component 5.3
The provider regularly and systematically assesses performance against its goals and relevant standards, tracks results
over time, tests innovations and the effects of selection criteria on subsequent progress and completion, and uses results
to improve program elements and processes.

6.1 Summarize any data-driven EPP-wide or programmatic modifications, innovations, or changes planned,
worked on, or completed in the last academic year. This is an opportunity to share targeted continuous
improvement efforts your EPP is proud of. Focus on one to three major efforts the EPP made and the
relationship among data examined, changes, and studying the results of those changes.

¢ Describe how the EPP regularly and systematically assessed its performance against its goals or the CAEP standards.
¢ What innovations or changes did the EPP implement as a result of that review?
e How are progress and results tracked? How will the EPP know the degree to which changes are improvements?

The following questions were created from the March 2016 handbook for initial-level programs sufficiency criteria for
standard 5, component 5.3 and may be helpful in cataloguing continuous improvement.

* What quality assurance system data did the provider review?

» What patterns across preparation programs (both strengths and weaknesses) did the provider identify?

* How did the provider use data/evidence for continuous improvement?

* How did the provider test innovations?

* What specific examples show that changes and program modifications can be linked back to evidence/data?

* How did the provider document explicit investigation of selection criteria used for Standard 3 in relation to
candidate progress and completion?

* How did the provider document that data-driven changes are ongoing and based on systematic assessment of
performance, and/or that innovations result in overall positive trends of improvement for EPPs, their
candidates, and P-12 students?

The following thoughts are derived from the September 2017 handbook for advanced-level programs
How was stakeholders' feedback and input sought and incorporated into the evaluation, research, and decision-making
activities?

Commitment to assessment may not be natural, but commitment to an assessment system fosters reflection and growth.
Disaggregated data is the mainstay of the USAO Assessment System. At each Fall Work Day, disaggregated data is provided for
the following: a) CEOE (OGET, OSAT, OPTE) score analysis; b) analysis of data from mentor teachers, principals and university
supervisors about student teachers and field experience scores; c) analysis of portfolio scores. We discuss characteristics of
candidates by groups such as ethnicity, gender, full or part time. We talk about candidate attrition and reasons that could be
occurring. Student impact projects are discussed and how students scored. Graduate Follow up studies are analyzed, mentoring



experiences, first year principal ratings of recent graduates are analyzed as well. After the Fall Work Day, each area (elementary,
early childhood, deaf education, science, math, PE, music, English) meet to discuss specific strengths and weaknesses and how
to make adjustments. After each area looks at their specific data, they report to the Division Chair what changes they plan to make
and assess for the following term. These will be the focus of the Fall Work Day for the following year. Some examples of linking
evidence/data back to program modifications include recommending that students wait to take the OPTE until they have taken
classroom management, updates to the test prep sessions as the elementary standards were released, English is designing a
course for Literature for Young Adults to address a need identified by secondary majors, music majors have been exposed to
more technology, Social Studies is redesigning a course to better suit the physical geography requirements of some of the testing.
Selection criteria used for Standard 3 in relation to candidate progress and completion is shown through multiple checks of the
portfolio beginning in Orientation to Teaching and culminating in the Professional Trimester and at graduation. Each candidate has
a timeline to follow and peer and faculty evaluations occur during coursework as stated in Standard 3. Another data point that
arose from data is to add more checkpoints throughout a candidate's progress. We plan to add additional checkpoints in
Orientation to Teaching, additional requirements in Classroom Management and new checkpoints in Educational Psychology.

As we move forward from a notebook and filebox portfolio to a digital format, the systematic assessment of a candidate's
performance and the innovations a digital portfolio will bring will result in an overall positive trend of improvement for the EPP. The
portfolio handbook has been rewritten to indicate the changes from print to digital format. This is a holistic review of the student's
growth and performance and creates context for their clinical practice so candidates understand the elements of teaching they will
have to demonstrate when responding to tasks required in the portfolio. This media will assist candidates in developing reflective
analysis and generating evidence of student learning. Interaction with students and how students interact with the candidate and
one another as well as how the candidate creates a positive learning environment and engages students in learning can be
measured by including these items in a digital portfolio. This portfolio conveys to readers how a candidate practices the
profession, the decisions one makes and the working relationship a candidate has with students.

Tag the standard(s) or component(s) to which the data or changes apply.

1.1 Understanding of INTASC Standards

1.2 Use of research and evidence to measure students' progress

1.3 Application of content and pedagogical knowledge

1.5 Model and apply technology standards

3.3 Monitors attributes and dispositions beyond academic ability

3.4 Creates and monitors candidate progress

3.5 Candidate positive impacts on P-12 students

3.6 Candidates understand the expectation of the profession

4.1 Completer impact on student growth and learning

4.2 Completer effectiveness via observations and/or student surveys

5.1 Effective quality assurance system that monitors progress using multiple measures
5.2 Quality assurance system relies on measures yielding reliable, valid, and actionable data.
5.3 Results for continuous program improvement are used

5.4 Measures of completer impact are analyzed, shared and used in decision-making
5.5 Relevant stakeholders are involved in program evaluation

A.1.1 Candidate Knowledge, Skills, and Professional Dispositions

A.1.2 Professional Responsibilities

A.3.2 Candidates Demonstrate Academic Achievement and Ability to Complete Preparation
Successfully

A.3.3 Selectivity during Preparation

A.3.4 Selection at Completion

A.5.1 Quality and Strategic Evaluation

A.5.2 Quality and Strategic Evaluation

A.5.3 Continuous Improvement

A.5.4 Continuous Improvement

A.5.5 Continuous Improvement

x.2 Technology

Upload data results or documentation of data-driven changes.



.@ CEOE_OGET_Results.doc

.@ CEOE_OPTE_612_Resultsl.doc

.@ CEOE_OPTE_PK8_Results.doc

.@ Fall_Work_Day_2018.docx

.@ Program_Assessment_Worksheet_F_18_Deaf Ed.doc
.@ Program_Assessment_Worksheet_Original.doc

.@ Portfolio_Handbook_Fall_2018_192019.doc

6.2 Would the provider be willing to share highlights, new initiatives, assessments, research, scholarship, or
service activities during a CAEP Conference or in other CAEP Communications?

@ Yes 2 No

6.3 Optional Comments

Section 8: Preparer's Authorization

Preparer's authorization. By checking the box below, | indicate that | am authorized by the EPP to complete the 2019
EPP Annual Report.

I am authorized to complete this report.

Report Preparer's Information

Name: |Donna Gower
Position: Chair, Division of Education and Speech-Language Pathology
Phone: 405-574-1253

E-mail: dgower@usao.edu

I understand that all the information that is provided to CAEP from EPPs seeking initial accreditation, continuing accreditation
or having completed the accreditation process is considered the property of CAEP and may be used for training, research and
data review. CAEP reserves the right to compile and issue data derived from accreditation documents.

CAEP Accreditation Policy
Policy 6.01 Annual Report

An EPP must submit an Annual Report to maintain accreditation or accreditation-eligibility. The report is opened for data
entry each year in January. EPPs are given 90 days from the date of system availability to complete the report.

CAEP is required to collect and apply the data from the Annual Report to:

Monitor whether the EPP continues to meet the CAEP Standards between site visits.

Review and analyze stipulations and any AFIs submitted with evidence that they were addressed.

Monitor reports of substantive changes.

Collect headcount completer data, including for distance learning programs.

Monitor how the EPP publicly reports candidate performance data and other consumer information on its website.

nALNE

CAEP accreditation staff conduct annual analysis of AFIs and/or stipulations and the decisions of the Accreditation Council to
assess consistency.

Failure to submit an Annual Report will result in referral to the Accreditation Council for review. Adverse action may result.
Policy 8.05 Misleading or Incorrect Statements

The EPP is responsible for the adequacy and accuracy of all information submitted by the EPP for accreditation purposes,
including program reviews, self-study reports, formative feedback reports and addendums and site visit report responses,
and information made available to prospective candidates and the public. In particular, information displayed by the EPP


mailto:dgower@usao.edu

pertaining to its accreditation and Title II decision, term, consumer information, or candidate performance (e.g.,
standardized test results, job placement rates, and licensing examination rates) must be accurate and current.

When CAEP becomes aware that an accredited EPP has misrepresented any action taken by CAEP with respect to the EPP
and/or its accreditation, or uses accreditation reports or materials in a false or misleading manner, the EPP will be contacted
and directed to issue a corrective communication. Failure to correct misleading or inaccurate statements can lead to adverse
action.

Acknowledge



