2022 Annual Accreditation Report

CAEP ID: | 10624 | AACTE SID: | 3635

Institution: | The University of Science and Arts of Oklahoma

Unit: | Teacher Education

Section 1. EPP Profile Updates in AIMS

Please review the Educator Preparation Provider's (EPP's) profile in AIMS and update the following information for:
Contact Persons, EPP Characteristics, Program Listings. [See the Annual Report Technical Guide for additional
guidance.]

1.1 Update Contact Information in AIMS:

1.1.1 I confirm that the EPP has listed and updated the contact information for the individual(s)
designated as "EPP Head."

[The individual(s) identified as the EPP head should have authority over the EPP. This contact may
receive time-sensitive communications related to the accreditation of the EPP.]

Agree Disagree

@ O

1.1.2 I confirm that the EPP has listed and updated the contact information for the individual(s)
designated as "CAEP Coordinator".

[The individual(s) identified as the CAEP Coordinator should have a role in coordinating accreditation
activities. This contact may be carbon copied on communications to the EPP head.]

Agree Disagree

@ O

1.1.3 I confirm that the EPP has provided updated contact information for two distinct people for these
roles.

[CAEP requires that EPPs provide information for two distinct contact persons to ensure that automatic
communications sent from AIMS are received by the EPP in the event of personal turnover.]

Agree Disagree

@ O

1.2 Update EPP Information in AIMS:

1.2.1 Basic Information - 1 confirm that the EPP's basic information (including mailing address and EPP
name) are up to date and accurately reflected in AIMS.

[The individual(s) identified as the EPP head should have authority over the EPP. This contact may
receive time-sensitive communications related to the accreditation of the EPP.]

Agree Disagree

@ O

1.2.2 EPP Characteristics and Affiliations - I confirm that the EPP characteristics and affiliations
(including Carnegie classification, EPP type, religious affiliation, language of instruction, institutional
accreditation, and branch campuses/sites) are up to date and accurately reflected in AIMS

[The individual(s) identified as the CAEP Coordinator should have a role in coordinating accreditation
activities. This contact may be carbon copied on communications to the EPP head.]

Agree Disagree

@ O

1.2.3 Program Options - 1 confirm that EPP's program listings (including program name, program
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CAEP Accountability Measures (for CHEA Requirements) [2020-2021 Academic Year]

Measure 1 (Initial): Completer effectiveness. (R4.1) Data must address: (a) completer impact
in contributing to P-12 student-learning growth AND (b) completer effectiveness in applying
professional knowledge, skills, and dispositions.

Completer impact in contributing to P-12 student-learning growth

The EPP is continuing efforts to strengthen our data collection on the impact of our program
completers on P-12 student learning and development. Current data includes relevant data from
First Year Teacher Survey results from surveys administered by the Office of Educational Quality
and Accountability (OEQA) to administrators/mentors of First Year Teachers/USAO EPP
program completers and to our First Year Teachers/USAO EPP Program Completers
themselves

Administrator/Mentor Survey on First Year Teachers 2020-2021, EPP Program Completers
Survey Item Q16 — Overall, the First Year Teacher’s preparation/route to certification effectively
repared him/her to have a positive impact on P12 student learning and development.

Strongly Disagree 00.00% N=0
Disagree 12.50% N=1
Agree 50.00% N=4
Strongly Agree 37.50% N=3

Total N=8 Administrator/Mentor Surveys on our First Year Teachers, Verified EPP
Program Completers; Note - OEQA Survey Results included 3 FYT who were not our
program completers

First Year Teacher Survey 2020-2021, EPP Program Completers
Survey Item Q28 — Overall, my preparation/route to certification effectively prepared me to have
a positive impact on P12 student learning and development.

Strongly Disagree 14.29% N=1*
Disagree 00.00% N=0
Agree 42.89% N=3
Strongly Agree 42.89% N=3

Total N=7 First Year Teacher Surveys 2020-2021, Verified EPP Program Completers
*Note - The EPP feels that it is essential to note that the one survey with the overall
rating of “Strongly Disagree” on Survey Item Q28 had ratings of “Strongly Agree” on
ALL other preparation questions/items on the survey. The EPP also recognizes that this
Completer was teaching in a grade level outside of their program area.





While the COVID-19 pandemic has had an obvious impact on normal functioning of all schools,
including assessment administration, our EPP continues to work to strengthen our data collection for
Impact on P-12 Learning and Development. The EPP has plans to continue reaching out to partnering
school districts to collect and analyze data from various benchmark assessment scores of P-12 students
taught by our EPP Program Completers in order to provide further evidence of positive impact on P-12
learning and development. We have obtained the following data for the 2020-2021 Academic Year, and
we will continue to update our data collection evidence for recent years as we are able to obtain additional

data.

Measures of Academic Progress (MAP) Growth Test Rasch Unit (RIT) Mean Scores 2020-2021

Completer Grade Level/Subject Fall 2020 Winter 2021 Spring 2021
Area Assessment Assessment Assessment
Elementary 5t Grade N=16 N=17 N=16
Math (Class Section 1) | Mean RIT =193.5 | Mean RIT =196.5 | Mean RIT =201.8
Elementary 5" Grade N=17 N=17 N=15
Math (Class Section 2) | Mean RIT =195.6 | Mean RIT =204.1 | Mean RIT =209.7
Elementary | 5" Grade N=16 N=16 N=17
Math (Class Section 3) | Mean RIT =192.9 | Mean RIT =196.2 | Mean RIT =203.9
Star Reading Enterprise Assessment (English) 2020-1021
Completer Grade Fall 2020 Winter 2021
Area Level and | Assessment Assessment
Subject
Area
Early 2" Grade | Total Tested Students N = 20 Total Tested Students N =20
Childhood English Students At/Above Benchmark | Students At/Above Benchmark
Language | N=8=40% N=12=60%
Arts Students On Watch Students On Watch
N=5=25% N=3=15%
Students Intervention Students Intervention
N=4=20% N=3=15%
Students Urgent Intervention Students Urgent Intervention
N=3=15% N=2=10%

Measure 1 Continued: Completer effectiveness in applying professional knowledge, skills,
and dispositions

2020-2021 - - Teacher Leader Effectiveness (TLE) evaluation scores provide evidence of the teaching

effectiveness of our program completers for P-12 student learning and development. TLE evaluations are
approved by the Oklahoma State Department of Education (OSDE) and the Office of Educational Quality
and Accountability (OEQA). The OSDE provides the TLE data to OEQA and OEQA shares the data with

the EPP.






The TLE Tulsa Model Rubric uses the following rating scale:

1 = ineffective, 2 = needs improvement, 3 = effective, 4 = highly effective, and 5 = superior

The TLE Tulsa Model measures five domains: Classroom Management, Instructional Effectiveness,
Professional Growth and Improvement, Interpersonal Skills, and Leadership.

TLE Tulsa Model Evaluation Scores Reported for USAO Teachers 2020-2021 Academic Year
Overall TLE Domain 1 - Domain 2 — Domain 3 — Domain 4 — Domain 5 —
Evaluation Classroom Instructional | Professional Interpersonal | Leadership
Scores Management | Effectiveness | Growth & Skills

Continuous

Learning
N=25 N=21 N=21 N=21 N=21 N=21
Mean Score = | Mean Score = | Mean Score = | Mean Score = | Mean Score = | Mean Score =
3.556 3.49 3.57 3.83 3.90 3.47
Minimum Minimum Minimum Minimum Minimum Minimum
Score = 2.35 Score =2.17 Score =2.30 Score =3.00 Score = 3.00 Score =2.00
Maximum Maximum Maximum Maximum Maximum Maximum
Score =4.45 Score =4.17 Score =4.50 Score = 5.00 Score = 5.00 Score = 4.00

*Qverall TLE Tulsa Model Evaluation scores were given for 25 Completers. Four of those Completers
did not receive individual Domain scores, thus the difference of N=25 Overall Evaluation Scores and
N=21 for the Domain Scores.

The EPP also feels that it is important to note that only one completer received scores that were below the
score of 3.00 = Effective, and those scores are noted in the minimum scores listed.

e Measure 2 (Initial and Advanced): Satisfaction of employers and stakeholder
involvement. (R4.2|R5.3| RA4.1)

Data provided should be collected on employers' satisfaction with program completers.

In addition to data provided in Measure 1, the First Year Teacher (FYT) Surveys

administered by the Office of Educational Quality and Accountability (OEQA) to

administrators/mentors of First Year Teachers/USAO EPP program completers also provide
evidence of satisfaction of employers and stakeholder involvement through feedback.

The link below provides a pdf report of OEQA’s results for the USAO First Year Teacher
Administrator/Mentor Surveys.

University of Science and Arts of Oklahoma FYT Admin/Mentor Survey Report 2021

*Note — The EPP feels it is important to note that this survey report includes individuals
who are either Emergency Certified or Alternatively Certified and not our EPP Program
Completers. The count of these non-traditionally certified individuals is noted on the
survey report.



file://ahlab.usao.edu/shares/data/Faculty/Education%20Department/SLayman/OEQA/FYT%20Surveys%20uploaded%20by%20OEQA%20in%20July%202021/University%20of%20the%20Arts%20and%20Sciences%20of%20Oklahoma%20OEQA%20FYT%20MENTOR%202021%20Report-3.pdf



The EPP is using the results of Question 7 (see chart below) from the FYT
Administrator/Mentor Surveys to strengthen our programs, enhance effectiveness of our
program completers, and increase satisfaction of employers and stakeholders.

Admin/Mentor Survey Question 7 - Considering [First Year Teacher’s Name]'s
preparation in light of the needs of your school, what are your recommendations for
strengthening the teacher's preparation?

Survey Response Percentage Number out of 11
Total Surveys

Classroom Management 35.00% 7

English Language Learners 15.00% 3

Assessment 15.00% 3

The EPP has recently revised components of our EDUC 4442 Classroom Management
and Evaluation Theory course in order to strengthen preparation for classroom
management and assessment. Implementation of the Praxis Performance Assessment for
Teachers (PPAT) is also contributing to the strengthening of preparation in all three of
these areas indicated as recommendations for improvement.

Measure 3 (Initial and Advanced): Candidate competency at completion. (R3.3)

Data provided should relate to measures the EPP is using to determine if candidates are meeting
program expectations and ready to be recommended for licensure. (E.g.: EPP's Title II report,
data that reflect the ability of EPP candidates to meet licensing and state requirements or other
measures the EPP uses to determine candidate competency at completion.)

Title II Report 2022 - Title II Report Data from 2020-2021 Academic Year is not yet available
due to a nationwide delay in the reporting process. The new deadline for Title II reporting was
just released as June 30, 2022, and the EPP plans to make this data accessible to the public on
our website by that deadline.

Certification Examinations for Oklahoma Educators (CEOE) - The Oklahoma State Department of
Education (OSDE) and the Office of Educational Quality and Accountability (OEQA) require teacher
candidates to pass the three certification exams to receive teacher certification in addition to completing
all requirements for their accredited teacher education program.

The required certification exams are:

Oklahoma General Education Test (OGET)

Oklahoma Subject Area Test (OSAT) (passing of designated program OSAT required)

Oklahoma Professional Teaching Examination (OPTE) (available through the end of August 2021) or
Praxis Performance Assessment for Teachers (PPAT) (replaces OPTE as of September 2021)






Note — All Program Completers must meet licensing (certification) and all additional state requirements in
order to be counted as a Program Completer, thus 100% of Program Completers meet all licensing
(certification) and state requirements. If a graduate does not meet all licensing (certification) and state
requirements, then they are not counted as a Program Completer.

USAOQO’s EPP had 19 candidates reach competency for program completion between September 1, 2020
through August 31, 2021. Of these 19 Program Completers, 7 took the OPTE as they were graduates
before Fall 2020. The remaining 12 Program Completers took and passed the PPAT since the EPP began
requiring the PPAT in Fall 2020. The EPP had 4 Graduates from the 2020-2021 Academic Year did not
complete all program requirements within the reporting dates.

The majority of USAO’s EPP 2020-2021 graduates, 12 out of 16 = 75%, successfully passed all required
certification exams and met certification requirements at the time of graduation or within the semester
immediately following graduation.

Measure 4 (Initial and Advanced): Ability of completers to be hired (in positions for which
they have prepared.)

Program Completers 2020-2021

Employment Status
Program # # % # % # %
A Completers | Completers | Completers | Completers | Completers | Completers | Completers
T In Area Employed Employed Employed Employed Not Not
in Area in Area Outside Outside Currently Currently
Area Area Teaching Teaching
Deaf .
Education 3 3 100%
Early .
Childhood 7 7 100%
Elementary . . .
Educ. 8 4 50% 1 12.50% 3 37.50%
English
1 1 100%
Total 19 15 78.95% 1 5.26% 3 15.79%

e Note — Data represented for all Program Completers that we have knowledge of Employment
Status. All Program Completers that we are aware of applying for and seeking a teaching
position, have been able to find a teaching position. We are aware that some Program Completers
have chosen not to seek teaching positions due to personal, family, or graduate school decisions.





EPP CAEP Annual Reporting Measures 2022 - USAO.pdf


University of the Arts and Sciences of Oklahoma
OEQA FYT MENTOR 2021 Report

OEQA Mentor/Administrator Survey 2021
June 26th 2021, 6:21 pm CDT

Q5 - The person completing this survey is:

an

adrministraton mentor
to & first year
teacher.

a teacherimentor to &
first year teacher.

1] 1 2 3 4 5 3] T g 9
# Field Minimum Maximum Mean Std Deviation Variance Count
1 The person completing this survey is: 1.00 2.00 1.18 0.39 0.15 11
# Answer % Count
1 an administrator/mentor to a first year teacher. 81.82% 9
2 a teacher/mentor to a first year teacher. 18.18% 2

Total 100% 11





Q1 - The Learner and Learning Please rate the extent to which you agree that each
statement is true of [ExternalDataReference].

Strongly Disagree

Disagree

M The teacher understands how learners grow and develop.
B The teacher recognizes that patterns of learning and development vary indiv...
- M The teacher designs and implements developmentally appropriate and challeng...
M The teacher uses understanding of individual differences and diverse cultur...
F The teacher works with others to create environments that support individua...
B

B The teacher encourages positive social interaction, active engagement in le...

Strongly Agree t

o
SRS

# Field Minimum Maximum Mean . .Std Variance Count
Deviation
1 The teacher understands how learners grow 3.00 400 318 0.39 015 11
and develop.
The teacher recognizes that patterns of
learning and development vary individually 5 00 400 336 0.64 0.41 1

within and across the cognitive, linguistic,
social, emotional, and physical areas.





The teacher designs and implements
developmentally appropriate and challenging
learning experiences.

The teacher uses understanding of individual
differences and diverse cultures and
communities to ensure inclusive learning
environments that enable each learner to
meet high standards.

The teacher works with others to create
environments that support individual and
collaborative learning.

The teacher encourages positive social
interaction, active engagement in learning,
and self-motivation.

Question

The teacher understands how learners
grow and develop.

The teacher recognizes that patterns of
learning and development vary individually
within and across the cognitive, linguistic,
social, emotional, and physical areas.

The teacher designs and implements
developmentally appropriate and
challenging learning experiences.

The teacher uses understanding of
individual differences and diverse cultures
and communities to ensure inclusive
learning environments that enable each
learner to meet high standards.

The teacher works with others to create
environments that support individual and
collaborative learning.

The teacher encourages positive social
interaction, active engagement in learning,
and self-motivation.

3.00

2.00

2.00

2.00

Strongly
Disagree

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

4.00

4.00

4.00

4.00

Disagree

0.00%

9.09%

0.00%

9.09%

9.09%

9.09%

3.27

3.36

3.45

3.55
Agree

0 81.82%

1 45.45%

0 72.73%

1 45.45%

1 36.36%

1 27.27%

0.45

0.64

0.66

0.66

0.20
0.41
0.43
0.43
Strongly
Agree
18.18% 2
45.45% 5
27.27% 3
45.45% 5
54.55% 6
63.64% 7

11

11

11

11

Total

11

11

11

11

11

11





Q2 - Content Please rate the extent to which you agree that each statement is true of

[ExternalDataReference].

Strongly Disagree

Disagree

Agres

Strongly Agree

=

B The teacher understands the central concepts, tools of inquiry, and structu...
B The teacher creates learning experiences that make the discipline accessibl...

M The teacher understands how to connect concepts to each other and to authen...

B The teacher knows how to use differing perspectives to engage learners in ...

Field

The teacher understands the central

1 concepts, tools of inquiry, and structures of
the discipline(s) he or she teaches.

The teacher creates learning experiences

that make the discipline accessible and
meaningful for learners to assure mastery of

the content.

The teacher understands how to connect
3 concepts to each other and to authentic

local and global issues.

The teacher knows how to use differing

perspectives to engage learners in critical

thinking, creativity, and collaborative

problem solving.

Minimum

3.00

2.00

3.00

2.00

Maximum

4.00

4.00

4.00

4.00

Mean

3.27

3.18

3.18

3.09

Std
Deviation

0.45

0.57

0.39

0.67

Variance

0.20

0.33

0.15

0.45

Count

11

11

11

11





Question

The teacher understands the central
concepts, tools of inquiry, and structures
of the discipline(s) he or she teaches.
The teacher creates learning experiences
that make the discipline accessible and
meaningful for learners to assure mastery
of the content.

The teacher understands how to connect
concepts to each other and to authentic
local and global issues.

The teacher knows how to use differing
perspectives to engage learners in critical
thinking, creativity, and collaborative
problem solving.

Strongly
Disagree

0.00%

0.00%

0.00%

0.00%

Disagree

0.00%

9.09%

0.00%

18.18%

Agree

72.73%

63.64%

81.82%

54.55%

Strongly
Agree

27.27%

27.27%

18.18%

27.27%

Total

11

11

11

11





Q3 - Instructional Practice Please rate the extent to which you agree that each statement
is true of [ExternalDataReference].

Strongly Disagree

Disagree

B The teacher understands and uses multiple methods of assessment to engage |...
B The teacher understands and uses multiple methods of assessment to monitor ...
B The teacher plans instruction that supports every student in meeting rigoro...
B The teacher plans instruction that supports every student in meeting rigoro...

The teacher understands and uses a variety of instructional strategies to e...
B The teacher integrates available technology effectively and appropriately i...
B The teacher uses technology to manage student and assessment data.

Strongly Agree

0 3
. - . Std .
# Field Minimum Maximum Mean L Variance Count
Deviation
The teacher understands and uses multiple
1 methods of‘assessment to engagfe learners |n' 5 00 400 318 0.57 0.33 1
their own growth and guide learners
decision making.
The teacher understands and uses multiple
methods of assessment to monitor learner 5 00 400 3.97 0.62 0.38 1

progress and to guide his/her decision
making.





The teacher plans instruction that supports
every student in meeting rigorous learning
goals by drawing upon knowledge of content
areas, curriculum, cross-disciplinary skills,
and pedagogy.

The teacher plans instruction that supports
every student in meeting rigorous learning
goals by drawing upon knowledge of learners
and the community context.

The teacher understands and uses a variety
of instructional strategies to encourage
learners to develop deep understanding of
content areas and their connections, and to
build skills to apply knowledge in meaningful
ways.

The teacher integrates available technology
effectively and appropriately into instruction.
The teacher uses technology to manage
student and assessment data.

Question

The teacher understands and uses multiple
methods of assessment to engage learners
in their own growth and guide learners'
decision making.

The teacher understands and uses multiple
methods of assessment to monitor learner
progress and to guide his/her decision
making.

The teacher plans instruction that supports
every student in meeting rigorous learning
goals by drawing upon knowledge of
content areas, curriculum, cross-
disciplinary skills, and pedagogy.

The teacher plans instruction that supports
every student in meeting rigorous learning
goals by drawing upon knowledge of
learners and the community context.

The teacher understands and uses a variety
of instructional strategies to encourage
learners to develop deep understanding of
content areas and their connections, and to
build skills to apply knowledge in
meaningful ways.

2.00

2.00

2.00

3.00

3.00

Strongly
Disagree

0.00%

0.00%

0.00%

0.00%

0.00%

4.00

4.00

4.00

4.00

4.00

Disagree

9.09%

9.09%

9.09%

9.09%

9.09%

3.36

3.18

3.09

3.45

3.45

Agree

1 63.64%

1 54.55%

1 45.45%

1 63.64%

1 72.73%

0.64

0.57

0.51

0.50

0.50

0.41

0.33

0.26

0.25

0.25

Strongly
Agree

27.27% 3

36.36% 4

45.45% 5

27.27% 3

18.18%

11

11

11

11

11

Total

11

11

11

11

11





The teacher integrates available technology
effectively and appropriately into 0.00% O 0.00% 0 5455% 6 45.45% 5 11
instruction.

The teacher uses technology to manage

0.00% O 0.00% O 54.55% 6 45.45% 5 11
student and assessment data.





Q4 - Professional Responsibility Please rate the extent to which you agree that each
statement is true of [ExternalDataReference].

Strongly Disagree

Disagree
B The teacher engages in ongoing professional learning and uses evidence to c...
B The teacher engages in ongoing professional learning and uses evidence to c...
| B The teacher seeks appropriate leadership roles and opportunities to take re...
B The teacher seeks appropriate leadership roles and opportunities to collabo...
The teacher seeks appropriate leadership roles and opportunities to advance...
Agres

Strongly Agree

# Field Minimum Maximum Mean . .Std Variance Count
Deviation

The teacher engages in ongoing professional
learning and uses evidence to continually

1 evaluate hls(her practlnce, partlcula‘wly the 500 400  3.36 0.64 0.41 1
effects of his/her choices and actions on
others (learners, families, other
professionals, and the community).

The teacher engages in ongoing professional 500 400 318 0.57 033 11

learning and uses evidence to continually





adapt practice to meet the needs of each
learner.

The teacher seeks appropriate leadership
roles and opportunities to take responsibility
for student learning.

The teacher seeks appropriate leadership
roles and opportunities to collaborate with
learners, families, colleagues, other school
professionals, and community members to
ensure learner growth.

The teacher seeks appropriate leadership
roles and opportunities to advance the
profession.

Question

The teacher engages in ongoing
professional learning and uses evidence to
continually evaluate his/her practice,
particularly the effects of his/her choices
and actions on others (learners, families,
other professionals, and the community).
The teacher engages in ongoing
professional learning and uses evidence to
continually adapt practice to meet the
needs of each learner.

The teacher seeks appropriate leadership
roles and opportunities to take
responsibility for student learning.

The teacher seeks appropriate leadership
roles and opportunities to collaborate with
learners, families, colleagues, other school
professionals, and community members to
ensure learner growth.

The teacher seeks appropriate leadership
roles and opportunities to advance the
profession.

2.00

1.00

2.00

Strongly
Disagree

0.00%

0.00%

0.00%

9.09%

0.00%

4.00

4.00

4.00

Disagree

9.09%

9.09%

9.09%

9.09%

18.18%

3.18

3.00

3.00
Agree

1 45.45%

1 63.64%

1 63.64%

1 54.55%

2 63.64%

0.57 0.33
0.85 0.73
0.60 0.36
Strongly
Agree
5  45.45%

7 27.27%

7 27.27%

6 27.27%

7 18.18%

11

11

11

Total

11

11

11

11

11





Q16 - Overall, [ExternalDataReference]'s preparation/route to certification effectively
prepared him/her to have a positive impact on P12 student learning and development.

Strongly Disagree -
| | | | | | | | | |
0 0.5 1 15 Z 25 3 35 4 4.5 5 5.5
. - . Std .
# Field Minimum Maximum Mean L Variance Count
Deviation
Overall, [ExternalDataReference]'s
1 preparatlon(route to certlflcatlor_\ faffe_ctlvely 1.00 400  3.09 0.90 0.81 1
prepared him/her to have a positive impact
on P12 student learning and development.
# Answer % Count
1 Strongly Disagree 9.09% 1
2 Disagree 9.09% 1
3 Agree 45.45% 5
4 Strongly Agree 36.36% 4

Total 100% 11





Q7 - Considering [ExternalDataReference]'s preparation in light of the needs of your

school, what are your recommendations for strengthening the teacher's preparation?

Classroom
management

Student
engagement

Differentiated
instruction

English language
learners

Students from
diverse
backgrounds

Instructicnal
strategies

Reading
strategies

Assessment

Professionalism

[}

[

i —

£ad —

Answer

Classroom management
Student engagement
Differentiated instruction

English language learners

] —

%

35.00%

5.00%

10.00%

15.00%

Count





10

Q7_8 TEXT - Other
Other - Text

Students from diverse backgrounds
Instructional strategies

Reading strategies

Other

Assessment

Professionalism

Total

10.00%

10.00%

0.00%

0.00%

15.00%

0.00%

100%

20





Q8 - [ExternalDataReference] received his/her preparation at which of the following
institutions? If the teacher has an alternative or emergency certificate, please select
Oklahoma State Department of Education.

University of Ans
and Sciences of
Oklahoma

# Field Minimum Maximum Mean . ?td Variance Count
Deviation

[ExternalDataReference] received his/her
preparation at which of the following

1 institutions? If the teacher has an alternative 17.00 17.00 17.00 0.00 0.00 11
or emergency certificate, please select
Oklahoma State Department of Education.

# Answer % Count

22 University of Arts and Sciences of Oklahoma 100.00% 11

Total 100% 11





Q9 - [ExternalDataReference] received his/her license via:

Traditional Teacher
Certification

Alternative
Certification

Emergency
Certification

ABCTE

Teach for America

*araprofessional Route
to Teacher
Certification

Tulsa Teacher Corps

Cut-of-State
Preparation

0 1 2 3 4 5
# Field Minimum Maximum Mean
1 [ExternalDataReference] recelvgd hls/h.er 1.00 3.00 155
license via:
# Answer
1 Traditional Teacher Certification
2 Alternative Certification

Variance Count

Deviation

0.78

%

63.64%

18.18%

0.61

11

Count





Emergency Certification

ABCTE

Teach for America

Paraprofessional Route to Teacher Certification
Tulsa Teacher Corps

Out-of-State Preparation

Total

18.18%

0.00%

0.00%

0.00%

0.00%

0.00%

100%

11





Q10 - In what area was [ExternalDataReference] initially certified? (Please check all that

apply)

Agriculture Education

Art

Business Education

Earty Chitdhoo |
Elementary Education _ |

EnglishiLanguage Arts
Family and Consumer —
Sciences _

Foreign Language

Gifted Education
Library Media ~
Specialist

fMath
Music:
Instrumentakysical —

Education/Health/Safe

Reading SpeciaIiE{

School Counselor

SCience

Social Studies

special Education |

Speech/Drama/Debate
Technology —
Engineering _

Jourmalism
English as a Second ™
Language _
Computer Science

Dance

Drivers Education
Marketing Education
PsychologyfSociology

Other

] 05

15 2

Answer

Agriculture Education
Art
Business Education

Early Childhood

25 3

%

0.00%

0.00%

0.00%

42.86%

Count





10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

26

27

35

Elementary Education
English/Language Arts

Family and Consumer Sciences
Foreign Language

Gifted Education

Library Media Specialist
Math

Music: Instrumental/Vocal
Physical Education/Health/Safety
Reading Specialist

School Counselor

Science

Social Studies

Special Education
Speech/Drama/Debate
Technology Engineering
Journalism

English as a Second Language
Computer Science

Dance

Drivers Education

Marketing Education
Psychology/Sociology

Other

Total

Q10_35_TEXT - Other

Other - Text

28.57%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

14.29%

0.00%

0.00%

0.00%

0.00%

0.00%

14.29%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

100%





Q11 - What is [ExternalDataReference]'s primary teaching assignment? (Please check all

that apply)

Agriculture Education

Art

Business Education

Earty Chitdhoo |
Elementary Education |

EnglishiLanguage Arts
Family and Consumer —
Sciences _

Foreign Language

Gifted Education
Library Media ~
Specialist

Math |
|
Instrumentakysical —
Education/Health/Safe || NG
Reading SpeciaIiE{

School Counselor

SCience

Social Studies

special Education |

Speech/Drama/Debate
Technology —
Engineering _

Jourmalism
English as a Second ™
Language _
Computer Science

Dance

Drivers Education

Marketing Education
PsychologyfSociology

other |G

I I
] 0.5 1

15 2 25 3

Answer

Agriculture Education
Art

Business Education

Early Childhood

i5 4

%

0.00%

0.00%

0.00%

36.36%

Count





10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

26

27

35

Elementary Education
English/Language Arts

Family and Consumer Sciences
Foreign Language

Gifted Education

Library Media Specialist
Math

Music: Instrumental/Vocal
Physical Education/Health/Safety
Reading Specialist

School Counselor

Science

Social Studies

Special Education
Speech/Drama/Debate
Technology Engineering
Journalism

English as a Second Language
Computer Science

Dance

Drivers Education

Marketing Education
Psychology/Sociology

Other

Total

Q11 35 TEXT - Other

Other - Text

18.18%

0.00%

0.00%

0.00%

0.00%

0.00%

9.09%

9.09%

9.09%

0.00%

0.00%

0.00%

0.00%

9.09%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

0.00%

9.09%

100%
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Program Assessment Worksheet 2021

Please meet with your program faculty to share the results of the assessments listed below,
which were provided during our Teacher Education Fall Work Day.

Attachment A - Major GPA of your program graduates by year

Attachment B — OSAT Pass Rates of your program candidates by year

Attachment C — PPAT Pass Rate for 2020-2021

CEOE OSAT Scores for your program candidates

CEOE OSAT Scores and Subscores 20-21 USAO Verified Examinees & Statewide Verified
Demographics Data 2020

Admission to Teacher Education by program 2017-2021

Graduation Rate 20-21

PPAT Breakdown USAO EPP Fall 2020 — Spring 2021 Candidates

PPAT Scores by program area

Teacher Educ Grads Summary Data F18-Sp21

Copies of USAO Professional Trimester Candidate Teacher Preparation Surveys completed
by your program graduates

Public School Hours (data previously reported from Dr. Karen Karner according to Faculty
Development Reports)

Report answers to the following items, email an electronic version to Dr. Sarah Layman by
February 15, 2022.

Name of Program:

Chairperson of the program review:

Date(s) of meeting(s) with program faculty:

Program faculty attending the meeting: (designate faculty present for each date if more than

one date was necessary)

I.  How are GPA data being used to improve candidate performance and for program
continuous improvement?
II.  How are OSAT data being used to improve candidate performance and for program
continuous improvement?

III.  How are PPAT data being used to improve candidate performance and for program

continuous improvement? Comment on options and plans for additional implementation
of PPAT-related experiences in courses prior to the Professional Trimester

IV.  What comments and recommendations do you have regarding results of surveys

pertaining to candidate perception of readiness for licensure exams.

V. Comment on admission to Teacher Education data. Describe efforts made and/or ideas

for improving efforts to address recruitment, retention, and successful completion.

VI.  Comment on data (general or specific) you find the most useful.
VII. Do you have recommendations for any additional data you would like to have provided?
VIII.  Comment on opportunities for increased direct contact public school hours for Teacher

Education faculty.

IX.  Summarize any program or course changes that are being made or any that have been

made in the past academic year. In particular, identify substantial &/or pertinent
changes. Changes may include program changes and/or changes within a particular
course or courses, or in how a student is advised. Identify why the changes were made,
for example as result of the data analysis, changes in your program report requirements,
changes in your national standards, changes due to PPAT implementation, etc. If
changes were made in the recent year(s) identify if improvements have been noted in the
designated area(s).





Program Assessment Worksheet Template 2021.pdf


Fall Work Day

November 18, 2021
11:00 — 1:00
Zoom Meeting

11:00 — 11:40 — Praxis Performance Assessment for Teachers (PPAT)

e Overview of the 4 Tasks
e Task 2 — A Closer Look
o Deep Dive Video — will share ideas for exposure to Task 2
experiences within programs following the video
o Review of Task 2 Requirements -
https://www.ets.org/s/ppa/pdf/ppat-task-2-requirements.pdf
e Review of Sample Student Submissions for Task 2 from ETS
e Review of Task 2 Breakdown of Scores from USAO Candidates
e Discussion of common concerns and opportunities for increasing exposure
to Task 2-related experiences

11:40-11:50 - CAEP 2022 Revised Standards

¢ Overview of CAEP Standards — 1 pager (front & back)
http://caepnet.org/~/media/Files/caep/standards/2022-initial-standards-
1-pager-final.pdf?la=en

e Self-Study Report (starting in Spring 2022) and Site Visit (Fall 2023)
Preparation Discussion

e Email preferences for standard committee assignments (3 ranked options)

11:50-12:00 — Break

12:00 — 12:45 — Data Review

e EPP Data — CAEP 8 Annual Reporting Measures — Review & Discussion

e Program Data Review — (data follow-up reports due to OEQA by Oct. 2022)

e Planning for Program Assessment Meetings — worksheet overview,
potential meeting dates, deadline for report return is Feb. 15, 2022

12:45 — 1:00 - Discussion of Ideas for Continuous Improvement

e Report of Individual PS1 and PS2 Hours from Dr. Karen Karner
Summary of Action Items:

1. Email Dr. Layman CAEP Standard Committee Assignment Preferences

2. Watch PPAT Task 3 & 4 Deep Dive Videos found at
https://www.ets.org/ppa/test-takers/teachers/prepare/

3. Schedule Program Assessment Meeting to review data as soon as possible

4. Hold Program Assessment Meeting and submit Program Assessment
Worksheet to Dr. Layman by Feb. 15, 2022

5. Continue to document Public School Hours and relevant development
experiences for July-Dec. 2021 Faculty Development Report due to Dr.
Karner by Jan. 15

6. Pick up (or request a delivery) Portfolios for final evaluations TODAY!

THANK YOU for all that you do to support our teacher candidates!!!



https://www.ets.org/s/ppa/pdf/ppat-task-2-requirements.pdf

http://caepnet.org/%7E/media/Files/caep/standards/2022-initial-standards-1-pager-final.pdf?la=en

http://caepnet.org/%7E/media/Files/caep/standards/2022-initial-standards-1-pager-final.pdf?la=en

https://www.ets.org/ppa/test-takers/teachers/prepare/



Fall Work Day Agenda 2021.pdf


OKLAHOMA STATE REPORT 2022
September 1, 2020 — August 31, 2021
(University of Science and Arts of Oklahoma)

Please submit CAEP 2022 EPP Annual Report with this document. (Due April 30, 2022)

*

Foreign Language or Emergent Bilingual/English Learning Proficiency: How does the
unit assess proficiency for this requirement?

USAO’s EPP has adequate methods for assessing competency in various languages
requested by candidates. The Foreign Language Competency Requirement (available on our
website at https://usao.edu/academics/education-and-speech-language-pathology/foreign-
language-competency-requirement.html) is explained and provided to candidates during their
initial advisement session, is discussed during EDUC 2002 Orientation to Teaching, and can
be found in the Teacher Education Handbook. All certification program checksheets show
the requirement. All program completers are required to exhibit competency in a foreign
language at the novice-high level by successfully fulfilling one of the following:

o Completing two semesters of the same foreign language with a “C” or higher;

o Passing a USAO departmental test in American Sign Language;

o With one or more high school semesters of a foreign language, passing a second
semester of the same foreign language at the college level with a “C” or better;

o Transferring with one semester of a foreign language with a “C” or better and then
passing a second semester of the same language with a “C” or better;

o Transferring with the foreign language competency “met/fulfilled” noted on their
official transcript;

o Passing at a novice-high level a written or oral language test through ACTFL.

Successful completion of these options for meeting the Foreign Language or Emergent
Bilingual/English Learning Proficiency is assessed and documented during a final
graduation check and before recommendation for certification. The EPP is exploring
options for adding a course focused on teaching diverse language learners as an option for
meeting this proficiency that would include the recently approved option through OEQA
and OSRHE.

Graduate Students: Include the number of graduate students admitted conditionally and
their success rates.

USAO only offers undergraduate degrees.
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e Supply and Demand: Describe the efforts made to address supply and demand issues.

To address supply and demand issues, USAO Teacher Education faculty continue to seek
additional recruitment opportunities across all of our certification programs. We discuss
and provide candidates with a list of current critical shortage areas for teachers in
Oklahoma during the time of a candidate’s initial advisement session and during the
interview for Admission to Teacher Education. Current supply and demand information is
discussed in EDUC 2002 Orientation to Teaching. When enrolled in Applied Professional
Studies (during a candidate’s Professional Trimester/Student Teaching), the current job
market is discussed and job search, application, and interview activities are provided.
Teacher Education faculty are provided with the most recent critical shortage area
information as it becomes available each year. Future Teacher Scholarship information is
posted for teacher candidates as it becomes available. TSEIP information is posted for
candidates and math and science faculty recruit and encourage potential candidates with
the TSEIP program. USAO has recently added a scholarship for children of Oklahoma
educators or administrators that is often appealing to recruiting students considering majors
in certification area programs.

Our Selected Improvement Plan (SIP) prepared for our Fall 2016 CAEP accreditation visit
was heavily geared toward recruiting efforts for all USAO certification programs. Our
faculty continue to seek and participate in opportunities for recruitment of candidates for
Teacher Education including attending various recruitment fairs and events. The pandemic
put a hinderance on our in-person recruitment efforts, but we are beginning to have more
options for in-person recruiting fairs and events in recent months. We hope that this trend
continues.

e Program Changes: List any program changes that have occurred in the unit as a result of
data analysis.

All Programs — The EPP began requiring all candidates to take the Praxis Performance
Assessment for Teachers (PPAT) in their Professional Trimester in Fall 2020. Teacher
Education faculty continue professional development efforts to support candidates in
preparation for passing the PPAT. 2020-2021 EPP PPAT pass rates show success in these
efforts with only two candidates not meeting the cut score. Recent candidate feedback has
been increasingly positive on the PPAT preparation and experience. We will continue to
make improvements as we progress in PPAT implementation and experience.

The EPP has also began revisions and enhancements in our Classroom Management and
Evaluation Theory course. First Year Teacher Surveys from candidates and
administrators/mentors express a recommendation for increased preparation in the area of
classroom management. Curriculum in our Classroom Management course has recently
been revised and enhanced to address this concern along with increased PPAT preparation
connections. We were able in add a section of the course in the upcoming summer
semester and are considering options for increasing the credit load hours for this course.
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Each EPP program area has reviewed program-specific standards and course alignment
with the submission of our initial State Program Review Reports in Fall 2020. All
programs were approved with the only condition being the additional submission of
required data by October 2022. Each program area faculty members review program data
and needs annually following our Teacher Education Fall Work Day, and recent areas of
focus or changes for each program area are summarized in the following sections.

Art — Our Art with Teacher Certification degree program continues to annually evaluate
and adjust courses as needs arise. The Art with Teacher Certification Program Review,
scheduled for October 2020, was accepted and approved with the condition of data to be
provided by October 2022.

Deaf Education - Since 2015 we have over a 90% pass rate for the OSAT. We are
continually looking at ways to improve and support our students on licensure exams
and are proud of students have accomplished. This semester a student who passed the
OSAT noticed her lowest score on the test was subset 2 relating to the IEP. Curriculum
and Instruction 2 is the course with the most IEP content and it is all in ASL. She asked
why we only sign in that class and that may be the reason her score was so low in that
area since she is a nonnative signer. She suggested that Curriculum and Instruction 1 be
in ASL only since its content is taught throughout multiple courses and not as heavily
tested on the OSAT. Because of this comment, Dr. Reynolds analyzed recent students’
OSAT scores and determined subset 2 and the writing portion are the hardest areas of
the test for our students. We feel that having a senior level course all in ASL prepares
our students for their student teaching experience and allows them to become familiar
with the language again if needed before working with D/deaf /hard of hearing
students. Dr. Reynolds plans to only sign in CI 1 this spring to see how it works and
then reevaluate if needed.

Early Childhood — Our Early Childhood Education program concerns continue to be
focused on the Early Childhood OSAT pass rate. Our candidates are improving in the pass
rate and are excelling in the PPAT. Faculty have implemented a Early Childhood
Education OSAT Prep Session specific for this exam, and it has proven to be helpful for
those candidates who choose to attend. We plan to increase the incentive or opportunity
for attending this review in the future.

Elementary — We continue to focus on increasing the Elementary Education OSAT pass
rate. We appear to be making improvements overall, but we hope that this trend continues.
We are encouraging additional opportunities for OSAT preparation sessions, materials, and
online resources.

English — Changes made:

e Add ENGL 3303 Young Adult Literature as a requirement

e Add ENGL 4503 Critical Approaches to Literature as a requirement

e Drop ENGL 4773 Practicum as a requirement

¢ Drop second year of foreign language as a requirement and change to “One year of
courses in Spanish, French, or ASL”
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e Change three separate “6 hours” literature surveys to “Fifteen (15) Hours of Literature
Surveys, including at least 3 hours each from American, British, and World Literatures”
e Adopted more recently published textbooks for Methods of Teaching English in the
Secondary School course to stay current on pedagogy and DEI practices

Most of these changes were made to update the program for 21%-century practices. CAEP
standards require candidate facility in literary theory and YAL, and the program did not
require those courses. The second year of language was dropped to keep the changes
hours-neutral and to bring requirements in line with other secondary certification
programs on campus. Practicum was dropped because candidates listed it in surveys as
useful for graduate school teaching but not for secondary teaching. Candidates are still
allowed to take Practicum if they wish, but it is no longer required.

Math — Changes to the program that are in the works include potential updates to the
Geometry and Measurement course. We also have a goal of increasing enrollment in and
completion of the Math with Teacher Certification degree program. We recognize that
partnering school districts have expressed a specific concern with challenges in fulfilling
vacant teaching positions in the math certification area.

Music — Faculty express a noted concern regarding World Music content on the OSAT
exam. Adding another course, such as World Music course, to the current degree
requirement which is an already-packed program, is not possible at this point. Furthermore,
the addition of another course would require both a curriculum change and NASM program
approval. Instead, to address this concern, world music content focusing on geography,
ethnic instruments, distinctive styles, audio and visual examples, and additional
supplemental materials are included in music methods, music theory, and music history
courses.

Physical Education — Our Teacher Education faculty representative for the P.E. program
is a new hire and is currently reviewing courses for updates and improvements. One noted
concern is potential P.E. candidates deciding to go the Alternative Certification route. A
focus for the coming year will be to explore more about why this is the trend and what we
can do to support candidates through a full comprehensive preparation and traditional
certification route.

Science — Changes have been made to our Earth Science classes as we implemented a
new Environmental Science program and rearranged some classes. The new classes
are: ENVR 2003 Earth System Science and ENVR 2103 Introduction to
Environmental Science. We are working on ways to encourage more candidates to
enter the Science Education pathway. Area superintendents have expressed challenges
in filling science teaching positions, and we want to help with that need.
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Social Studies - In the fall of 2020, the course HIST 4763: Teaching Social Studies in the
Secondary School (a course required of all social studies teacher candidates) was
completely revamped to reflect the new emphasis on the PPAT. Among other things,
teacher candidates enrolled in HIST 4763, are required to pass eighteen assignments
designed to prepare them for the PPAT. In fall of 2021, slight improvements were made to
the course to ensure that completion of these assignments would take place in an order that
would maximize candidates’ understanding of what is expected of them on PPAT and as a
classroom teacher. In the fall of 2021, the teacher candidates who completed HIST 4763
the previous year, completed their professional trimester, and all agreed that the revamped
HIST 4763: Teaching Social Studies in the Secondary School course helped them prepare
for the PPAT and made them better classroom teachers.

e Clinical Partnerships: List any professional education courses that are held in the P12
school setting.

USAO Professional Education courses which involve clinical experiences in the PK-12
setting include:
e Clinical Experiences Level 1
Clinical Experiences Level 2
Educational Psychology
Applied Professional Studies
Student Teaching/Professional Trimester
Teaching in the Secondary School (for all secondary certification programs)
Foundations of Literacy — Reading I
Strategies and Materials for Literacy - Reading I1
Assessment & Instruction of Literacy - Reading II1
P.E. in the Elementary School
Science in the Elementary School
Deaf Education Level 1 Clinical Experiences
Deaf Education Level 2 Clinical Experiences
Cognitive Skills, Arts & Movement (Early Childhood — three PK-12 school visits)
Child Guidance — (Early Childhood - hours in USAO Child Development Center)
Clinical Experiences 3 (Early Childhood — hours in the USAO Child Dev. Center)

Additional Clinical Partnership opportunities (some virtual due to continued pandemic)
during 2020-2021 included:

e Teacher Education Committee with PK-12 superintendent and teacher representatives

e Co-Teaching trainings

e Tutoring programs

¢ Books for Tots

e Grady County Reading Council meetings

e Read Across America

¢ Drover Difference Day

e Science Fairs
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e SNEA meetings and events

e Kappa Delta Pi meetings and events

e Faculty serving on various school committees and advisory boards

¢ Faculty volunteering in various appropriate capacities at PK-12 school sites or events

e Student Teaching: Describe your student teaching model.

USAO?’s student teaching experience takes place during the candidates’ Professional
Trimester and follows the Co-Teaching model. It is the culminating experience of the
Teacher Education Program. Minimum requirements for approval for the Professional
Trimester are as follows: admitted to Teacher Education; overall minimum grade point
average of 2.5 with 2.75 in the major area; demonstrated ability to speak and write
correctly; demonstrated a knowledge of subject matter in the selected teaching field;
demonstrated evidence of social and intellectual maturity; satisfied the English Proficiency
requirement; successfully completed methods courses in his/her teaching field; attended a
Professional Trimester application meeting and applied for approval for the Professional
Trimester. Candidates attend a Co-Teaching initial training meeting, an orientation
meeting, and a partnering meeting.

Students are normally placed in two school sites for a minimum of 60 full teaching days
and are supervised by a mentor teacher and a university supervisor who report to the
Coordinator of Clinical Experience. During the COVID-19 pandemic and with
consideration of PPAT task submission deadlines, many candidates have been placed at
one school site following the approval of USAO’s Teacher Education Committee, the
Coordinator of Clinical Experiences, the Teacher Education faculty advisor, and the
candidate. Diversity and range of experiences in certification areas are still strong
considerations for clinical experience placements throughout the candidate’s progression
through their program.

e Faculty Professional Development: Summarize the professional development that
focused on unit faculty members’ ability to model effective teaching styles such as inquiry,
group discussion, and collaborative learning.

During the 2020-2021 Academic Year, faculty professional development opportunities
continued to offer many virtual events. Faculty attended various webinars, conferences,
and trainings. The pandemic has actually made attending professional development
opportunities more accessible in one perspective due to the increased offerings of online
opportunities, thus eliminating the expense of travel and time. Teacher Education faculty
members report professional development opportunities attended twice each academic
year. One particular professional development experience of note is the participation of
several Teacher Education faculty members in taking online Quality Matters courses in
addition to participating in QM webinars. During the pandemic, these online teaching
professional development opportunities have been increasingly beneficial and essential.
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e Arts & Sciences Faculty: How have arts & sciences faculty been included in the
education of pre-service teachers? Please describe any significant collaboration which has
occurred between the arts & sciences faculty and education faculty.

USAO’s Teacher Education Committee meets monthly during the academic year and
includes representatives from all of our certification programs as well as PK-12 stakeholder
representatives and teacher candidate representatives. We continued these meetings
virtually during the 2020-2021 academic year. The Teacher Education Committee sets
policy related to the education of pre-service teachers, approves candidates for admission
to the Teacher Education Program and to the Professional Trimester, as well as approves
candidates for recommendation for graduation and certification upon successful
completion of all requirements. Teacher Education faculty representing Math, Science,
English, Social Studies, Art, Music, and PE are outside the Division of Education.

Arts and Sciences faculty teach courses in their program area and courses required for
Elementary candidates, Early Childhood candidates, and Deaf Education candidates
(including 4x12 required courses in the core content areas).

Our annual Fall Work Day was held through Zoom again in November 2021. Teacher
Education faculty and staff reviewed data for the 2020-2021 Academic Year and recent
years for the entire EPP unit and for specific programs. After submission of initial State
Program Review Reports and a few additional responses to report deficiencies for some
programs in Fall 2020, OEQA recognized all programs with the condition of submitting
data by October 2022. Arts & Sciences faculty serving as Teacher Education advisors and
program report compilers are helping to prepare for this upcoming data submission.

Collaboration with Arts & Sciences Faculty also occurs through various regularly held
committee meetings. These meetings allow for faculty to share concerns, goals, and
successes amongst faculty and administration in all areas. Examples of these collaborative
committees include Academic Council, Administrative Council, Faculty Association,
Advising Committee, Student Retention Committee, and the Student Success Team.

e Public School Direct Contact: All full-time teacher education faculty members directly
involved in the teacher education process, including all administrators of teacher education
programs, are required to serve in a state accredited public school for at least ten (10) clock
hours per school year in direct contact with meaningful and relevant responsibilities related
to their respective teacher education fields.

Report the number of hours each faculty member spent in meaningful contact with P12

students. Please provide a table reporting the number of hours of meaningful contact
with P12 students of all full-time teacher education faculty members.
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Full-Time Teacher Education
Faculty Member

PK-12 Contact Hours

Chester 32
Hector 21
Hwang 15
Layman 25.5
McElroy 45
Reynolds 47.5

Part-Time Teacher Education
Faculty Member

PK-12 Contact Hours

Crow 11.5
Hanson 97
Knapp 77.5
Rees 10
Sekula 5.5
Shaw 245

e Technology Resources: State the amount spent during reporting year and how these
resources were used to support instructional technology.

Technology Equipment Purchased for Teacher | Quantity | Price Per Total Price
Education 2020-2021 Academic Year Unit

Microsoft Surface Pro 7 tablet, 12.3" screen, 8 $1,309 $10,472
Intel Core i7 2.5GHz processor, 256GB SSD,

16GB RAM

Total $10,472

Technology purchased for Teacher Education in 2020-2021 was focused on improving
options for faculty to teach remotely as required during the pandemic. A new Microsoft
Surface Pro was purchased for each faculty member, and these allowed faculty to teach in
various locations more effectively, including their own home as necessary, with more ease
and reliability. These devices have also proven to be beneficial in always having a portable
option to assist in teaching in hybrid formats when students might need to utilize Zoom due
to illness or exposure to COVID. Faculty have reported these Microsoft Surface Pros to be
extremely helpful in supporting instruction with increased use of technology in many
aspects during the pandemic.

e Alternative Placement Program: State the procedures in place for advising alternative
placement candidates and indicate the number of alternative candidates advised for the
school year.

USAO’s Teacher Education Program has developed an “Application for Approval to Take
Course Work through the Alternative Placement Program, Emergency Certification or

Paraprofessional Pathway.” Individuals meet with the Director of Teacher Education to be
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initially advised and to complete the form. Documentation from the State Department of
Education regarding course requirements and transcripts are required. The application
includes background information related to work and teacher experience, CEOE exams,
goals and course plans. With documentation complete, they are permitted to enroll in
education classes offered by the university. The Director of Teacher Education serves as
their advisor. Additionally, candidates seeking a minor in Education are fully admitted to
the Teacher Education program and plan to seek alternative certification.

For the 2020-2021 Academic Year, 12 Alternative Placement Program Candidates were
advised and enrolled at USAO. The Director of Teacher Education was also asked to write
letters for 4 additional candidates (not already counted in the number above) in order to
verify previous coursework taken at USAO that counts towards their alternative
certification course requirements.

e Input from Stakeholders: State the procedure used to inform the public regarding the
institution's teacher education program and the manner through which public input is
solicited and received.

USAOQO’s website offers accessible information to the public regarding the Teacher
Education program. Data and information can currently be found at
https://www.usao.edu/academics/education-and-speech-language-pathology/index.html
and through multiple links on this webpage. Information on USAQO’s Teacher Education
program events, opportunities, celebrations and more is also posted through our social
media platforms. Articles are also occasionally posted in the local newspaper.
Candidates and visitors to campus can view postings of various current USAO events
including Teacher Education opportunities. We send out emails with announcements and
opportunities to current Education students, faculty, alumni, or other signed-up interested
individuals through our SNEA listserve. A public school superintendent and teacher
from the area serve as representatives on our Teacher Education Committee. A
representative from USAQO’s Teacher Education program attends regular meetings with
Grady County Superintendents. We also seek input from mentor teachers and
administrators through clinical evaluations and surveys. Faculty serve on various
community and PK-12 committees and advisory boards.

e Content Preparation: Please provide information on where in your program that
candidates study dyslexia, trauma-informed responsive instruction and multi-tiered systems
of support (MTSS).

Candidates study dyslexia in various courses including the following:
Early Childhood Education Courses addressing dyslexia:

EDUC 3443 Child Development

EDUC 3303 Cognitive Skills, Arts & Movement

EDUC 4313 Child Guidance
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Elementary & Early Childhood and Deaf Education program required courses addressing
dyslexia more in depth:

EDUC 2323 Foundations of Literacy (Reading I)

EDUC 3222 Strategies & Materials for Literacy (Reading II)

EDUC 4323 Assessment & Instruction of Literacy (Reading III)

Professional Education Courses addressing dyslexia:

EDUC 2022 Education of the Exceptional Child

EDUC 2103 Human Development and Learning

EDUC 3102 Educational Psychology

Candidates study trauma-informed responsive instruction in the following courses:
Professional Education courses addressing trauma-informed responsive instruction:
EDUC 2103 Human Development and Learning

EDUC 3102 Educational Psychology

EDUC 3203 School and Society

Early Childhood Education Courses addressing trauma-informed responsive instruction:
EDUC 3443 Child Development

EDUC 3303 Cognitive Skills, Arts & Movement

EDUC 4313 Child Guidance

We also hold professional development opportunities on trauma-informed responsive
instruction through our Student National Education Association meetings/events. These
meetings were all virtual during the 2020-2021 Academic Year. Our SNEA group
designated one of our meeting dates towards trauma-informed responsive instruction and
MTSS this year through encouraged participation and follow-up in the virtual Awareness
to Action: Creating Trauma-Informed Schools through Multi-Tiered Systems of Support
Summit hosted by OSDE on February 15, 2021.

Candidates currently study Multi-Tiered Systems of Support (MTSS) in the following
Professional Education courses:

EDUC 3203 School and Society

EDUC 4442 Classroom Management and Evaluation Theory

*Note — we plan to increase exposure to MTSS in additional courses in the upcoming year

THE SECTION BELOW APPLIES ONLY TO THOSE INSTITUTIONS WHO WERE
ASSESSED AN AREA FOR IMPROVEMENT ON THE STATE REQUIREMENTS AT THEIR
LAST SITE VISIT

If you were assessed an Area for Improvement (AFI) at your last site visit on any of the
following State Requirements please indicate what progress has been made toward
correcting the AFI.

Per OEQA Rule 218:10-5-1: In its annual report the institution will be expected to address progress on the areas
for improvement cited in the accreditation report. When the CEQA has determined that an education unit is not
making progress toward the removal of the areas for improvements cited during their visit, the institution will be
notified that the unit will be required to submit a plan and timeline for addressing the areas for improvement. If at
the end of six (6) months the CEQA determines the education unit has not submitted sufficient data documenting
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adequate progress toward the removal of the areas for improvement, a state-level Focus Visit will be warranted
within 18 months. After such Focus Visit the CEQA will have the option of granting continuing accreditation or
revoking accreditation.

OKLAHOMA STATE REQUIREMENTS
Foreign Language or Emergent Bilingual/English Learning Proficiency
Input from Stakeholders
Content and Pedagogical Preparation
Advisement
Field Experiences (Student teaching minimums)

Admission Requirements & EXxit Requirements

N S RN W NN

Faculty Professional Development

During our Fall 2016 site visit, USAO’s Teacher Education program was cited for the
following state requirement:

“Not all full-time teacher education faculty members completed the ten (10) clock hour
requirement in public schools.”

Since then, we have placed increased emphasis on reinforcing, documenting, and
reporting the requirement of a minimum of 10 public school meaningful contact hours.
We continue to discuss this requirement at our Teacher Education Committee meetings
and review the report requirements and recorded hours at Fall Work Day. It is important
for us to remember to effectively explain this requirement to new faculty, and we have
been working to create additional tools that will assist in explaining these requirements.
We created a Teacher Education Faculty Handbook as a helpful resource that goes
beyond the Teacher Education Handbook, and we are working on developing a checklist-
style guide as another reminder. Teacher Education faculty members report their
professional development hours to the Director of Teacher Education and a faculty
representative responsible for compiling the reports twice per year through our Teacher
Education Faculty Development Report form. All full-time Teacher Education faculty
members reported 15 or more clock hours of public school hours for 2020-2021, and only
one part-time Teacher Education faculty reported under 10 hours (the pandemic and
related health concerns are an obvious obstacle to completing these hours). We continue
to discuss options for additional public school hours on a regular basis at our Teacher
Education Committee meetings and at Fall Work Day. We are also seeking a resurgence
of bringing candidates into schools for additional clinical experiences in more courses.
Such opportunities will add to faculty public school contact opportunities.
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8. Alternative Placement Program
9. Faculty Workload
10. Mentor Teachers
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review level, certificate level, program category, and program review option) are up to date and
accurately reflected in AIMS for all EPP programs that fall within CAEP's scope of accreditation;
(programs outside of CAEP's scope of accreditation should be archived and not listed in AIMS).

Agree Disagree



Section 2. EPP's Program Completers [Academic Year 2020-2021]

2.1 How many candidates completed programs that prepared them to work in P-12 settings during
Academic Year 2020-20217?

Enter a numeric value for each textbox.

2.1.1 Number of completers in programs leading to initial teacher certification 19
or licensurel

2.1.2 Number of completers in advanced programs or programs leading to a
degree, endorsement, or some other credential that prepares the holder to 0

serve in P-12 schools (Do not include those completers counted above.)?2

Total number of program completers 19

1 For a description of the scope for Initial and Advanced programs, see Policy II in the CAEP

Accreditation Policies and Procedures


http://www.caepnet.org/~/media/Files/caep/accreditation-resources/accreditation-policy-final.pdf?la=en

Section 3. Substantive Changes
Please report on any substantive changes that have occurred at the EPP/Institution or Organization, as well as
the EPP's current regional accreditation status.

Have any of the following substantive changes occurred at your educator preparation provider or
institution/organization during the 2020-2021 academic year?

3.1 Has there been any change in the EPP’s legal status, form of control, or ownership?
(0 change © No Change / Not Applicable

3.2 Has the EPP entered a contract with other providers for direct instructional services, including any teach
out agreements?

(0 change © No Change / Not Applicable

3.3 Since the last reporting cycle, has the EPP seen a change in state program approval?
(U Change (©) No Change / Not Applicable

3.4. What is the EPP’s current regional accreditation status?

Accreditation Agency:

Higher Learning Commission (HLC)

Status:
Accredited 2022

Does this represent a change in status from the prior year?

(U Change () No Change / Not Applicable
3.5 Since the last reporting cycle, does the EPP have any other substantive changes to report to CAEP per
CAEP’s Accreditation Policy?

(U Change (©) No Change / Not Applicable



Section 4. CAEP Accreditation Details on EPP's Website

Please update the EPP's public facing website to include: 1) the EPP's current CAEP accreditation status with an
accurate listing of the EPP's CAEP (NCATE, or TEAC) reviewed programs, and 2) the EPPs data display of the CAEP
Accountability Measures for Academic Year 2020-2021.

4.1. EPP's current CAEP (NCATE/TEAC) Accreditation Status & Reviewed Programs

4.1 Provider shares a direct link to the EPP's website where information relevant to the EPP's current accreditation status
is provided along with an accurate list of programs included during the most recent CAEP (NCATE or TEAC)
accreditation review.

|https://usao.edu/academics/education-and-speech-language-pathology/index.html

4.2, CAEP Accountability Measures (for CHEA Requirements) [2020-2021 Academic Year]
Provider shares a direct link to its website where the EPP's display of data for the CAEP Accountability Measures, as
gathered during the 2020-2021 academic year, are clearly tagged, explained, and available to the public.

e Measure 1 (Initial): Completer effectiveness. (R4.1)Data must address: (a) completer impact in
contributing to P-12 student-learning growth AND (b) completer effectiveness in applying professional
knowledge, skills, and dispositions.

e Measure 2 (Initial and Advanced): Satisfaction of employers and stakeholder involvement.
(R4.2|R5.3| RA4.1)

Data provided should be collected on employers' satisfaction with program completers.

e Measure 3 (Initial and Advanced): Candidate competency at completion. (R3.3)

Data provided should relate to measures the EPP is using to determine if candidates are meeting program
expectations and ready to be recommended for licensure. (E.g.: EPP's Title II report, data that reflect the
ability of EPP candidates to meet licensing and state requirements or other measures the EPP uses to
determine candidate competency at completion.)

e Measure 4 (Initial and Advanced): Ability of completers to be hired (in positions for which they have
prepared.)

AEP A ntability Measures (Initial) [LINK] |https://usao.edu/academics/education-and-speech-language-
pathology/index.html

CAEP Accountability Measures (Advanced) [LINK] [No Link Provided|



https://usao.edu/academics/education-and-speech-language
https://usao.edu/academics/education-and-speech-language-pathology/index.html

Section 5. Areas for Improvement, Weaknesses, and/or Stipulations

Summarize EPP activities and the outcomes of those activities as they relate to correcting the areas cited in the
last Accreditation Action/Decision Report. The EPP will continue to report its action and progress on addressing its
AFI(s), weaknesses and/or stipulations until the EPP's next CAEP Accreditation Site Review.

m: Areas for Improvement (ITP) 5 Provider Quality Assurance and Continuous Improvement

Rubrics for Clinical Level Evaluation (Clinical 1, 2, and 4) lack consistency between the proficiencies
and rubric levels in the evaluations.

In response to the cited Area for Improvement on the lack of consistency between the proficiencies and rubric levels in the
Clinical 1, 2, and 4 evaluation rubrics, the EPP reviewed the rubrics, and the following changes were considered and
implemented. Updating of Clinical 1 and 2 rubrics was completed to provide mentor teachers with a more defined descriptor for
each level of the rubric and each disposition noted. Level headings were changed to Unacceptable, Progressing, Meets
Expectations and Exceeds Expectations as per requested by mentor teachers. They commented that the level heading of
"Emerging" was not determinable and the level heading of "Progressing" was more understandable. Level headings for Clinical 1
and 2 now match Clinical 4 rubric level headings for the EPP. Our rubric for Clinical 4 was immediately changed for our
addendum to our unit review. The inconsistency was in INTASC standard number 10. A discrepancy happened when designing
the rubric and standards numbers 9 and 10 were similar in the rubric. Since that time, number 10 descriptors have been aligned
with INTASC standard 10. Each standard and each level were given more defined descriptors. Descriptors align with the
standard. For example: Unacceptable level of Standard 6 descriptor says, "Candidate does not use assessments to guide daily
instruction nor do they demonstrate a connection between assessment and learning." Progressing level descriptor says,
"Candidate understands and uses methods of assessment to monitor learner progress." Meets Expectations level descriptor
says, "demonstrates evidence of knowledge and skill in using assessments effectively and directly calls for the candidate to
display 'Teacher uses, designs or adapts a variety of classroom formative assessments.™ Exceeds level descriptor says,
"Demonstrates knowledge and skill to assess higher order skills and directly calls for the candidate to display 'teacher uses
formative classroom assessment to maximize development of knowledge, critical thinking and problem-solving skills."™ The
overall rubric is called "OTHER" - and is for questions not contained in INTASC. It is no longer an overall rubric.

Descriptors include, as an example: Unacceptable level: Candidate does not show professionalism appearance, attitude,
confidentiality, written or verbal communication. Progressing level: Candidate shows inconsistent professionalism in appearance,
attitude, confidentiality, written or verbal communication. Meets Expectation level: Candidate demonstrates professionalism in
appearance, attitude, confidentiality, written or verbal communication. Exceeds Expectations level: Candidate consistently
demonstrates professionalism in all areas. All descriptors are determinable and measurable.

Feedback from stakeholders was considered in the revisions of the rubrics. As addressed above, the rubric level descriptor
terms were revised to be more understandable according to mentor teachers. Clinical Experience rubrics are reviewed by mentor
teachers and candidates during Co-Teaching training sessions and with candidates in Clinical Experience courses.



Section 6. EPP's Continuous Improvement & Progress on (advanced level) Phase-in Plans
and (initial-level) Transition Plans

Please share any continuous improvement initiatives at the EPP, AND (if applicable) provide CAEP with an update
on the EPP's progress on its advanced level phase-in plans and/or initial level transition plans.

6.1 Summarize any data-driven EPP-wide or programmatic modifications, innovations, or changes
planned, worked on, or completed in the last academic year.

This is an opportunity to share targeted continuous improvement efforts your EPP is proud of. Focus on one to two
major efforts the EPP made and the relationship among data examined, changes, and studying the results of those
changes.

Our EPP's data-driven modifications, innovations, and planned changes are often initiated during our annual review of data each
fall semester. USAO’s Teacher Education faculty from all program areas meet annually each fall for our Fall Work Day in order to
review data, discuss, and assess EPP’s performance in connection with CAEP standards, program standards, and consider our
progress towards improvements for our candidates, our programs, our EPP, our institution, our partnering schools, and our
society. For our Teacher Education Fall Work Day, we review available data on our candidates’ pass rates and Mean Total Scores
on Certification Exams for Oklahoma Educators (CEOE) from Pearson and on the newest certification exam requirement, the
Praxis Performance Assessment for Teachers (PPAT) from ETS, in comparison with statewide pass rates. We also look at
enrollment data, demographic data, admission to Teacher Education data, and data on candidate attrition across checkpoints. We
review data from Clinical 1, 2, and 4 evaluations. To further assess our candidates’ performance on impact measures, we review
data from the Oklahoma Teacher Leader Effectiveness (TLE) evaluations of our recent graduates teaching in Oklahoma. We
review and discuss First Year Teacher surveys from our graduates themselves, their mentor teachers, and their administrators.
We also review data on our Teacher Education Faculty Development Reports.

During Fall Work Day, faculty members who serve as program report compilers are provided with disaggregated data and are
asked to hold a follow-up meeting with their program area faculty to analyze and provide comments and recommendations for
improving programs and preparation of our teacher candidates. Our 2021 Fall Work Day was again conducted virtually due to the
continued concerns and uncertainties of the pandemic. Each Teacher Education Program Report Compiler was provided with the
following data (if applicable for their program during the years reviewed):

1. Attachment A - Major GPA of your program graduates by year

. Attachment B — OSAT Pass Rates of your program candidates by year

. Attachment C — PPAT Pass Rate for 2020-2021

. CEOE OSAT Scores for your program candidates

. CEOE OSAT Scores and Subscores 20-21 USAO Verified Examinees & Statewide Verified

. Demographics Data 2020

. Admission to Teacher Education by program 2017-2021

. Graduation Rate 20-21

. PPAT Breakdown USAO EPP Fall 2020 — Spring 2021 Candidates

10. PPAT Scores by program area

11. Teacher Education Grads Summary Data F18-Sp21

12. Copies of USAO Professional Trimester Candidate Teacher Preparation Surveys completed by your program graduates

©Co~NoOOOPRWN

Fall Work Day provides the EPP an opportunity to plan for implementation of any changes, innovations, or transitions that result
from analysis of data and regular assessment and discussion of candidate and EPP performance, new legislative or certification
requirements, or needs from candidates, faculty, programs, the EPP, the institution, our partnering schools, or society.

For the 2020-2021 Academic Year, the EPP is most proud of the successful implementation of the new certification exam, the
Praxis Performance Assessment for Teachers (PPAT). Although this certification exam was not to be an Oklahoma statewide
requirement for certification until beginning in September 2021, USAO decided to implement the PPAT as a program requirement
beginning in the fall of 2020. Our pass rate was a success in both Fall 2020 and Spring 2021 semesters. We had all but one
candidate pass the PPAT each semester. Since the pass rate cut score is the highest at 38 (with only one other state, North
Carolina, currently requiring a 38), we feel that this is a notable accomplishment for our EPP, especially so early on in our
implementation of this new certification exam requirement.

Another notable success for our EPP for 2020-2021 is our increased recruitment efforts that appear to be paying off in the 2021-
2022 Academic Year. Our enroliment of students pursuing teacher certification programs has been on the rise. Our early
Professional Education courses, such as Orientation to Teaching, have shown significant increases in enrollment, especially in fall
of 2021. We hope that this trend continues. It has been challenging to recruit in our normal methods during a pandemic, but we
have conducted many Zoom enrollment and advisement sessions.

The EPP continues to recognize a noted recommendation for increased attention and preparation in classroom management after
review of 2020-2021 First Year Teacher Surveys from Administrators/Mentors. We have recently revised the curriculum for our
EDUC 4442 Classroom Management and Evaluation Theory course and are still considering the possibility of increasing the credit
hours of that course. We were able to add a section of the Classroom Management and Evaluation Theory course for the Summer
2022 semester as we had reported hoping for in our last year's CAEP annual report. Despite uncertainties with the pandemic and
budget complications, we were able to hire an additional faculty member who will be teaching the course as an adjunct in the
summer, but she will be full-time Education faculty beginning in the fall of 2022. Analysis of the First Year Teacher Surveys also
indicated a recommendation for increased preparation for teaching English Language Learners and for increased preparation in



assessment. We have discussed opportunities for increasing preparation in these areas and will follow-up with these
enhancement opportunities. The EPP noted that the PPAT and supports increased attention in these areas, so as we advance in
our implementation of this performance assessment, we will utilize opportunities for increased preparation. We will continue to
strive to reflect on data and experiences in order to make improvements to our candidates’ preparation and to our EPP as a whole.

6.1.2 Would the provider be willing to share highlights, new initiatives, assessments, research, scholarship, or
other activities during a CAEP Conference or in other CAEP Communications?

@ ves O No
6.1.3 Optional Comments

The following items are attached below:

Document of USAO's EPP 4 CAEP Annual Reporting Measures for 2022

USAQ's First Year Teacher (FYT) Administrator/Mentor Survey Report for 2020-2021 Academic Year

USAQ's EPP Program Assessment Worksheet Template 2021 (utilized for each program area following Fall Work Day)
USAQ's EPP Fall Work Day Agenda for 2021

Copy of USAQ's 2022 EPP Annual Report for the Oklahoma Office of Educational Quality and Accountability (OEQA)

R3.1 Recruitment

R3.2 Monitoring and Supporting Candidate Progression
R3.3 Competency at Completion

R4.1 Completer Effectiveness

R4.2 Satisfaction of Employers

R4.3 Satisfaction of Completers

R5.3 Stakeholder Involvement

R5.4 Continuous Improvement

Upload data results or documentation of data-driven changes.

@ EPP_CAEP_Annual_Reporting_Measures_2022_ USAO.pdf

]

University_of_ Science_and_Arts_of Oklahoma_OEQA_FYT_ADMIN_MENTOR_
SURVEY_2021_Report.pdf

@? Program_Assessment_Worksheet_Template_2021.pdf
@ Fall_Work_Day_Agenda_2021.pdf
l@ USAO_2022__ EPP_Annual_Report_for_OEQA.pdf



Section 8: Feedback for CAEP & Report Preparer's Authorization

8.1 . [OPTIONAL] Just as CAEP asks EPPs to reflect on their work towards continuous improvement,
CAEP endeavors to improve its own practices. To this end, CAEP asks for the following information to
identify areas of priority in assisting EPPs.

8.1.1 What semester is your next accreditation visit?
Fall 2023

8.1.2 Does the EPP have any questions about CAEP Standards, CAEP sufficiency criteria, or the CAEP accreditation
process generally?

The EPP has recently requested (at the state level) the dates of November 5-7, 2023 for our accreditation visit, and the Oklahoma
Office of Educational Quality and Accountability (OEQA) has approved availability for these dates. Will these dates also work for
CAEP?

| am the current Director of Teacher Education, and this will be my first time leading the CAEP accreditation visit. | am certain that |
will have questions as we progress through this process. | appreciate all of the guidance and advice CAEP can offer.

8.2 Preparer's authorization. By checking the box below, | indicate that | am authorized by the EPP to complete the
2022 EPP Annual Report, and that the details provided in this report and linked webpages are up to date and accurate at
the time of submission..

I am authorized to complete this report.

Report Preparer's Information

Name: Dr. Sarah Layman
Position: [Chair, Division of Education & SLP; Director of Teacher Education
Phone: 405-574-1253

E-mail: |slayman@usao.edu

I understand that all the information that is provided to CAEP from EPPs seeking initial accreditation, continuing
accreditation or having completed the accreditation process is considered the property of CAEP and may be used
for training, research and data review. CAEP reserves the right to compile and issue data derived from
accreditation documents.

Acknowledge


mailto:slayman@usao.edu
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